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The resfarch examined innovativeness aloné highs

school social studies teachers and departments. Innovativeness is
interpreted to include awareness andyuse of certain innovative

pract}ces.(e.g..
activitipes) -and

inquiry, values clarification, and community-based - (J &
the."new social studies® materials, tg¢achér

participation in school decision-making processes, and involvement of

students in classroom 8ecisions, It was hypothesized that researchers

could identify the gffect of specific factors on social studies
inmeovation. Pour sets of variables were considered: (1) individual , |
teacher characteristics, such as age, teaching experienfe, tenure, ;

and involvemént

in professional organizations; (2) social studies

‘department characteristics, such as the chairperson's leadership
‘gtyle,. the. nature’ and frequency of department Meetings, and degree of.

characteristics

., cosmunication and cooperation among the teachers; (3) 'school '

such as size, faculty age and experience, and

provision for ‘alternative programs; and (4) school district factors,' * \
such as size, wealth, -geographic location, and political climate. |
Data were yathered from four Sources: a survey cf social studies

teachers, princi
five districts;

pals, and district supervisors at 10 high schools in.
school observation and interviewp with teachers and ‘ ,

'students; census. data; and a 1969 study of political climate in

schools by-Harmon Ziegler and Karl Johnson., Pindings indicated that °

«  the tvo major indicators of innovation were avhreness of new project
pmaterialg and use of ¥nnovative jphactices. The variables which vere
identified, as having the strongest relationships with these

. indicators included tenure, current position, academic degree, .
O rofessional memberships, and nuaber of college coursés relating to
FRIC>cial studies teaching. (Author/DB) ° ‘ . ' :
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" *This study examined factors that re’laten! .t'o"innovétiveﬁéss ;and

noninnovativeness among social studies teacﬂeréi departments, and ’
. ' . . ! =
school distyicts. . ) . ‘ ’

. "I‘en‘schools in five diétrictsfwere chosen to .particj’.\pate in,this
inno\ra'ztion étuay, some of which were classified as.'innovat:lve and
pi:hers as nonimqvative. Social studies 'te.achers/ at thescé sci'xools. .
along with princigals and district,supervisérs, complé‘tec.i questionnaires

identify)i.rfg &haracteristics of their social studies and general high
> ¢ -

.

school programs. Follow-up site visits and interviews\&ere conducted

14

by ‘Secial Scierice Educéﬁjfon ngms'grtium representatives in May 1975.
- ' .

. AN . . . .2 ]
Four main indicators of innovativeness were considered: ‘(1) awarxe-

A : : ’ s ‘ i ~ ) . : '
ness¢ of social dies project materials, (2) use of various innovative

. £

practices, (3) articipation:in school decision-makimj processes, and

: < . - s
(4) involvemént of students in ¢lassroem decisions. , .

-

Data ‘were gathered, to determine the nature and extent of
innoviativenéss and ‘t.:he degree to whicl-; certain variables sée'medJ ;:élated'
‘to teacher, déparfmérgt,’. and district innovatJ:.veness. These, data in'~ a
cluded: quest;‘.onnaire results of socfial studies teachers, ’school .

principals, and district-supervisqrs; scheol observation data;

previously gagthered 1<:ens'us data; and political climate informatiorn from
- . - . . . IS

.

a pr'evious study by zZiegler and Johnson (1969) .-

™~

It was impossible to distinguish jnnovative and {mninnovative;
herefore, the

'éistricts vby the use of data gathered in this . study;
innovativeness or noninnovativeness' of teacl}ers and de'part-:ments was the
/primary fécus of the st8dy results. .

A re}ationship was revealed between the st@tistj,cal indicators and
‘the observations of t.he site visitors in terms of identifying the most

and leapt ipnovative-departments, ’(Awarqnes's of the projgct' materials

and use of certain innovative p,racéices were found.to be the major

indicators of innovation.
T

.
.
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Chapter One'

4

S

An I;‘.xplorat:.on of Social StudJ.es Innova,tlon

Soc1al StudJ.es in the Classroom: Three Examples

e 4

ExamEle One . BATTS K .

¢ Ms. Chnstopher, a young Amerlca.n hJ.story\ teacher, 1s s1tt1ng on

.~ “her iesk gJ.vmg an informal lecture on the -causes of t\he FJ.rst World

War to her llth—grade class of 23 students. ‘The students are s:.ttJ.ng.
1n theJ.r desks which are, arranged 1n five s1x—desk rows, facing the "
.teacher., TheJ.r' textbooks, Rise of the American Nation ‘by Todd and
Curti, are opened to Chapter 32. ‘A few maps are on the bulletin'board
in addition te se_veral‘ Nen; York .Times, front page reprinys '.(e.‘g.. ' ’
"Lusitania Sinks!’ " "wilson Asks Concress to Decla* War"). /A few° léey

' words dre on the chalkboard Seer.a, Central Powers, Edith’ Cavell
Two students are looking at the teacher, The rest are reading the
school newspaper or novels, pretendmg to !ake notes, or sleeping. .,
Fmally, not:.crng. ‘the ladk of" attent:.on, Ms» Chrlstopher 'said, "Wellino
one seems mterested 1n lJ.stenJ.ng to me. Dale, ’why don t you cpme up
‘here and giwve your report oq the: Second Battle of the Marne." Dale

. pr:oceeged to’ read his report while the teacher took a ‘turn at readlng

'+ «the school newspapen. N . s
\ N a ’ 4 :
. . , . . : .

‘+ Example Two . . 9. .

The social ‘stilies sector of this’ huge, new, éircular-shaped, openr
space high school is brj.gﬂéf, colorful, and air conditioned. The floor
is carpeted;’ the walls are adorned»with student—painted- murals, posters,,

" charts, and collages: A sculptured bust of Richax;d Nixon prominently

sits on top of a large book case. Each of two‘ large~-group _instruction

areas is equipped with 125 movable student desks, arranged in a con-
centric semxf::.rcle, faémg a metal‘ lecturn with a microphone. The room
also conta1ns four TV’ mon'Itors, a large screen, overhe‘ projﬁtors, '

" and several tape recorders. A team-taught Amer:.can studies class is in

progress. Mr. 0sborn, ‘the 40-year-old department cha:.rperson, sta.nds

. . ”
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A at the lecturn, m1crophone~1n hand,,lntroduclng the day's_ lesson whlle .
hls two team‘members are- 1n thetback of the room, tak1ng roll.i The e

\

e

students are prepar;ngato watch a f;!m (on thd v monltors) about the °
rise of Map Tse Tung. Ostrh séYS that, since mpst students dddn't’

seém to pay attentmoﬁjlo qgrremembkgithe key elements df the 1ast KX

7 00 . .

several f11ms;"he/1s gqing’ "t ve ‘them sorfe questiona‘to anSWer. The\

ovefhead progector is turned on. aﬁd tén focus questlons appear on the

large movie screen. The f1rst three are': ”yho was Mao' s hero 1n ', o
h.Lstory‘> " "what count;y invaded Chlna in 193lér* énd "Whae sa1d,,‘ch1na

is a sleeplng Giant'?" The students watch“the film- and‘wrlte answers

' to the questions when*they hear them. Often, they consult nelgthrs. :

.
- After the “film, Mr Osborg leads a qﬁestlon-and—answer review session. .

&,

Vah students about developing plans for thelr next learnlhg unit. . Three

b

~

J

Y

. Example Three . - - ,°

4 R . - ? > | =2
L * - . - - -

L}
. Y
- [

ALY

. ‘e
*"Coors'" l'GuyS'“ "Friendsk: ed-students are wr1t1ng WOrds
o

R g L

about’fhlngs they value on, sheets ‘o posterlpaper that contaln outllnes .
of their‘heads. f”‘&"far cornér of the room, another group of studentg
is watching a lemstrlp from the Kohlberg—Fenton Values in a Democracy
ser1es ent1tled, “Legal Issues' wWhat's' nght?“ Ron Parker, 'the 32—year-
old teacher, is in another corner of the room talklng with seVer;l .
o~
other students are cdllatlng and stapllng forms for use at a ne1ghb6r—
ing h1gh school , where the? will, oﬂserve and 1ntetv1ew teachers and
students about the school s decH iom, aking structure. Several otheg .
students are casually slttlng Qn the sofa ,and chalrs readlng novels:

One student 1s starlng out of' a huge indow of thls old red‘brlck school-

house--giglng across the field and pond to. the‘majestlc unta1ns in’
the background-. This is ohe. of‘four rooms on thé first froor of the old .

‘elementary schoo), now converted intQ, an alternative high school. .

LAY

Except for 3 teacher.s desk in one corg;r of the rpom, where one

student is wr1t1ng, there'are no sydaent desks.. Besxdes the sofa,
the room 1s furnlshed w1thgzeveral long ;bbles, a card table, foldlnq
c¢hairs, bookshelves, and many plants. ﬂhlle one group of students is

writing,plans for ke next unlt. Ron goJ% over to the fllmstrlp group

> . » R .

*
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and hélps them d1scuss the mment igsueps. The ‘;ollowmg questlons TN

Al -

are, heatedly, dlscussed ", "What mlght happen if Frank reported ‘the car

acc1dent° " "What»~ might happen 1f he did not report it?," “What sh‘ould e
ghe boy' do?,., "Why'> "inyg it more 1mportant to obey t}f' law or help hlS :
o fr1end?," "Why° " and "Have you ever been involved in a s:.m:.lar con-’

flxc_:t?" ) " el e / . '

> . -

! . R ' . ot - o ¢
NS VT A project Objectives ., ° - oL e
o - - o . ‘ . . .

SR I Coe v

' The foregoing.thfee scenés illustrate the typ

A

-
. schools, ard school dlStrlCtS like the folmer (nonlnndVatlve) ’ while' ¢

.

. occurrmg 1n social studles cLassrooms across the co [ Th rst . -«
kY / -
and second cases are probably most prevalent. teac?er-dlreoted, “r
lecture-dlscuss:.on, tradltz.onal textbooks, focus on facts, llttle L .
E 3 ?

student 1nvolvement, and lltt‘le chang,e' dver the years
However, varlous forms of th"e third sltuatzon also e'xlst: student-

centered, dlscussmn and act1v1t1es,.,new materLals, focus on- concepts, -

4 . -

s .«

. much ‘Student, involvement, and ‘pranned changes. . o .

L4

Why are some soc1al studles ;eachers d deparments, high® * ’

[N .

others are, llkesahé latter (mnovatlve)? Is it duN their geographlc
locatlons° The teachersl educatron? :,l‘he prmc1pal? The, wealth of the ,

district? 'l‘he phys:.cal settmg the school?. ’ThlS st“dy attempts to -

answer these and r‘elated quest:.ons; . . *»‘ -,
A <0

Prev:.eus. research on educatlonll Lnnova.tlon 1s extens:LVe. ﬁany
studles have attempted dlrectiy Qr 1ndﬁ.rectly, to mdentlfy the key
factors that ald and .hinder educational, 1nnovatlon. Few, however, have
focused onh soclal StudleSvlnnovatlon. Moreover, a bevn.ldermg vanety

, of operatlon’l deflnltz.ons and reséarch des;.gns have. been used 1ru
educatlonal mﬁovatmh ,research. The results, often conﬁrad}ctoq;;hnd ~
confllctlng, haye confused the 1ssues and ralsed more questlons than <
they haye answerea . r ' o T wooe T

- Althoggh tiris study does not pretend to provide defini,tive)answers
;&an these questians, -it does hope to clarify some of the confusion~=

. ‘especmlly.that: related to seoondary social studles teacher mnovat:.ve-‘ .

ness.-, It is. further hoped that the research pro;ect results w:.ll _be of

« v . . ,
N . ‘ .. N < . 4 —
. N - N S "
- B o 1 ,‘vJ - Y . . g
. P , .
ot . -
“
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« ~ Practical use’ to curriculum developers and disseminators and to school

" people.
.. ators find teachers, departments, schools, ang\dist"cts that are more

Such results should help educaéional developers and dissemin-—

" ﬁ!‘inclmed' to é&x \a.?ine, experiment w:,th, anﬁ»implement innovative ideas.
‘ er- than d

and disseminators can . focuS*on those with certain characteristics

ing wIth ali secondary schools or teachers, developers

-’ Qe g., teachers of a particL\lar age, academic major, or years of -

training experiencé) related to social studies innovation. School

supegintendent, principals apd departm ~)chairpersons can find clues

. about the kinds of teachers who
atmosphere-—ones who 1n1t1ate and respond to changes and new ideas.
Also, these educators can identify factors in their. systems that must
be changed to facilitate social studies innovation.
Finally, the investigatbrs hope this study will stimulate further
effofts E; clarify factors that either foster dJr inhihit change and | .
- innovataon.‘ The long-terE/results of auch research could improve onf

of the most neglected areas in the curriculum reform movement-*the
a

)
dissemination -and implementation of new social studies curricula and

L] L4

,instructional ﬁgchniques. ) T

7
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Review of Research Literature on Innovation

;
-

-~

c ' This reviéw‘of literature is divided into four parts. The first

.+ «+part, Background and Definitions, provides a general overview of -

.~ innovation- research and defines key terms. The second section, Non-

educational Studies, discusses the concluséons and findings of)innova-
tion research’ in ‘areas such as rural sociology and medicine as well as
on various psychological and soc1ological variables related toi’
innovation‘adoption.
review of diffusion literature by Jwaideh and Marker (1973). 1In the
th!;d section, Educational Studies, investigatione focuSing on educa—
tional 1nnovation are reviewed. These studies are discussed in two &
gtoups._ The first includes studies that concentrate on a particular

educativbnal 1nnovation (e.g., instructional teleViSion and open—space

n.

(o

ely to create an innovative

=

These first two parts draw heaVily from a preV10u§

»




., - s "
Innovatlon, or planned change throug‘fi‘i!::ssémination and -
, ) - #
. ‘ utrllzatlon of knowledge, is an extensively reMarched topic, Havelock

R Vo spread o¥ a new idea from its source to its ultimate users.

» schools) or that reflect ,a particular mgthodological orientation
. . (e g.s histoncal and socmlogl.cal) The second group, of studies
' attempts to determlne factors, espec1ally in a sch¢ol’ 8ystem, that have
- a significant relationship to educatlonal 1nnovatlon. ‘.This sectlon 1s .
partlally hased bn a recdnt rev1ew of the literature by chk (1974) .,
- sIn the Conclus1onﬂ the s1gn1f1cance off the current 1nnovatlon pro;ect

- 2
o is discussed in llght(of previous research.

Backgrgpnd and Deflnltlons —~

’

(}971) c1tes hearly 4,000 studies of knowledge dissemination and
utlllzatlon—-many directly related to Lnnovatlon. Rogers and Shoégaker
(1971) have gathered a list of over 1,500 "dlfqulon of: lnnovatlon
citatiohs. Most of these'studlés are in the f1elds of educatlon,
agrlculture,'and communlcatloh, and most‘?re quantltatlve experimental

: studies (53 pe;cent) rather than theoretlcal (25 _percent) or sase

‘studiés (seven percent). . < .

- - - -

DESplte the d1vers1ty of studles on 1nnovat10n and the dlffuslon/
L}
dlssemlnatlon “process, there 1s not as much confu51on or c0nf11ct over

the meanlngs of cent¥al terms as might be expected' Rogers has been

” largely responsible for this terminologital clarlty and agreement.

Jwaideh and Marker (1973 pPp. 21-26) describe his 1mpact and clearly

. . " and conc1sely explarp his definition of ferms:

Jhﬁnerett M. Rogers, more than any other writer, has attempted to
synthesize these diverse publications and to develop standardized
termlnology for dealing with the diffusion process. Thus,

that book, a dynthesis ﬁ? more than 1,500 publications in all
fields dealing with the®*communication of innovations entitled,
A Communication of Innovations: A Cross-Cultural Approach (Rogers
_<and Shoemaker 1971), provide the framework for the definitions
r e given in this section. .\ ) .-

’ . piffusion of Innovations (Rogers 1962) and the second edition of -’
% ) .

Y v
+ i piffusion is the process by whEéL inno’ations spread to the -_.

‘members of a sociffl system. In other words, diffusion is the ;

P The dlﬁfusrgn processnlnvolves four elements: * (1) the innovation,.
. {2) its communication through certaln channels, (3) over time,’
> (4) among the membeis-of a social system. - s

> » (.‘ R . (

‘\ .' . . 1:— , Y
« . . \ J
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; . LI . » « - 3
3 , . . / . )
i . ,I -» <
: . An innovation is an ldea practlce, or obﬁect thahdﬁs perc51ved ,
T 48 new by an 1nd1v1dual An innovation-may have .two components:

~ v an idea component and an object component *(the matexial or
. physd‘al aspect of the. 1dea) All Lnnovatlons ha an 1deat10nal B
component, but,some dg not haye a ph351cal referent. The term
"innovation" ddes not always refer to new knowledge. Am individual
might be aware ‘of lnnovatlon for some time but may not have oo
developed a févoragggaor unfavorable attitude toward it. By 5
"new," lt 1s meant t an 1nnovat10n has not been’ functlonally ]
' adopted or 1ncorporated by the individual or* social system. In ' ™
some cases, an -innovation may be an adaptatlon or 1mprovement,
rather than- somethlnggahtlrely hew or urtigue. s
' e .
'Gommunlcatlon refers to the’ process by which ‘messages are trans-
ferred .from- a source to a recelver usually with the intention
of delfylng the receiver's hehavior, It will- seen that the N
diffusion process corresponds closely to the w&A-Rnown S-M-C-R-E ~
_copmunication model, comsisting of source, message, channel, ’ .
réceivers, and effects. The source is the origin gf the 1nnovat10n
(thventor, scientist, developer, oplnlon leader) ; the-message is
a new idea; ‘the channel is the means by which the innovation
spreads; the receivers’ are the members of the- social system; and .
the effectg are the changes in knowledge, attitudes, and-overt
behavior (adbptgon or fejectibn) regarding the 1nnoVat10n. It 1s
obv1ous thit the nature of the rélatlonshlp between the source and
the regeiver--that is, between the diffuser and the potentlar
- adopter--is extremely important since this relationship 1nfluences
the circumstances under whigh.a message will be conveyed the- . <
manner in which it will be transmitted, and the effects upon th R
redeiver. : A 4 ., . . S
o < L .
‘Th communicatidh.ch els, or means by which a messagé gets from . ¢ .
' a gource to a recelvzgg are also important., If the source simply
wifhes to inform. the recexver about an -innovation,- magss-media
channels are oftén the h¥st ‘rapid gnd efficient,’ especxaliy if the
ajdience is large. . Pn the other hand, if the source's objective
ig to, persuade the rece1VeF--that is, to induce him‘'to form a y
-favorable attitude toward the innovation or to try it——then
interpersonal Fhannels arg”usually more effective. . ’ -
S - . . T
- The time dimension, a very 1mportant element in diffusion,_ is N
involved (1) insthe decision-making process ‘through, which . X - .
individual or group determines whether to adopt or reject an ) s
innovation, (2) the Jrate oihadoptlon of an innovation within a )‘—F“’ i
social systeq@ﬁigd (3) in the relat‘ye innovativeness of an
ind;vidual a pafbd W}th other members of his social system.
The innovation-dec151on.pwccess is the mental process throygh wh}@h‘
an individual passes from first knowledge of an innovation to a
decision ‘to adopt or re]ect it. Although Rogers amd Shoemaker
(1971 p- 25) .nhow concepulallze four main steps 1n this process 'y
(knowledge, pgrsuasion or att1tude_§ormatiop, %:céslon, and A

. oo \\ C .
. ‘ . ’ ey 4 L "
S . ' P
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’conflrmatlon), the 1nnovatlon~d901S1on process dlthssed in
" Rogers' earlier work (1962, pp. 81-86) postulated five steps:

(1) awareness, or first knowledge of an innovation; (2) interest,
or gaining further knowledge about the innovation; (3) evaluation,
or formlng a favorable or unfavorable attitude; (4) tr1a1 of the |
innovation, oh either a temporary or partial basis; and

(5) adoption, which is a decision to make full use of an
_lnnovatlon as the best course of actlon available, or rejection,
which'is a decision not 'to adopt an innovation. A discontinuance
is a decision to cease use of an innovation after previously
having adopted it. (This can be due to dissatisfaction with the
innovation, difficulties in implémenting it, oy replacement ‘of the
innpvation with something else.)

~ . @

The rate of adoptlon, the telatiﬂe speed with which an lnnovatlon
is adopted by mbers of a soc&al system, is usually measured by "
the length of e‘?éqglred ‘for a-certain percentagé bf the mem- .
bers to adopt. Note that it is the system, not the individual,
. thdt is the unit of analy51s . - . < > .

adoptlng an .innovation than other members of his soc19;ksystem.
0bv1ously, all individuals do not adopt an -infdovation at the . ‘
same time.’ Diffusion research has found that, in most cases,
~frequency dlstrlbutlons based upon time of adoptlon of an °. :
‘innovation closely approxlmate a normal or bell—shaped curve, or,
. Plotted cumulatively, an S-shaped curve. (Rogers -and Shoemakér
1971, p. 177) . )
To.facilitate comparisons, Rogers and éhoemaker have defined flVe
adopter catégories based upon normal distripution and formed by
laying bff standard dev1atlons from the average time pf adoption:
(1) .innovators, the first 2.5 percent to adopt; (2) early
adopters, the next 13.5 percent to adopt; (3)-early majority,
the next 34 .percent to adopt; (4) late majority, the next 34 N
percent to adopt; and (5) laggards, the last 16 percent to adopt.
(Bogus and Shoemaker 1971, pp. 176-191) AN ) ¢ .
The socjal system 1s a colleckivity of units that are- functlondlly\
" differentiated and _that cooperate toward the solution of-a common
probleq,or the achf@wement of a common goal. The un1t§ of a
social system may be 1nd1viduals, :grmal or informal greups of
various sizes, or complex organizattons such as schools. The
characteristics of tfie social system within which diffusion

occurs may affect the rate and pattern.of diffusion in a number .,
of ways. . .
A . -
s -
. ‘ 4 P o”
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Innovativeness is . the degree to which an individual is earlier in «
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- A system s social structure-—lncludlng its norms, social st
| L. . and h1erarchy--has certain effeots on the behavior of indiv
members. These'"system effects" can ‘exert a pOWerful influ
_the individual and can impede or facilitate the rate at
“jdeas are diffused and adopted. Some studies suggest
the nature of the social system often has a more important
, + influence on an individual's behavior. than 46 personal cha
. . istics sdch as peréonallty, attltudes, educatipn, and comm
PR patterns. ) ' °
o N ' ¢ T . ' for -
— . Also, innovations ‘can have the effect of changlng or restchturing
: the social system. However, it should be kept in.mind that
. +»  individuals- of highest status and power in a system, the elite,
" can serve as "gatekeepers" in controlling the flow of innowations
. , into the system from outside sources: The gatekeepers often pre-
vent the lntroQuctlon of restructuring inmovations and prefer
K ‘ those .that will not disturb the stgtuglﬁa: of the system's

. structure: .
. . @

wvrms, the establlshed patterns of behav1or for members of a socia& .
) : tem, define the range of permlss,lble behévmz;, and serye as a

dard for the individual members. Sociologists haye distin-
gulshed two types ‘of dbrms that aré¢ dlosgly related to a “social

ot system’s tendency t6 be elther receptlve or re51stant to change$
Lt A - fraditional norms and modern’norms. Persorns in socral systems
Ct L, ‘with" modern norms tend tofaddpt rew ideas more rapldly and to
+ yiew change more favorably. thah persons 1n systems ‘with tradi-
v . s tional norms. o L . ’
h] o . . T,
* Opinibn'leaders are persons who are able to influence informally
. L _the attitudes or overt behzv1or$ of other members of a social
. system. The se }eaders oftén prov1de Lpformatnxmemd advice ‘about

¢ 7 innovations to many other ‘members. ' Opinion leadership is a type °
e o of informal. leadership that is not necessarlly-related toa -,
t 5 <. . . person's formal status in the system, ‘although’ éormal leaders may
- in some cases furction élso as’'opinion leaders. ;
- . 0p1nlon leaders may hold a leadershlp ‘role on the basis of their
'expertise or technical competence, their, soc1§1 acceSSLblllty,
- ! ' and their conformlty to the norms of their system. Because of

. these characterlstlcs, they often sepve as models for the behav1or
%" of their followers with regard to innovations. The opinion lead-
T~ ' : , ‘ers in a modern social system tend to be dnnovative, whereas ‘the |
. ‘oplnloﬁfleaders in a traditional social system are often non-
Rl — .~ ihfdovative. . .. .. _ ) . “‘ '

. ' v’ .. 4 )
Yoy R Another }mportant characterlstlc of . social systems is the way in
S which innovation decisions are typlcally made. Within a given

system, three major kinds of innovAtion decisions may be made.
Rogers and Shoemaker call these three:types of innovation' de-

. R . .

’: cisions optional de01szons, coflective deczs%ons, and authority
deczslons (Rogers and Shoemaker 1971‘ pp 36-38). oPtlonal‘ ’
’ o . ) «e.{ o P A ./ * )
.- . N . . R
o y - . -.ilégk ) . ¢ !
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o v decisjons are made by “a# ‘individual indeéendexitly of decisions

: - made by:other members of the social system. Colleotlve dec:.s:.or/s‘

| : . are made by members ‘of the social system -by consensus. Althority
decisions are imposed ubon the Lndlv:l.dual by someone 1n a suyper-,
.drdlnate power pos:.tlon.- A cont:mgent decisioh is one tha can
be maae omly after a prJ.or iu.%ratlon d‘ec1510n has been ma by

-the system. . . \ )

[ 2 Y '
L .- .

. Noneducaxﬁional Studies  , . - .

»

. Co'nslderable[ 1nnovatlon re$earc;h- has peen conducted ‘out side’ t.he
educat:.on field, Most Jf this Work has emanﬁted,from anthropoiogy, .
soc:.ology, med{fy, conmunica.tlon, xﬂa.«rketlhg, and publ:.c_health.
Other dlsclplmes produclng research on dlff%sn.on of mnovat}.ons . v

J,nclude general econo!ucs- agr:,cul'.tura;l. economms, epgraphy,‘
psychology/anh lmguistics.' »«(Jwald,‘eh an;l Qa'rker 1973 b. 26) «

N
'I‘hese stpd:.es cohta:.n some 5lgn1f£cant z.mphcat:.ons for thp dJ.ffus:.on -

apd‘tnnovat:.on proceSs and hence,,‘ are'releyant tc; educatlonal P
)
mnovatlon. * Some researchers “in »fhesg othegr fa.élds ha#e,even discussed

' mxphcatlons of r.esearch in, eL{uéatlo For mstance -~ Roge’l973)

’u‘

X .enumer‘ated mphcatlon*s‘ m‘:he foliow:,ng areas ’a’tt‘rlbutej of . .

PN ) v ) .
J.nnovamons, change agent. credi.blhgy, pmduct characterxstlcs‘,
‘charaoterlstlcs of t.he school systam. “and conmum.cat:.c?n c¢hannels. s a

\.\ ﬁ /
~ \Jwaldeh and Marker (.1973 pp 26-2'71) &hava‘ S\mmarmed and

*n -

_,crltlcued the. r:esearcp of noneducatmn 1nnovat1ons., Lot '»\,,

.-

' Mosbs‘research omn, dlff\nsron d’f. *mnovamons haSv dealt with' ( l) the
charactenstlcs of aﬁpted categories, Particul&rly the cotrelates
of mnoVativeness (S’bcxg,}sggy,weducat‘u,on' medlcine, and marketmg) ;
" (2) the §- staped dlstrlbq;:‘on -of’ adopkion o@r *ime, or the Lo
_ d1ffus:.on curve (socxology rura.l sqo;ology; and. ed.ucat:.on) : .
. \(3) the perceived a-ttrfhhtes ofi mﬂov"ation as re.la'ted to their °
* rate of adoptiom (rur%xl ‘soczl.bloqy), (4-) opfifion leadershlp in the
‘dlffuso,on proce;(ss trural soém&oqy med;ca soc:.ology, -
conmum.cat:.on, and marketmg),, 5): conu\unicat;lpn channels' in
M the adoption process (rural ‘secteology,” med:Lcal socioiogy, and .
. communicatioh).;.'(6). the diffusion of 1deas from one sociepy to -
v ;‘ another, the soctal consequences,_ of. techholog:.cal innov 1ons, '
) .,and the relative success of change agents (anthroplogy) : and {
. (7) correl.ates of J.nnovatJ.Veness mong J.ndustrlal fimns .
(ihdustrial’ econord1cs$ <. . sy

The chief lmltataon of d1ffusmn research is the aln\ost excluswe
fogus of most studies on’ the mdnndual as the \init ‘of, adoption an

the mnmal attentlon pa1d to the role played by. reld’cionsh,:.ps among
o ., . . o . . ’ .- ’ g . .
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‘} ﬁwald h.and Marker (1973, PP. 29-30) sunmarl?d the findings pf ‘thes,e

1nd1v1duals and by organrzatlonal factors.ln the change process.. LT

lefus;on research has concentrated almost entlrely on "thronal - -

\ . "

(1n81V1dua1) xnnovatlon.dec151ons and ‘has generaliy neqlected collective

fnd author!tatlve declslons.. Also, there has been much more réSearch
emphasas on the d1ffu51on of~1nnovatlons from the physrcal\and blologl-

cal sclenceS'than from the 5001a1 sc1ences.

i

ThlS study is an exceptlon
w the llrple.n A PRSI * .

. Individual Variables.
‘. ~

. . . h .
/* received the most attent;on.

idual varlables as ‘stated above have

Indi
%Z:earchers have concentrated heav11y on

. three xpes of 1nd1v1dua1 varlables' soc1oeconomic characterlstlcs,

* " co ication behavior, and cognltlve characterlstlcs and attitudes. -

three types of varlables.

e A}
<.In terms of soc1oeconom1c characterlstlcs,-earller adopters dre 'no
different from later adopters age-w1se, but earlier adopters o
. generally haye'more years of education, higher social status,
greater wealth, a'higher level of aspiration and achigvement -
motivation; and a greater degrep of upward soc1a1 mobility than
T Jater adopters. ) .
© A . ] .o :
Wwith regard to communlcatlon béhav1q;y éarller adopters are more
"cosmopolite” (i,e., their- reference groups are more 11ke1y to be
outside rather’¥han within théir sotial system); travel mdre ]
widely; have more contacts with change agents, and have greater
' expo e to both mass media and 1nterpersona1 communlcatlon
“ch 213 than later adopters. Earlier adopters also havé greater
knowledge of irnnovationé and are more inclined to seek information
.about ‘them; have a higher degree of opinlon Leadershlp‘ and are
more likely to belong to well-lntegrated soc1a1 systems thh )
modern norms. In contrast,.later adopters tend t6 be .
"Jocalite" (i.e., their reference groups are more. ilkely to be © _ .
within their social system) ;, travel 1ess- have fewer contacts with
~“change agents and have less exposure to communlcatlon channels--
especially mass media. . , . .
#’

* /‘Q . N .
. '4

v

v

L4 -

‘ L1

In terms of cognitive and attitidinal varifables, reseafch 1nd1cates

.that earlier adopters have greater empathygghan later adopters, :

Mave greater intelligence, rationality,' and abillty to deal w1th

abstractlons, and have more favbrable attitudes toward change,

. risk, education, and science. They are less fatalibtic ‘than

_ later adopters and have higher levels of achievement motivation.
A, comprehen51ve list of specific studies supporting. each of these
flndlngs is prov1ded by Rogers and Shoemaker. (1971, pp. 352- 760-

-

~o.

/ T s v
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. A \ while the fmdmgs dJ.}scussed above are derJ.ved dlrectly £rom. .
] innovation research, J.nformatlon on the psychofog:.cal vérxables ‘of
w mdlvmual mnov,axlveness has not,come directly from this research. .
.‘ K Rathe{, it has developed ‘mainly from SOCJ.al-psycho].ogJ.cal laboratory ,
. research dea.lln@&w:.th "b

p; 317. Gus‘un s chapte on "The Ind:.v:.dual" in Havelock (19’71)

. } . cont&:ood review of
. » )
N v Ty 2 . A .
. ¥ innovati ss,,w:.th refer

e 1nd1v1dual varlables related to
ces to spec:.f:.c studies. The followi_mg

o~

slist oﬁ conclu51ons d from th:.s resear'h ig based on the Jwaideh

© ‘and Marker analysis (1973, -pp. 32-41):

. [}

-
-

\

L. 3) Persons ‘with low Iself-—esteem,. belong:.hg to a group that
o adopts an innovation, tend to adopt it.also. to gain gfoup
. ) o, appro'\‘l I€ the group rejects it, he or she doés a;Lso

-
‘s

- Authoritahanlsm ar)d Bogmat:.sm 2

H
1) persons lower in dogmat:.sm and authoritar:.am.sm tend te be
- ' more receptive ta mnovatlons

v
2) Persons lgh in dogmatism and authoritarianism tend to .
a.ccept innovations .propesed by persons in pOSltJ..OnS of

. . ’ . -
) 2) Innovat:.ons perce:.ved- by.«ihe mdd.vidual as counter to hlS or
o . her ,values are re;ected .

. . Needs T - < ' N
' 1) Innovatmns relevant to and effective in fulfilling important,.
! ‘salient needs tend to be accepted : .
- 2) Innovations that do not fit one's needs tend to be rejected.
o
A 3) "If the pe;:son does not perceivé a confliet bet.ween ;umovation A
. and his or her needs (or values), the innovation may be adopted.

1

’ o Self-Esteem '
N <! ] 1) persong w:.th high self—esteem and self-confldenceqare
) ) . mote likely to react .indeperidently, take some rlsks, .
’ -~ and thus be hore open to J.nnovations
* : .2) Persons w:.th lm-selﬁ—esteem, when left alone, tend to - e "
— ' res:.st change. ‘

3 . . ’ power and authority. ¢ /’ . . ' . ..4

- » i Values SRR - - )

e . L Y Ix{novations perceived by the, individual as related .to highet '
e values are acqepted ’ ’

-t




N ‘ likely the innovation will be adopted.

. are unsatlsfled but ‘an innovation fits a hlgher*order need,
_— - the person wlll tend tq reject innovation: - < . :

‘

4) If person has lower-level needs that hz?e .been aroused and

5) Persons high in achievement motlvatlon-are more 1nc11ned to
innovate (take reasonable rlsks) than persons le in achleve—
ment motivation. . - N

o o
’ - .

6) Persons high in need for affiliatjon tend to overemphasize

fore, do not take the risks involved in adopting, innovations.
ety § o .
. ,{ *
7) Highly dependent persons could tend to' adopt ;nnovatlons lf
leadership was exérted by a forceful change agent.
) .
8) Active copers (they try to change the environment) are more
. *likely to be innovative than pa551ve copers (they try' to
conform to the env1ronment)

9) Persons who "have had successful experience wlth a previous
innovation are more likely to adopt a ney innovation than-’
- persons who have experiericed failure with prev1ous innovations,

.

10} Persons experiencing extreme cognitive diSSonanq when con-
fronted with a new innovation and persons eXperjiencing ndu.\\<
dlssonance are not likely to adopt.that innovation. .

Interpersonal Variables. In addition to the 1nd1v1dual variables

outlxned aboveq interpersonal factors Qperatlng between the potential

adopters and the innovators. are involved in determlning the success or

failure of a glven change effort. The following are conclusions drawn
' ¥rom social_science research on changé and discussed by Jwaideh and

Marker (1973, pp..41-45): R o

oo 1) The greater the SLmllarlty betWeen the change “agent-and the

' potential adopter, the greater the likelihood of the latter
adopting the innovation. .

v
’

2) THE more the pétential adopter likes the innovator, the more

3) The more credible Icompetent, trustwo: 7) a change agent'ls
pergeived to be, the more effective h she will be, T

4) 1f-the ohange agent's role is accepted as legitimate'by the
’ potential adopter, the latter will Bé more predisposed to

_ accept information related to the form 's gkilld as accurate
L and reliable, and, therefore, wlll’be ore likely to adopt

L 4&K&Aﬂhovatlon. )

- . » . ", .
- . ) ’

[N ” . e
. 22 ‘ ., - \
T . . !

being successful and getting along with others and, there- N

~
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5) Past experience w1th a change agent, like past experience n
‘with innovation, is a significant factor in the infovation
“ process. . .

Seven factors related to the change agent h ve begn identified

by Rogers and Shoemaker (1971, pp. 247-48, 380-82) as significant

to the 1nnovatlon process. They are summarized by JwéEEEh and Marker
(1973, p. 44). A change agent's success is positively related to

(1) the extent of his efforts--that is, the amount of act1v1ty in
which he engages and the number of contacts he makes Lith potential
adﬂ‘&ers, (2) the degree to which he is cllent-ormented rather than o
change~agency oriented; %3) the degree to which his progtam is ¢
obmpatible wlth clients'nneeds, (4)‘hls homophily (perceived similarity)

/\M

with clients; (5) the extent to whlch he works through oplnlon leader

{6) his credibility in the clients' eyes; and (7) his efgorts to

. e 3 cas
increase the clients' ability to evaluate 1nnovatlcns. ’

Organization and Social System Variables. Anoﬂlsr set.of factgrs

. ; mfluencﬁig the degree' a person accepts or chooses an innovation
1nvolves the relationship between the individual and ‘the group or
otganxzatlon to which he or she belorigs. Some of the—key group

v r1ables that might 1nfluence an individual's w;lllngness to adopt an

ovation are discussed by Jwalaeh and Markap (1973, pp. 46-47) .

Participation. Research has found that participation with -
sthers in decision making usually leads to commitment to the
_ . group's actions. Much of this research has been done in
~ studies of part1c1patlo¥n industrial ‘organizations, but
studies 4n group dynamic® and community decision making also
support this principle. .

-

Cohe51veness. Thte greater | the closeness of ties among members -
of a group; the greater will be the agreement between them in
terms of attitudes toward innovations.

>
-

Conformity and social support. - The closer a group is to -
unanimity on an.issue, the greater®the resistance will bé to -,
. an action contrary to the norm. tndividuals who are highly )
accepted by the group arenngre likely to deviate from group
norms; individuals who -are -=insecure about their p051tlons in
the group will -tend: to follow the group's norms. Lo

=

SOdlal 1ntegrat10n.- Persons who are socially integrated are more .

v llkely to adopt innovations than social isolates. People are N
most likely to adopt an innovation through social interaction
with persons whd use or know about the innovation.

B
. . -
"

2
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1\ = Status. Personal soglal infldence seems to. operate\malnly w1th
“a%  persons of the same status under most’ clrcumstances. An exceptlon
%w . . . is/that persons tend to’ look to people of higher status for in-
| ’ formation and advice if such is needed and if status differences : .
} do not prodfice anxlety or tension. However, .persons of lower s
N " Status fgid to resist ‘influehce if they perceJ.ve \hat the _person '
' of higher status is attempting to <€nfluence them."

Another set of varlables related to innovation'is the particular’ .
characteristics of the larger social system to which the individual
. . belongs. These;variaﬁies are also discussed by Jwaideh and Marker ,

’
L d

(1973, pp, 47-51; . o

. Considerablq research has been conducted to determine how 5001a1 *
. , systems thaz are receptive to change differ from those that are .-
! . resistant torchange. Much of this reseatch has focused on the ..
differences hetween social systems having so—called “traditional” 2
o’ , norms and those having "modern"-norms. : *
. . .
, Traditional social systems are characterized by (1) lack of ~, - ":

favorable orientation to change; (2) a less developed Or simpler
technology, {3)" relatlvely low levels of. llteracy, education, AR
and understandlng of the scientific method; (4) social enforcement
of the status quo, facllltated‘gy affective personal relatlonshlps
(e g.%, hospitality, friendship) that are highly valued as ends in

. themselves; '(5) little communication with person outside a given

. ’ system; and (6) i;’bility to "empathize." (Rogerspand Shoemaker
. 1971, p. 32): ’ ’ .
{ . : Modern social systems are characterized by (1) a generally posgtive.

attitude toward, change; (2) well-developed technology with a . . .
complex divi€ion of labor; (3) a high vaine on education and : SN

N science; (4) social relationships that ar rational and business-
— i like rather than emptional and affective; {5) frequent contact
., with persons outside the systém, facilitating the entrance of new
ideas into the system; and (6) empathy‘on the part of the members. g
R ' {Rogers and Shoemaker 1971, pp. 32 -33) ‘

hd )

it should be kept in mlnd that these two clusters of norms represent
end-p01nts on a continyum and that most social systems S fall somewhere
* between thesé two extremes. .- Also, an 1n§1v1dual may belong to two
or more social systems having greatly different norms, and this
may produce conflict in the individual. For example, an innovative
teacher who has just completed training 3t a univfrsity where
. . innovations were constantly discussed is likely to experience »
conflict if he wants to introduce these innovations into a '
traditional school system.
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: Charactefistics.of Innovative brganfggtions N 7\
YA basic element ia organizatiopal th;%ry is that of organizational
) g% “health. A "healthy" organizéiloh isifan open system that is :
& relatively susceptible to bhangehand that takes care of
Y ihnovations-‘as an adaptive response. ‘Further, the healthy
? organizationm is tontinually growing in its ability ‘not only te& )
function effectively but to develop and extend its tapacity
. '. for coping creatiwvely with its environment. h
e« Miles mairftains that the state:of health of an—organization,
including an educational organi ation, can tell us more than ,
anything else about ghé ﬁrobaﬁ;e success, of any paiticular change
effort. He suggests that orgamizational health consists of ten
wdémensions, which are based partly upon behavioral research
findings apd partly upon.his ‘extensive, experience with sciool
systems. | ' .

-

.Goal focus. The goals ;;~the orgénization are clear, aceepted b
the members, achievable witly existing or available résources, and
appropriate to demands of the.environment. T '

* Communication adequacy.’ There is relatively distgrtion-free

communication vertically, horizontally, and across the boundary
of the system to and from the surrounding environment. People
have the. information they need or caﬁ get it without exerting

efforts. .

Optimal poweééfqualization. The distribution of influence is -

relatively e ;;able,.and subordinates atball levels can in=-
fluence upward. , Relationships are collaborative rather than
coercive, and units are ifterdependent. Influence in“a given
situyation depends upbn competence and krnowledge rather than
organizatienal position. o * !

. 4 .

Resource utilization. The systém’s inputs, particularly its
A \Hpgxsonnel,\are used effectively and are neither overloaded nor
’ idle. There is a minimal sense of strain along 'with a good fit
. between people's dispositiong and the xole demands of the system,
) so ‘that people feel reésonably "gself-actualized"--that is, tbey‘
_ have a genuihe sense of growing and developing-as persons while
.making their contribution to the organization. R

-

. » i -
Cohegivermss. Members of the organization feel até}aqtgd to

“'the organization and have a sense of identity with it..
Morale. There is’ a sense of well being,’ggﬁisfaqtion, and
pleasure among members of thé syStem as opposed to feelings of
discomfort, strain, and dissatisfaction.” - .

]
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. Innovativeness. A healthy organlzatlon»growa, develops! and
, _changes; it tends to ,invent new procedures, move toward new
K goals, and become~more diversified ovex, time. . " :
o . y . N . ..
- "Autonomy. A healthy organlzatlon does not res 'passivelx to
demands from the out51de but malntalns some degr@e, of independence.
-~ - .t Y o

-

} Adagtation.'-h healthy organizatlon has‘reallstlcy effective

. . contactswith its surroundings. It has the ability’to brlng about,

. . corrective change through a problem—solv1ng,»restructurlng apgioach.
- SR S

Problem-solélng adequacy. qﬁhealthy organlzatlon has well-

LN developed Ltryctures and procedures for sen51ng the existence of

- _ problems, inventing. p0551ble solutions, dec1d1ng upon solutions,

“b _* implementing them,.and evaluating their effectlveness. {Miles'

1965, pp. 11-34). . } i

-characteristics'of ﬁeaders : ‘ " : bt

i

Extremely importajt in terms of innovativehess>withih organizations

are the characteristics of individuals in top leadership positions.

‘ The personallty attrlbutes, interests, trapnlng, and attltudes
toward new technigues that characterize subh persons have been

" .found to be closely related to the’ degree of Lnnovatlveness of ,

. - industrial firms. Research in education 4lso indicates that the

S characteristics of school superlntehdents ‘are important determin-

ants of the innovativeness of school dlstrlcts.

~
.

Communication Within Organizations

- »

Frohman and Havelock who reviewed the factors that facilitate or
iniribit the floy of new knowledge through organizations divide
information fko#’info three categories: input, internal process-
. ing or throughput, and output. These authors point out that the
P effetts\of organazatlonal characteristics on 1nforyatlon flow
depend ﬁpon resolutlon of two competing deﬁands. (1) the drive
to maintain order and certalnéy, which tends to crea¢e Structures,
hlerarchles, requlrements, and screening procedures that ‘act ag.
barr1§rs td information flow, and (2) the drive to innovate and-
*  improve’ which tends ‘to remove. suéh barriers. (Frohman and ‘
Havql k '1969) . . '

N .
- . . -

b

gEducatlon Studies=

. P

The 1nnovatlon proceo\\has received considerable attention from

W

.
-,

» . [
educatlohal researchers in recegt years. Their studies mainly fall
. into two categories. - One. category consists of analyses of the success
) P ' . . . .
or failure of a spécific innovation. Usually these studies reflect a*

- . s @ ]
particular disciplinary approach to innovation rgFearch. - The other

T T : .
\ .
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educatlonal 1nnovat1veness or innovation adoptItn.

. approaches emplbyed, rathex ‘than elr spec1f1c ‘results.
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ategory contalns LnVestlgatlons that have attempted to 1dent1fy those

1nd1V1dual and sgho ol-system varlables that* correlate with general

-
.

. Stud1es that examlne adpartlcular educational 1nnovat10n, usually

by a case study method, ate mott/yaluable as sources of hypotheses: for
further testlng and.a51n-depthlessons -for persons involved in similar
s1tuations. Their’ part1cular conc¢lusions, however, are not generall-
zable. .The most relevant aspects’ ‘of thls:research—to this study are
the* partlcular klnds of Lnnovatlon .considered and the methodologlcal

P
,

ﬁp variety .of methodologlcal approaikes haye been used in thesee_
studles. Although historical accounts of partlcul a 1ons are .
most frequently used, other methodologlcaL approache have been
applied. Gross (1971) did a soc1oloq;cal case study <of the imple-~

mentation of the "catalytic role model". of teachihg. The anthropologi-s

cal-clinical made of. inquiry. is reflected in Smith's (1971). study of |
open-space 1nstructlon in “four school biildings. A similar approach
was employed to examine one set of related school. orgaﬁlzatlon

A
1nnovations-1n four Canadlan schools (King and'RLpton 1970, King

! . - ’

1972). - . ) [, . . . . s E 3 '.

Y

_ . The case study approaches also used By Smlth ‘and Keith (1271)
complled anln-depthanalysls of the flrst yedr of an open-space E
schopl. Frnally,u ags and Leppman Ql967) applled soc1al-psycholoq1cal -
analysis in the1r case hlstory of the response of the cademic

ing methodologlcal aspect of thls study was the 1nvest ato
to gain some 1nd1catlon of the generallzabl}gty ‘of their flndxngs by .
comparing their conclus1ons with the- interv1ew xesuIts of .a sample of
admmnlstratorsrﬁnd ﬁaculty members. from nine othe¥ 1nst1tutlons in - ,

the nation. 1E¢ ) : e i \‘ Toer U

* Another cl&ter of research studies on part:i,cular innovations xs- ;
found ocial stud1es education. Several (0} 4 these studies examlne
and eval Spec1f1c diffusion models in social studies. Marker and
Mehlinger (1972), for 1nstance, evaiuat two-year experldsntal
Jprogram at Ind1ana Unlverslty that remo tra;ned, and.rerlmplanted ‘

.\ ; ", t ’ ‘ N .
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e f1eld ghange agents in §chool dlStrlCtS to enhance the diffusion and

L} - hd

adoption of: soc1al studies 1nnovatlonsu Other modeIs’of qocial studies

dlssemlnatlon and adoption have also been studied (Myers 1969 and

Center for Educational Studies, Washlngton Univer51ty;l970). A few

social studies curriculum projeﬁﬁs’haye attempted to investigate and

‘evaluate efforts to disseminate their innovative materials. Richburg

¢€1970), for example, used open-ended questlonnalres to determlne how
and why sthools adopted the Anthropology Currlculum Project materials. €

This. questlon is of central lmportance to thlS study. Richburg found

several factors related to the adoption ofathose materials, such as the

ae51re to lmprove the elementary Social studleg program, previous -
expea‘ence wi‘th adoptjon of other innovative social stud1es materials’
and the existence of a change agent rn the schools.

i The second4group of studies on educational jinnovation involves
attempts to correlate variables related to individuals and to~school
systems with ingovativeness or innovation adoption. These syudies '
reflect a wide range of ¢onceptions about what constitutes educational

.innovatiyeness. Some studles,osuch as Carlson (1965), Kohl (1969), and
Zlegler and Johnson (1969) used the adoptidn of innovations, such as
the "new»math," flexlble scheduling, team teaching, lahguage labs,

l telev:.sed .mstruct:.on, $imulations, an® games‘ as the criterion.

) Hllflker (l970), on. the other “hand, used ranklngs on innovativeness -
from three sources (dlStrlct superlntendent, profeséaonal staff, and -°
a panél Of ten experts) as the measure of the schoqig' lnnovatlveness.
Studles -focusing on social studies edug!tlon, such as Matula (1972),
usually have used the adoption of certaln social studies classroom
innovatlons as the orlterion of innovativeness. \

Even in those studies that use adoption as the criterion of -

‘lnnovatlon, there is little agreement as to what constitutes adoption.

.Is purchase of mateg}als suff1c1ent9 Or, must the materlals actual .+

‘ .
use in the schools

W

demonstrated? If so, how widely throughout the
ca
system must the materlals be used to constltute a state of adoption?

Must materials- be adapted to’ local conditlons to be truly adopted?

Another set of problems arlses when one ¢on51ders partlcular school ’ ;

51tuatlons.f The fise of a partlcular "1nnovation, or "set of . .

‘ . Y -
: . _.
I - &
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innovations™ in one school may represent educational stagnation rather
" than innovativeness. This is especially true if studies in the
seventies continue to use the <innovations of the fifties and sixties '

as their iﬂ!ﬁcators. Conversely, it is pos e’ that certain schools
. . - L 4

@ are very innovetive without using the ypical“'educatiohal innovations.

These issues must be consideréd when_gne interprets and compares the.

.

¥
. the studies dealing with characteristics related to educational

innovativeness will be organized into those focusing on school-system

.

variables and those focusing on individual teacher variables.

) School-s&stem variables. - ﬁesgarch to determine the characteriStics
of innovative schools is fairly extensive but inconclusive and con-
tradictory. Much of this research has centered around the organizatiopal
climate of the schools. Wwhile Crandall (1971)# and Miles (1964{ found
that open communicatien channéls were characteristic of irfhovative
organizations, Chesler (1966) did not Marcum (1968), Hilfikexr (1970),
and Hlllman (1969) found that an open orgdhlzatlonal climate was sig-
nificantly and ;>s1t1vely related to séhool 1nnovat1veness, but Dick
(1944) and Bamberger (1970) d1scovered no such relationship. Dick .
(1974), in fact,:found that eight of the ten‘inﬁovative'sgg}di:studies
depa;tgznts researched had-closed cllmates. Gill (196¢' and Miles
€1964) reported opposing fkndlngs about the need for specialists w1th1n

the scﬁool system to promote 1nnovat10n. The degree of soc1al support

v prov1ded by pr;nc1pals to teachers and problem—solvxng ab111t1es of. P
’

_staff meetings (Hilfiker 1970). have also been s1gn1f1gantly related to
the organizational‘climate for innovation in some, but riot all, studies.

* The personallty character1st1cs of'the administraters are 1mportant
aspects of the organlzatlonal cllmate/t Carlson (1965) found the follow-
ing personallty characteristics related to the -ihnovativeness of the‘

’ sohool: will{ngness.of admlnistrators to adopt innovative ideas,
léadershlp style of the administrators, and the communlcatlons network
in the organlzatlon. From studies of superlntehdents in West+Virginia

3

and Pennsylvania, Carlson dastingulsheq%two groups--in“;vators and non- .
adopters. He found that innovators’tended to: (1) be yowdger;
(2) know fewer of their peers well, (3ije sought less-often for their

results of the education stddies outlined below. The discussion of &>

2

»
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advice, (4) ‘réceive hlg}xer profess:.onal ratlngs, (5) exfiibit great':er

accuracy m the judgment Q i ir rates of innovation adoptlon,

(6) have orter -tenure in/ thei
. ]
advide and infémmation fr
. 8. . .
adopters,‘by contrast, 'tended to: (1T have less formal -education,

present. po's:.tlong, ‘and (7) seek more

more persons outside the local area. Non-

(2) receive fewer frier&ship choices, (3) be lesc ;vell known by their

ipeers, (4) participate in fewer professlonal meet:mgs, (5) interact ;

’

less oft;n with other superlntendent& in their area, (6) be sought less

1nformat:|.on, ("7) ‘receive ‘lower ratings ‘on the professionalism
A .

scale," ) hold less prestigious superintendents, (9 perceive less .

Support] from theiy school board, "and (10) rely more-on local sources
. ‘ @ » - ‘.

for advice and information. . hd

——,

Studiaéé of the ‘wealth c'tf~schdoi districts have also 'produced
mixed results. RoSS g.958) «and Zeigler and Johnson (1969) claimed \O
that school wealth 1s the smgle most powerful predictor of. school
1nnovat1veneés. \StudJ,es by Mort and Cornell }1941) , Mort (1964) ’

_@arlson (1965) , -and Marcum §1968) , which focused on school spending,

§ . . - -
supported ‘this view. Other studies, including Kohl (3969), Hilfiker

(1370) , and Hawkins (1968), found no significant relationship between
. .

-school wealth and J.nrtovatlveness. ’ Tl

-
-

Variables bes:Ldes per: caplta expénd1tures~ and income, organiza-

" tional. climate, and personalzt.ty characterlstlcs of administrators have

been found related to school 1nnovat1veness in a few ‘studies. Two )
stud/les found qschool\si.ze was related to innovativeness. Marcum (1968)
used, the size of the professional staff as an indication ‘of the school |
s:.ze, whlle Kojl ©(1969) used the s:.ze of “the graduatmg class. Both
conclud’ed that the larger the school, the greater the degree of -
1nnovat1Vene_ss. In ér study, Matula (-1972) attempted to 1dentify’
factors that. contrib::i‘ elementary teachers' willlingness to try '
selected classroom social sﬁdles 1nnovatlons. 'I;hfodgn use of a
smulated adoptlon situatlon, Matula found that 1nte§est in the
innovations and peer support for trylng them enhanced the .chances that
the 1nnov-ation would be, %used. It waswo found, however, that thw
greater the complexity of the innovatién and the 'more work it ‘demanded

’

L] - .
from th; teachers','“’che less l:i'.kely, tgeoinnovation would be tried.

S

-
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Other researchers examined the relationship of gedgraphic . !

= ) -
L ——————"--locat10n of 'school systems to innovativeness. Hawkins (1968), for .
:1'.._ . example, found that the most 1nnovat1ve schools tended to be located /kJ/‘
in homogeneous, mlddle-class nelghhorhoods, ofté"near unlvers1t1es i I

fr colleges. He also found.these an.an optlmum school d‘strlct size

! . *
- N 2

. 4 . for innovation.

Ind1v1dual Teacher Varlables. Anoth€r group of reseatth °~ | : -
4
o studles attempted to determine the characteristics rela to -~ 7
individual¢teacher innovativeness.  As cited earlier, Roggrs.and .

s . . : Shoemaker (1971) identified,five qategories,of individuals. They . A

S
0y

£ descrihe "innovators" in the following manner: . e

L] / v
* . ~ Vénturesomeness is almost an obsession with innovators. They - ¢ s

are eager to try new ideaS. This interest leads them out df ° "

-~ a local circle of peers and into more cosmopolitan social
‘relationships. Comminication patterns afd—f£riendships among
a cligue of innovators are common, even though the geographical - '
distance between the innovators may- be great. Being an : r
inngvator has several prerequ1s1tes. These include control P L,
of substantial resources to absorb the posgible loss due to an -

. unprofitable innovatien and the ablllty to understand and apply ° . L
complex technical knowledge. . PR N .

s

desires the hazardous, the rash, th daring, and -the risky. =
The innovator also must be willing to aceept an occasional- -
setback when one of the new ideas he adopts proves unqucessful ' ’ e
{Rogers and Shoemaker 1971 p. -183) e _ .

) The" results of several studies, have found'the followlng character-

. . The salient value © e innovator is venturesomeness. He .

ae

1st1cs.of ‘innovative teachers in contrast to noninnovative teachers: e
. innovative teachers are younger (Leas 1966; Gulesian 1970); use a-

T : . greater humber and variety of information sources (Leas 1966; GuLesian ; R

1970; Dpick 1974); haye a medium amount (nine to ryears of teachxng

experience (McClimans 1967 chk 1974); and, are out81ders, that 1s,

they e from'out31de the d1strict and communlty whexe they are
cog

teaching (Ross 1958; Dick l!§4) ’ f,,———
Leas (1966) also found that innovative teachers had high secial .

) - status within the school, were more cosmopolitan than npninnovator$, . )
. * : - ' .
e \ and perceived themselves as op%nién leaders in the school. 'chlimans'

- . .. study (1967) indicatcd'that innovators held more leadershiptpositions .

- and attended more out-of~-town professional neetlngs than did. non-

) . innovative teachers. He also found that females were nore lnnovative

SN .

b - -~
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than nalbs. ) . ‘ .

In a summary of other research on‘educatlonal 1nnovat1veness, Ross

.. -

(1958) concluded that 1nnovators were morg career or1ented more sk}ll-

12

ful in. wogking with others, and more aware of community values. Age and

nature of teacher. trajning, however were not found’51gn1f1cantly re-
.
lated to.educational 1nnovat1venes$ int teachers. Mlles (1964), in a
.-similar repo/tfzéonciuded ihat 1nnovators were hlghlywlntelllgent,

possessed keen verbal ability, wete less,bound by group norms, and wer—'e—;/l~

. < . -j
msre,lndav1duallst1c and creative tpan foninnovators. v
~ » - ‘ .
¢ ‘I toe - i . s
Y ) ‘ T . . P A ’ -
Conclusion . ¢ . - - S *
—————————————————— . * ‘ ‘ . - A .

. -There are numerous. studxes on educatlonal and other klnds of
) '

1nnovat1pn and an Var'

by 1nd1v1duals.

Sev ra& problems, however, prevent the‘many f;ndlngs

les directly related to adopgloﬂ of innovations

. from these studles from being conclusive and w1dely generallzable.

Some

problems conqern the lack of agreement among’ researchers over the meanlng
and value of eddcationak innbvation, the wide varlety of methodologlc!i

. approaches used*tn the edupatlonal studies, and the confllctlng results
ohtalned 1n many studles. Much research Stlll needs to be conducted‘

oh the d1ffu51on of educatlonal innovation.* - >

*Two stﬁdles haye been completed since the wrltlng of this ‘review pf -

Both_are the result.of ma%jor Federally-Funded projects.

’research.
! See: Beriap, Paul and Milbrey McLaughlin.

Supporting Educational‘change, vol, 1IV:

Federal Programs .

Santa.Menica, CA: The Hand corporatiod, 1975.,

ahd

Silorski, Lindg A,

L '

San‘Francisco CA:

-

etal.

Factors Influencing,School

The Findings in Rqview. -

ange.- .

and Developmenf 1976. :
. 4 ) - :
ulrenies. \

Far West Laborato:y for Educational Research-
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purposes and Procedures of this Study

‘e

-The purpose of thli-?tudy is to examine some factors that relate

bQ the innovativeness anq\nonlnnovativeness of social studies teachers,

dapartments h1gh schools, #Md school, dlstrlcts.

SSEC gtaff and the Research Team

- ~

To establlsh a mnltidlsclpllnary perspectlve for tﬁis research

-~

§§ ]QSJect, the Soc1al Science Educatlon Consortium (SSEC) staff dec1ded
to~assemble a team of e1ght Social sc1entlsts wlth expertlse in ’
computerxzed emplrlcal research and ln,case study fieldwdlfk. _It was_
: belleved that thls comp051tlon would enhance the scope of content and
methodology 1n the research effort. - The team cons1§§ed of a psychologist
(John, K. Bare Carleton College), a historian (Richard H. Brown,
Newberry lerary), a soclologlst (l\\hoss Eshleman, Wayne State
‘6%1vers1ty), an educator (Geneva Gay, Association for Supervision and '
Currlculum Development), an economist (Peter Senn, ﬁllbur Wright
Cblleqe), a geographer (George Vu1c1ch Western Michigan- UhlVQISLty),
. anth pologlst (James B. Watson, Unlverslty of Washlngton), and a
polltlcal sc;entlst (Harmon Ziegler, Unlver51ty of Oregon).
< - The or1g1nal 1ntent was for the research feam to clarify the -
spec1f1c objectlves and to execute the plans of the research study..
The central purpose of the team approach was to ensure the unique
perspective of each academic area in planning the study and in
examifing the schobls, social studies programs, and teachers.
The origlnal roles for the SSEC st;ff and the team; however, were
not strictly adhered to. At t:unes, both the staff and the team made .
élgnlflcant decisions ab%?t research methodology (e.g., sampllng
procedure) and about subutantlve matters (e g content of questlon-
narres). Throughout the two-year study, the Qtaff continued to\
gpordinate the procedural aspects of the project, including duplicating
and mailing materials, setting up meetlngs, and communlcatlng w1th ’
schools.. Eventually, the social sclenﬁist team became more ‘of a con-

sultation group to the SSEC staﬁf.‘q

’ -

o~




"é;k ' . ‘ . h sy
" Key Questions ) . ‘ . - - o .. : ' '

Early rieetings of ‘the research team‘and SSEC sta&f were spent dis- .. P
cu591ng the question, whdﬁ‘constltutes 1nnovat1veness in social studies

educat10n° There was much dlsagreement among ‘the 1nd1v1dual ifivesti-
ga!orsk Does an 1nnovat1ve social studies reacher , use inghiry .
. technlques” know about the federally—funded pro;ect mater “1als” use
. those mater1als° create his or, her oWn materials? involve4students
*in plann1ng° teach more than facts? uSe 1nd1v1duallzed 1nstruct10n°p ’
(. use small-group learning act1v1t1es° Do innovative hl%& schools: have
consrderable new equipment and mult,medla materi inyolve teachers L

in decision making? involveé& students in decisio change their

pxograms frequently’ employatjam teaching? have open-s ace learnlng .

4
-

areas? . ) ) ) .
After‘much discussibn/among investigators and staﬁf, social studies
* innowvativeness was defined for purposes of this stud§ as a ecombination,
of seven indices: teacher awareness of the federally-funded social
studles projegt materials, extent of use of these materials, frequency

¢ of use of these materials, extent of use of 12 other innovative - -

.

educatrﬁnal praotices degree of teacher,partlczpatlon in school

dec151on-mak1nq processes, degree of student 1nvolvement 1n\classroom

.

decision making, and extent to which teachers create their own turricu-

luh materials\‘ This list was narroued eventually to four indices of
innovativeness, described .in Chaptér Two. This definition enabled, the
1nvest1§ators té .study_ soc1al studies 1nnovat10n emgiracally wlthout *
focusing on merely one p0551ble indicator of innovation. ’ ’
._The next- questlon tackled by the research team and staff was,

What varlables probably relate to soclal studles 1nnovat1veness°
Suggestlons were based on‘pIQYIOuS research findings angd the exten51ve
experlence of the investigators ;ha staff in working with teachers and
schoc}sf The follow1ng categories of wariables were formulated: \
. l{ Ind1v1dual\teacher characterlstlcs, such as age, teaching .
;Eiperience, length of tenure, amouht of inseryice training, involvement.

in professional organizations, and reading Qf Qrofessional journals. B
.- 2) Soc1al studies department characterlstxcs, such as the nature . ' .

of chalrperson s leadershlp, communication among teachers, nature and ,

Aruitoxt provided by Eic:

‘v,
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frequency of department meetlngs, degree of cooperatlon among depart-
ment.members, and existence and use of a budget.

‘ 3) School characterlstlcs such as size, faculty age and rac1al
composztlon, average faculty tenure and teach1ng experlence provision

'

-

-for alternatlve prognams, ethnic studies, open—space learnlng\:geas,
nongraded clasées, and admlnlstratlon percelved by teachers as

S

School dlstrr\t characterlstlcs, such as slze,'wealth,.

-
L]

responsive to change.
4)

geographic 1ocaxlonq<pollt1cal cllmate,'soc1oecoqom1c environment,

A

'amdigature and operation of” the school board.
“The final quéstioﬁ-discussed was, What researclr approach should be.
used to determine the relationship.of these variables to social
studies innovativeness? ’ This questlonwproduced the most heated debate
among the 1nvest1gators. JA8 was expected, sincé the team was selected
on the baéls of d1ffer1ng methods, logical or1entatlons .as well as .
content backgiounds, some favored a large-scale statistical survey of
teachers, schools, and districts throughout the countri, whxle others
suggestedln-depth case sludles of several schools based on field

observations. Eventually it was dec1ded to uge the best aspects of

.\

both those approaches.” The study would focus on a small number of

« Schools and d1str1cts that could be 1dent1f1ed as innovative or non-
_innovative, ‘but would draw on previously conducted large-scale survey
studies.
the nature and'extent of that innovativeness and the degree to which ‘
certaln variables  sekmbd related to teacher, department; school, and

Thesae data‘hould include: questionnaire

distriot innovativeness.
informatlon mailed to social studies teachers .arfi adminlstrators,
obsenvatlon data from school visits, previously gathered census~-type °

data, and,pﬁlltlcal climate 1nformgtion from" a prevxous study by Zlegler

" and Johnson (1969). These proceduree and data,are fully explained in

thé following sections. “

ED
. .

T ’

pling Deslgn-and Data-gatherxngﬁProcedures

Startang with a random natxonal sample of 86 school districts used
in a previous study of political interaction by one of the team members

Data ‘would be gathered on the selectéd districts to determine’, -

ot

a
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Aruitoxt provided by Eic:
.

. Questionpaires.

i

-28- ; ‘.

~ ,
4 - ’ / « '

(Ziegler and Jennings, 1974), l? districts were selected to reeeive
Six were initially judged innovative and six non-

innova%ive. From this group, four distriots were selected for site

surveys (case studies) Two sets of data were already available on these
districts--census data’and that of the Ziegler and Jennings study (to ‘

5 ) .
bq\sescribedin a later section). ,

Selecting the 12 districts for the questionnalre process began by

' ranking the 86 districts according to per capita income~--the only

v

L]

variable fOund consistently related to school innovation in previous-

The staff

then contacted the socialostudies supervisor of each state in whicH the

districts were located to have them rate each district on _a one-to-six

7

scale on three characteristics indicative of educational innovation.

studies. (SeeApage 22 of the review of research section.)

,openness tq change, use of innd%ative social ‘studies practices, and use.—
of new social studie$ materials.
istics or terms were p%ovided The superVisorikrequnded according to’

their particular conceptiong of "openness" and "innovative." Frequently .

a second person was ought to rate districts ‘with which the state’
superVisor wa-J}nfamiliar
lack of information. Of the 70 remaining districts, the 12 highest and
12 lowest.on ‘per *ta income and on innovati\'reness were chosen. Each
of thaose districts was contacted by the staff and asked ta participate -

ﬁin the study. Due to time constraints (end of $chool year} and other
" commitm

An

s, many-districts declined to participate. .

r sample of innbvative and noninnovative districts was drawh

’from the pool of 86 districts, Again those districts that appeared most

clearly innovative and noninnovative‘(according to SSEC rating scales)

were7selected. After centacting 20 noninnovative districts and 14

innovative districts (according to above criteria), nine- districts agreed-

*

to participate Questionnaires were mailed to either the social studies

supervisor of each,district or to the department chairperson for distri-

Jbution to principals, superintendents, and secondary social studies
' . . f.

See Appendix A for .copies of the teachers, principal and superinten-

dent questionnaires .o -

" No definitions of either the character-'

Sixteen”districts were eliminiated.due to' ,




teachers. Aiuniform‘instroetion sheet was gdent and‘the duestionnaires,
altﬁough coded for identificatjon purposes, were placed in sealeg ’
envelopes to‘protect the respondents anonymity. District supervisors
with' more than six high schools were 1nstructed to choose six schools
. that represented the districts range of educataonal 1nnovat1veness and
N to deliver’ and ‘tollect the forms personally. To provide anonymity for.
. the schoots and ‘school districts, flCtlthus names are used in this )

report. Table 1 on the: follgﬁgng page dummarizes the district responses
to the questionnaire. , I*

—

Since the end of both the school year and the pIOJect was near,

e the decrsion about whrch dlStrlCtS would be the sub]ects for case '

. studies was based on which of the districts most promptly and completely
returned the questionnaires. A quick hand,tabulation of various
questionnaire ‘variables was the only knowledge of results obtained

! _prior to the SitekVISltS. The purposes of the site visits were to:

R @ (1) understand the reality of the school, (2) follow‘up on selected

items on the questionnaires (elaboratitn, rea3ons, confirmation, etc.),

. ;and~ (3) explqre variables not covered in the questiQnnaire, sucht as: -

oo departmental interaction and @Eécher conception of the‘meaning5o£c ’

innovation._ Table 2 on page 31 shows the districts -and schools- visited.

* fThe case studies of "each of the small districts (Williams and

13
-

Flint) included: interviews with all social studies teachers,
’principal, and superintendentB;observations &t two teachers; and, in-
' -formal discussions with several students. The site visits to a1

o superv1sor-selected high schools in the large districts 1ncludeq6

.1nterv1ews w1th_}hree to six soc1al studies teachers (out'of a ten
ﬂ- to 17 td!él) and the prrncrpal or assistant prineipal in charge of
curriculum; observations of from three to seven teachers;:and informal
discussiqns with several groups of students. : y

The department chairperson was 1ntervrewed in every high school

vigited.: Other teachers vere selected on ‘the basis of several "
‘:; . ' factors, including their teaching sc edules and course content. - .
l (A range of éZE?hnt areas w3s desired and, if a sociologist or
historian was ofe of the observers, a course related to either
- sociology or history was selected for observation.) The 1nvestigators
¢ ) had no prior knowledge of the quéstionnaJQe responses of the tqechers

Q7 . | - B’ﬁ ’ ‘ L
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Table 1

Summary ‘of District Responses

’ 3 !
Completed Total #
Socidl ) Social
Studies ~ Studies
Question- qupkers
SO

naire

Name:-of
age

Y

Percent- |

Completed
Principal

Respondéqd °Question-

naire

No. of
SChOO%S'
Partici-
pating

Total
No. of
Schools

Completed
_Supervisor
Question~

naire

79 sg\'
N

21 61

Plint

Farmtown

1

-\
Diamond Cdunty
N

Oceantide -

Williams

G}eénhavén




Distrigt

« Tablg.2.

List of Observhtlons~ . .

ngh Schools

s

Ncmber of ¢

Date of Visjit .
Investigators

Fling—"
Williams -
Opal ’
opay ’

Ogal

——

FlinE_
Williams
Raintree
Rivc;side

Rios

) May 16, 1975 ..
[} . -
. May 22-2%, 1975 2
May 19, 1975

May 20, 19751'
May_20, 1975

Lighthouse May 22, 1975

/

4
2
2
3
3

Stdphen A. Douglas

May 22, 1975

‘Clouds” May 23, 1975

3
. " -
May, 23, 1975

!'iur_xter

N -

e ’ Vo M
in the large higk schools.

No teather refused to -be interviewed or

observed. Some, however, wgre giving tests;or showing a film for the

’pnﬁme_period, In such cases, the;observcr changed plans and inter-
viewed or observed another teacher. (In one school, Clouds, the
principal was not ingerviewed Becausé of a time.constraint. Since the
~social studies chairman had completed the prlnclpal's questlonnalre
fSy that school, thls was not deemed a serlous om1551on“) )

, With the exceptlon of one school (wllllams), the case study
11nterv1ews were conducted in a standard format. Each per'son was inter-
v1ewed individually by one inv stlgator in a room gr area where théy
could be alone. ‘ J’i

The areas included an office, bookroom, classroom,

courtyard, and ballfield. .The interviewers asked questions from a

standafd form and wrote the interviewees responses in short summary
statements on the form. The major topiecs on, the form were social ~
stadles currlculum teaching practlces, departmental lnteraction, and -
innovation and deClSlOn maklng. (See the Appendix A for the actual

forms.) . v ‘

-

+ The iﬁterviews las}ed fram+40 to 60 minutes. Later that day, °

the interviewer elaborated on the responses either by talking
. v . ‘/c




individually into a tape recorder or by participating in a structared .
- roundtable discussion with other investigators of that school. Typed
P transcrlptlons of these recordings were‘msqiffollow1ng the completlon.r
. of "all sjte v151ts. .
.- N L No forms were used to record the classroom observations. The
1nvest1gatprs, howeVer, were told to arrive at class early, take an

-~

The

unobt usive seat, and 3bserve quietly, taklnq a minimum of notes.™
gzsgrvers focused on physical setting of classrdom (seats 'yalls,

etc.), the appearance of. teachers and students, the 1nstructlonal
. Pl methéds u;gd~(lecture,‘discussion question/answer inquiry, etc ), the

. grouplng of students (1ndrv1dﬁallzed, small! é‘gup, entire classr the

levels of questlonlng (factual recall vs. anaLysxs or evaluatlon), and

the degree of teacher or student centeredness. The observers later -
- recorded elaborations of their obseryations in‘a manner similar-to that

. . , | . L y
of the interViews. The observatiOmv/and interviews*with teachers often

- ' included the colledticn of various artifacts from the school.s These
. items included:’ tests,-homework assignments, cburse outlines, special'

,Z) 'memoranda, textbook lists, school newspapers, and evaluatrion’ forms. )
: ‘The informal dlscusslons with students we e completely unstructured.

They took place between classes, in classrooms llbrarles, lunchrooms,
- ) and outside in cpurtyards. Investigators 51mply asked studea's lf they
could talk to them a few minutes about“thelr school. The students never

¢ refused and were often anxious to talk. Questlons frequently asked”

© were: How do you llke golng to school here? Why? what's the best/

y ' worst thing about this school? Do you have any soc*al,studles clasd¥s? .4
\ . How are tfey? what neat thlngs have .you donk in social studies? In
. K ¢ school? Are there any raclal problems here ‘ '. e o= s
’ P . . “ - . : -
* . - ° . ‘ A%e T
. T}l . 3 1. . < e/ 'u’ . .
. e data--Description, Analys and P
~ / ®/ . A

. Four different data sets were ava11abl; for the Four*school 4is-
tricts part1c1pat1ng in’ the’ case stud1es#§* nsus data, Zlegler s
.’school'board data, the questlonnalre data,=§!5ﬂthe swift site survey :

. data. Each of these is descr1bed.below. . .
BN ». ~. [ 4

*
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. ..\ ‘ ’.~ i , . \--‘ . . . | »_0;', :‘
.z A l) 5@5\15 Da'ca. ThlS consists of data from the National Center
‘ ) \ for Edtcational Statistics (NCES) School mstnct Fourth Count Tagg,
: ' - It contains 1970 Ceflsus Bureau data on soc1al and econcmic variables,
j; S e sughl/ as ihcome, enrollment, 'dropout status, ethnit statds, mxgration, ’
: ‘ .. ~ and occupation,‘gar each U.S. -school district with an enrollment or'
, T 300 or more and for a sample of smaller distrfcts. .
- ; . ) .',‘ . 42) Ziegler s School Board ‘Study Data‘ Thése data,embodying .

over 400 variables were obtamed by adm:mistermg a lengthy mter-

. ‘ view schgdulé~

) a randbm sample of 86 schoOl boards and supermten-

‘)
cbuntry, as part of.a study ‘of political mteraction

- within local school dJ,stricts conducted b.y the Center for the .
) Advanced Study of Educational Admmistration at the University of
N - w v Oregon and published ‘ regent' book (21egl<’er and Jennings 1974) . ’
li_hese data con51st primarily of superin.tm

¢ - - - and school board/.’ember perceptions of and attit e*'s toward district '

C s " The yariables composin

% . problems (mcluding rac1a1 and fmancial) ’ ea" cation groups (NEA,

b, .
I 7“ AFT. etc.) W teacher behavmr, teacher roles in progran.@ge, and

., " ;
. . 4

3) Soélal Studies Innovation ﬂestionnaire pa.ta. This includes

- supermtendent-school board conflict

. o ’ 7<

) . data gathere‘d by this resea;rc‘1 pmject from questionnaires completed
p-i ( .' by teachers, prmcipals, super1ntendents~in nine school districts
] throughout the country. data for’ social studies “teachers J.hclude
X ’ .geven dependent variables ‘hypotheswed as indicators of educational '

mn@v,isio awareness, frequer;cy, and fixtenuv“as of Juse of 24
soc:.al'tMOJect materiaIs, extent of use of various" general N
educatio‘aL‘innovations, ‘such bs J.n.structional televis!on, non-
traditional grad:mg, and val‘ues clarificmn, 1evel gf teacher

involvement in sghool decision maklng, leyel of student m:olvement , g

. e s in / school and classroon{\ decision making; and degree to which t&achers
. i:' : . ~ can use€ ma\lenals they have created themselves m and out of the - .
y .cl 2 Among the many 1ndependeht variables are: age, teachmg
. . - experience, 'nvolvement in professional organizations, and reading : T
. \ . . . - . . ‘ ‘e ) ‘ LTI
. - , pr:o.iess'ional° -Journal‘s - > P ) ® )
.o, e ry . v . - N . ’ -

(R )

: P . C A )
) o - -0 < A . - . . . oo lf“'




R The‘.guestionnaire also prqovides data on (1) tedacher and principal- °

. -+ perceptions about the extent* the gchoql engages in innovative practlces, ..
. such’ as prov1d1ng alternatlve programs, gx—space mroqms, and

ethn:.c studies courses, (2) processes and persons responswe to change,
- and ) communlcatlon w1th parents and the" communlty Size and .raclal
’ compositiom of the student body and faqul‘ty are other ‘sl .l \;ar.iabies‘.
; Digtrict levelG‘data include- number of h'i}gh schools' student and
faculty population, number of soc1al studjies teachers, experience '
' ‘leveﬁ. of the super1ntendent #nd super-:mtendent perceptlons of the
| effe& of teacher dec1s::P_n .making, student J.nvolvement and general.
educatlonal n“va.)n in the district. /(See the Appendlx A for coples
of the teacher; pr].‘pal and super;.ntendent questlonnalres )

4) Slte Swrvey (Case Study) Data. “The .data from the case studies

of four school districts werse, gathe;eﬁ pri \'A _through structured

1nterv:kw§ w1th the prlnclpals or assistant cfmﬂ', department .
3 - : -

cha1rpersons, and-a sagple qf soclal ?st;udles aéhers‘in each schoql, A
and through semlstructured observations 8t a sample of social stud:.es

teachers and' classrooms. Addltlonal data ‘were gathered by talklng L.
. 8
1xtformally ?? several students ‘d by® randein observatio of nlynerous .

’

aspects of the sp}pol For the two .small dlstrjfd:s, the super.J/x{tendent- \.\\ )

was. also ‘interviewed. ) . ' -

) - o
Varlables embodied in the 1nterv1ews of 50‘1aL sthd‘ies teachex;s
.

uplugle ' . i . - ¥ e

"

Curmculum Program:_ Materlars used and. develope’ who d.ec:.des oa
» materlals used the' progra;n four to f1ve years ago, and the most

desired futu‘re change 1n burnculum ~ b <... ot B

. » '
v

* feachmg Practlaes ’ Attlt:ude toward counteta'btmg raclsm and

L}

sexism and J.mpartlng certaln values to students, names of profeSSJ.onﬁl

.o '1

;journal;E read regulavy. and spec1f1c “amples of 1nnovative practlces
engaged’ % tedchers. ' ' ’ ) _
Departmental Interactzon Nature, frequency, and worth ‘of depart~

v

.are; .and role and’ style ‘of cha1rperson.

Decision Makmg and Innovation: Degree and examp e of support for

. change from'pnnc1pal, superlntendent, and social stqd:.es teachers,

[

» K




with current level of teacher .partsc:.pat:.on and student 1nvolvement
in decision making. - . : .

The department chairperson interview schedul'e Aalso iricluded

1tems on the size of 'the SOClal studies budget the type of courSes
-off-ered, community refiction to the SOCJ.al studies program, .nd

. closest colleges and universities‘ . ,

-~ The princ'ipal interview schedule ihcluaed questions about per-
'ceptions of their role in effecting change, how they encourage

teacher partic:.pation in décidion uiaking, their attitudes toward
levei of teacher participation in decisiop making, the rewar¥ systems
for teachers, ho_w accoyntability laws afféct local planning,”staff

and department turnover rate, opinion leaders, and nature of staff
~ Y -
meetings. : . > ’ .

The classroom: observations focused on variables Buch as the
]

physical setting (arrangemers of desks, displays, walls and w Sy «

climate), interattion bet‘-nn students and teacher {levels of

questioning and thinking, terest and, motivation, kind of r&ation-

. "shlp, disciplme and behavior), social studies content and teaching

'
’

‘methods (facts, concepts, generalizatiOns, hypotheses, inquiry,
a lecture, question ans.wermg, dames and simulationsy role playiné%g

- etg )., and the grouping of students (homo- vs. heterogeneous; entire
. class’ vs. small*ggol.? VSe individualized instruction)
+ + + ' other. data ool'lected mcluded each principal 8 rating of the

. soc1al studies department compared to other school departments and
Ty e e.xamples of teacher—created or adapted curriculmn materials. b
, 7 Several types of an\alfres were performed with these data. 'First,
there was an efgort to determine whethpr several factors could be
" isolated and 1dentJ.fied that .){ould indiate innovativeness of social
. studies teachers and whether other vatiables were significantly re-
lated to teach;r innovatiVeness.’ To accomplish this goal the SPSS
. '(Statistical P,ackage for the Social Spiences) Cross-Tabulation
program’ was run for the 206 teachers in the five dfstricts that .

responded most promptly and completely to the questionnaire. 'rhese
" districts were: lent (3), williams (5), Farmtown (27), Opal County

7 S
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~ included: teacher age sex, expefienc.e, nuan; ‘of years at that schdol,

.

This program involved genérating cross-

(19),, and piamond ‘County (92).

tabulation tables fori€even indices of innovatioﬁ against 32 indepen- .

. N t
dent, variables, .including: ge teaching experlence-, professional . .
JOurnals read; salary J‘vel " and )each of the other d%ndent varlables

the seven indices’ of 1nnovat10n were €liminated. For two--

the ran of responses was so narrow that very few teachers could?be /
1dent1fig as h1gh on th e measures. A third index was ellmmlated V
because of ambiguity in how the teachers interpreted ”cdnmerc1ally LI
published."' Thus, four main indices of. innovation wh;e left: aware-

ness of the social studies project materials, use of various innovativey
practices, participation jn school decj;sion-making processes,, and N
ln_volving students in classroom decisions. Analysis of the‘i“nter- .
relationships among these four indices and between each of them and the’
32 independent variables'is the' b351s of Chapter 2, Teacher Innovatlve— v

-
° LY

ness, of this report Y s, ;

Chapter 3, Social Stud:.;es Department and High School Innovatlve-
ness, is based on two 'dlfferent d;&a sources‘ " First, the SPSS )
Frequenc1es program was rup for” selected variables on the teacher .

qyestlonnalres for each of) the nine h:u;ﬁ $chools v1sited The variables

college course credit’ hours, professional journals read, professmnal
meetings attended, a\s\melll as the. fonr dependent,.varxables chosen as»
indicators of innovatidhn .~ The ﬁatrsglci prov1dew—€hls program
mcluded for each van@le absolute, relature and cumulatlvs, fre- -
quencies; mean; mode medlan, standa.rd deviatlon, varxan&% and maximum-
_minimum responses. The st'.cond sourc& of data was' the information
gathered by the site surveys (fombmmg“these two data sources, a’
proflle of each school was wrztte% by one' of the part1c1pat1ng

observers and critiqued by tHe others 'rhg profiles of the two small
schools visited and a comparlson of thq schools is the ba81s of
Innovatlon An 'No Small,Rural High Sch.ools, A subsect:.on of ’Chapter 3. .
Proflles of two hlgh %ols in dne of the large. innovative districts ‘
and a comparlson of those schools is’ the basis of the second subsection

of Chapter "3, Innovation in Large Urb /Suburban H-.Lgh Schools The
. ‘ )} ¢ -

’ -—/.‘.h ’ - - L - ! . |
..' ' ‘ . '
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remqiping five profiles are in Appendix B.

v ’ +
an effort to examine social studies innovativeness .

el, “several other analyses were done.

Finally,

Concentrating

v

_on a district 1
only ‘on the®two large dlstrlcts VLS;ted--Opal County (nonlnnovatlve
according to the state supervisor ratings) and Diamond County (innova-
tlve accordlng “to those ratlngs)—-three types of data were analyzed.
First, based on, the 79 teacher questlonnalres from 0pal “and 92 fran
Dlamond g frequency dlstrlbutlon and an SPSS Condescriptive program

were run on all varidbles for each of the two distriects. 1In addition

>

to the number and percentage of responses: to 'each 1tem~_thls analy91s

also produced mean, standard error, standard dgviation, sum of

.squéres, kurtosis, skewness, and range for each variable. The other
=" s E R * .

:;o,§ources of district data were the census information and T,

Ziegler's school board data for Opal and Diamond countiés. Analysis

and compérison of the frequency distributions and mean scores from
these three sources is the basis of School District Innovativeness,

iiapter 4. - w . ’ .

we reqﬂ;ze.that these analyses wou;d lead to a very limited
.kind of results. Unfortunately, flnancral constraints of the
project prevented further stgtistical analyses. ) . L
‘ ) ) 14
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© " TEACHER INNOVATIVENESS . . . T
Ny . *

Based on the questionnaire responses of the 206 secondary SOClal
studies teachers 1n our saqn&pf”fhlsechapter attemptst£>desczlbe teacher
1nnovativeness and its relationshlp with 31 other varlables. " For the'
purposes of this study, teacher 1nnovat1veness consists of “four
indices- -RWareness of social studies progect materials, use of
wvarious 1nnovatiye teachingjptactlces, participation in . school
decision mgging,.and involving students in classroom decisions: ,
Each of these four indexes is explained. Then, from examining the
six cross-tabulation ‘tables generated by interrelating each of the
* four indexes with one another, the relationships among these four
variables are discu‘ed. Thus, for example, the extent to which, °
" correlations exist between awareness of materials and use of certain
innovative practices is ‘described. Finally, the relationship between
31 independent. variables--such‘as sex, teaching experience, and age—- .
and each of the: f?y;\indexes of 1nnovat1veness is explored. This
disgussion is based on examining the 31 cross-tabulation tables for
each index. Before presenting those analyses, however, a brief—
discussion of ;he‘representatioeness of our. sample is érovided:

. . ‘

Representativeness of the Saéglg

\ « .

+ The 206 secondary social studies teachers from five school dis—‘
tricts who formed the sample _for the Teacher Innoyativgness analy31s
were not randomly selected or chosen to’ represent a‘cross-section of '
1eachers in the United States. NevertheIess, that group of 206
teaghers is srmilar on several key characteristics to secondary .
teachers and/or all secondary social studies teachers in the nation.

$

The follow1ng table compares our sample w1th &he pogplation of
secqndary teachers in the couq;ry K

3 3
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: ' - Tdble 3 o _ .

. Comparisort of Sampleé with All' U.S. Secondary »
. : Public School Teachers .

v All secondary.Public ., The Sample’of 206 -

o

' School Teachérs Secondary Social
: in U.S.* * Studa'.es Teachers
‘Teacher's Age (Mean) . 36 yrs. 35 yrs. A
Teacher's Experience (Median) .7 yrs. b 8 yrs. "
Teacher's Salary (Mean) $9,449 ' .$10,800
S BA WA Other BA MR Other

Teacherigs . De H 64%.  34% 2% 53%  46% 1%, . '
- E M OFE
53% 47% ' 71%  29% :

fx

[4
reacher's

*Based on Tqble 52,“"Selectgd Characteristics of Public School Teache;§§
by Level an¥ by Sex: United States, 1970-71," published in Grant,

W. Vance and ¢, George Lind (Natlonal Center for Educatlon‘statlstlcs),
ional Statistics, 1974 Edztzon, “Washington, Dt ’ ’
. U.s: Governmeﬁt Prlntmng Office, 1975, p. 48.

i x .

LT Thus, our sample of spcial studies teachers is very similar to the
\
secondary public sch;zf\thachers in age and experience. Moreover, when

. one allows for the increase in the average salary since the 1971 data

#,as gathered, the two groups are algo similar ,in average salary. Our.
.- Sample contains a somewhat larger ﬁgrcentagebf.teachers wtih master's’
degrees than the national bopulation (46 percent’'to 34 percent). This

should be recalled when interﬁretinq-and generalizing from the results

of- this study. One suspects, however, that 46 percent is near the .. ;

percentage of secondary socza? studies teachers 1b\the United States

J

who havgaste.r s <_1egrees. re English and soc1ql studies teachers

“tend to have master's degrees tﬂan mathematics and science teachers.
Finally, the sex distribytion. of our sample is'substantially

different from the populatlon of secondary teachers--Males. 7l’percent i.

- to 53 percent. Statlstlcs;bn ex were, however, avallable for

-
secondary social studzes tea%h rs. As the figures below indicate our
sample had only slightly more femalé teachers than the population of
secondary social studies teacher§: . ‘

-

»
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. . R Table 4 . . @
i . Comparison of Sample with All U.S. Secondary
s Soc1a1 Stpdles Teachers ." .t
[
. ’ \ All Secondary Social The Sample Of

Studies Teachers in
U.S.*#* *

206 Secongdary
§ocia1 Studies

> ‘ Teachers
Teachér’s Sex M s " F ¢ M P
’ 768 - 24% © 718 . -29%
» A ) b

13

**From

Table 54, "Public Secondary Teachers, by teaching field and by

sex: Uniteq States, 1970<7}," in Digést of Educational Statistics,
4974 ed., p. 48. A o

.
+

Therefore, we conclude that our sample of 206 secondary social- studies

teachers 1s reasonably representative of all secondary social studles .

taachers or secondary puﬁilc schoof teachers 1n terms, of age, teach-
ing experience, salary, and‘ex. toe
1 ] ', !

The Four Main Indices of Innovation ' -

.
.
. - .

fo

Awareness of Social Studies Projects
\

Thistl:dex is a welqhted average of the teachers' responses to

t relate to a varlety of 3001a1 studles currlculum

24 items )

materials. For each of‘tﬂ'—§4 materials {see Appendlx A, Social

Studies_ Teachers Questlonna;res P- 10), the teacher checked a square.
Zero was recorded if the teacher said he or she was not aware of
the materials; 1, aware of materials; 2, examined materials; and -

~

3, received instruction in use of materlals. The items were mainly

. < b L - ) .
_the titles of published materials or projects that producgd social

R

The average of a1} the responses was .602, or six-tenths of the

studies materials in the late 1960s.

distance between not being aware of any materials and simply being

*aware of all the materialg. This is a clear indication that most of

the teachers were not aware of the materials.
The average 1s dlfflcult to interpret because it is composed of

a 1arge.range of answef‘\to 24 items. For lnstance, the Anthropology

Curriculum Study Project/had an average of .345 while the Carnegie-

-
-

. L] .
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.Mellogématerials,4C0mparaqive Political Systems, had an.avérage of 1.15.

This e a three,to one fange' Fcongmics in ngéfty had an aberage'of
only . .’ Therefore, the range between the lowest and the highest was
more than four to one. There is little doubt that most - teachers weré
not aware of the social studies preject materials.’

When the data were recoded forlprdcessing, they were broken down
‘into'four‘éategories of.uhequal intervals. If a respondeht's average
on all 24 }tEhs was frog zero to .15, that person was coded as one; from

.16 to .49, as two; from .5 to .99, as three; and from 1.0 to 3.0,
‘as four. Only 46 teachers out of the sample of 206 wgre coded as four.
These 46 teachers were 22.3 percent of the sample. -“In the ana1y51s that
follows, the key word to descrlbe these teachers 1s‘aware. Awareness
‘means that the teacher said he or she was aware or had examlned materials
or had received instrxuction in therr use. . ‘

For- brevity (and assuming the results are valid), the report often ) -
states that "teachers were aware", rather than .that "they said they were g

el . . J

+
aware.' .
o T * =

Use of Innovative Practices

On page 8 of-the Social Studies Teachers Questionnaire (Appendix A, ¢
the teaghers were glven a-list of 12 act1v1t1es that could be defined .
as innovative practices, 1nc1ud1ng‘such things as nontraditional gradlng -
systems and participation in team teaching. The teachers were asked to

. rank the extent to which they "engaged in the educatlonal activities.

They ranked them as follows 1 = little, 2' moderately and 3 = great. K

The index--labelled usage or use--is the sum of the responses the

teachers gave to t.?se 12 items. "For example, if they engaged 19 nen.

of the activities, the sum would be zefo. If they engaged in all

the activitjfs to a great extent, the t.otal wm‘.\l'd be.,-é6. In other wo_tis, i
.for each of the 12 items a maximum score of 3 is possible and the ratge

is from 0 to 36 ' ‘ . .

-
1

. + The average for a11 of the teachers was 16 77 which is not quite_
halfway between 11tt1e and moderate. Another way to put it is that the ’/

teachers, on the average, saw themselves as using the 113ted~educat10nal

activities more than a little hut nowhere near moderately.

-




Once again'the averagé masks a bery.wrde range of almost fi;e to
one fgr the 12 items. The lowest average was .54 for the usage of
cchSuter:assrsted iﬂ%truction and the highest ﬁas 5.31 for combating
gexism and racism. Interpreting these in another way, there was less
thas™ ittle use of computer-assisted instruction but more thaf a
modekaté extent of gembating racism and sexism by the teachers.

. !ﬁgAfindings on racism and sexism cast some doubt on either the
'representativeness of the saﬁple or the teachers' understanding of

the questionnaire or both, unleQS, however., a vigorous attack on racism
and sexidm has been unncticed by other school observers. Nevertheless,
the average is probably fairly representative because so many items
were inclpded; Errors of interpretation on oné‘side‘mightﬂhave been
offset by other érrors of interpretation on the other.

« In-the coding, a score of 0 through 14 was assigned a one; 15
through 20 a two; and 21 through 31, a three. At least qne teacher
scor?d a 31 close to the maxumm;of 36 and at least one teacher
scored o, r%use of any mnqvatibpractlce. .

Consystent ‘with our attempt to isolate innovators and'innovative

Jpractices, users will- refer only to those who scored between 21 and 31.
Sixty-five teachers, or 31.6 . percent of our samble put -themselves into
té}s group. In other words, almost a third of the teachers sampled™
stated that they made a somewhat moderate use of the 12 1nnovative
practices listed. Often we will simply state that these teachers
"used innovative practices." Use or uéagexin.the future reports

¥ _ .
refers, then, to about 65 teachers, with scores ranging from 21 to 31 __

out of a .possible 36, with the average for all the teachers being
16.77. '

-

Participation‘by Teachers in Decision Making
This is an index of teachers' perceptions of how often they

-

)
participate in making decisions. On page & of the Social Studies
Teachers Questionnaire, the teachers were asked to estimate the' fre-

quency of their participation in decisibn making over six areas, ,

ranging from currlculum program changes to budget aeC1sions (see
Appendlx A). They were asked to maqt a zero 1f they never partlclpated,

* /
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a one 1f seldom part1c1pated, two if they part1c1pated some and three if
- they part1c1pated often. . ‘ (
The overall average was .666, which might be interpreted t}ét.the
- teachers thought that they partici’pated in ded¢ision making more than
"'never;' but. not fuite. "seldom." At leas}\one teacher %elt that he/she
- never parti_cipate_d in any decision qtaking and got a socre of zero. The
highest score fon at least one teacher was 2.3, indicating that teacher

. felt he/she participated a little more ofter than “"some." .

_ Once-again the overall average masks a wide range in the individual

average‘s. The overall average for participation in hiring new adminis-

0

! trators was .0097. For all practical purposes, all the teachez“S indi~

cated they never participated in hiring new administratorsk. +The highes&

average was with ,respect to the selectlon of curriculum materials, where

N the index was 1.49, indicatinggthat the teachers, by and large, felt that
. ‘they participated more than "seldom" 1n the electJ.on of these materlals.
. ‘ ‘ An, mterestlng questlon that deserves more 1nvest1gatlon is the # -
< differences between the teachers perceptions of how much. the actualli(
- _‘ pa“rt1c1pated in’ maklng dec151ons as opposed to how much they felt they Y

were encouraged to part1c1pate in decision making by their administrators.
- w:.thout-che full daia, 1t appears that the teachers felt they were en-
couraged to partlolpate much more than they actually did.
. ‘.In the cod:mg, a gcore of 0 to .4 was given a.dne, .5 to .9 wag
given a two, and from gto 3 scored as a three. ’i’herefore, w:en the
key word participate or par\ticipation is used, it will refer only to those

-,

~¥ teachers whose averaﬁe was one or more. This includes 53 teachers, or
* - -

_-25.7 percent of the sample. Put ,another way, persons/ receiving a high
index on this; \(ariablerp'erceive themselves as parti.pipating seldom,

- ‘ some, or often. equent.lﬁr,, this report states that these-teachers "

.. "participatedf rather ‘than merely "said they participated.”

, g N L3
In general.both the very low average and the low maxlmum score

'

mdlcate that the teachers in ’th].s sample did not see themselves as .

.

part1c1pat1ng very much in decisions.’

.

Involvement of Students 1n Classroom .

Oon page 7 of &e Soc1al Stud:.es Teachers Questionnaire, the teachers

-
- i

<

w@re, asked, "To.what extent are the students in your c_lassro%asked for

- - - .

El{llc ‘.'. . j — 51 o [
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formal partlclpatlos\;n.;ha—éollowing areas?" (see Appendix A). -Six’
' ltems, ranging from "ch0031ng learning activities” to "evaluating you//
as a teacher,"” were thq&;llsted. The teachers were to spore*each item
on the following scale: , zero for no extent, one for little extept, ,
two for moderate extent,.and three for great extent. The index is

a weighted average of these scores and, thyg, -the value can vary from
zZero to three. The average for all the teachers for all the items was»
1.31, Whlch might be lnterpreted as more than a little bft less than

a moderate extent. At least one teacher reported no formal student
involvement for any items, and at least one teacher reported a great
extent for every item. The range,of ‘the averages was the lowest of any
of the four indexes under discussion. It was .95 for teachef‘eualua—
tion of.students work at the bottom end and 1,76 for students \\
evaluation of their own work at the top end.

In the coding 0 through .9 was eodea as a one, 1 through 1.4 as
a two, 1.5 through 1.9 as a three-and 2 through 3 as a four. )

In the analysis that follows, the key word~w1ll be involved or
involvement. It will refer only to classrooms where prov131ons have
been made for formal studept involvement' and the involvement is at least
moderate. In othérypords, ~_}é/analy91s focuses on those classrooms
where teachers stated that student involvement is moderate or more.
Frequently the report states that these teachers "involved their
students"” rather than merely "stated that they involved®” them.

@nly 39 teachers of the sampie of 206, or 18.9 perdent, said
they-involved their students "moderately” or more on the listed items. -

When we speak, then, of involVement or student involvement, we refer

only to those 39 teachers. ] . T

t%

H
-

Interrelationship Among the
Four Indices of Innovation

7
¢

Teacher Awareness and Innovative Practices
T There is a strong and clear relationship between tel‘ﬁer awareness

’ of the soclal studles project materlals and teacher use of a variety of

& ’
general 1nnovat1ve teaching practlces, such as lnsbructlonal television,

ccummmlty-based learning activities, and inquiry teachlng. The*more a




Aruitoxt provided by Eic:
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teacher uses innovative practlces, the more llkely,the teac T is to be .

-aware of pr03ect materials. +Only 14 percent of the low awareness teachers

‘e,

. use innovative practlces extensively, while 52 percent of ‘the awareness
teachers do. Also, of those teachers who use innovative practices ex- -
--. tensively only ll<percent have the lowest awareness of materials, whlle

37 percent have the highest awareness.

. — ¢

. - *
Teacher Awareness and Student Involvement * — -

' Although tlve relationship iy not obvxous or strong, the more

teachers perceive that they. involve students in classroom’ dec1§10n

making, the more phose teachers are aware of the social studies project
As the level of &n

materials. t -involvement increases, the percentage

of aware teachers increases from'll percent to 37 percent. Also, as the

level of *teacher awareness imcreases | ,the percentage of teachers who pér-
ceive that they involve thelr students lncreases from 15° percent té

44 percent. The 17 teachers who are, most aware and who state that, they

1nvolve their students the most make up 37 percent of tﬁe aware teachers -

4 !

.and 44 percen (See

the teachers who most 1nvok;e their students.
SPRJAWA by STDTINV.)
1Y

- Appengix C, section 4, Crosstabulataon Table
- ‘- .‘ 'lo

Teacher Awareness and Partseipation -in Decision Maﬁing

. _“There is no clear relationship betweenAthe'level Qf teacher aware-
ness of the social studies project materials and' the degree of teacher

parti@¥pation in school decision making. Twenty—eight'percent of the

- teachers who participated in decision making seldom or morg.were auare, o
whxle 26 percent of the tegchers who EErt;clpated less than seldom .

- were. aware. (See Appendix C, Crosstab Table SSPRJAWA by TEACHEEC )

X .
n — T N
4 - - *

Thnovative Prad¢tices and Student Involvement ’ P

There is a strong correspondence between teacher’ use of general ,

1nnovat1ve practlces and the extent to whléh teachers pErceive that they
involve students in classroom dec151on maklng._.The higher thqﬁinnovatlve}
practice score the better the chance tHat the téacher states that he or -

she provides’ for student 1nvolvemunt. Gnly 10 percent of the teachers

who prov;de for llttle .0r’'no student 1nvolvement use 1nnovat1ve practices’”

, . s ’ R l ’ N . ' . ¢ . .': L
f * ‘
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toa moderate or great extent rwlule 70 percent of the tea.chers who

prorvide for a moderate or great degreq of stqdent 1nvolvement alsa use .
innovasive practice-s to that, extent. - As a-teacher's.level of&udeut
involvement mcreases, the percentage of teachers whor use fnovative

practices at least moderately increase from 8- percent to 42 per-cent. I’
(see pendlx C, section 5, Crosstab Table > INNPRCTR by STDINV. ) J

A 4
Innovative Practices and Teacher Participation in Dec1sion Making .

‘There appears to be a cornection between these two variables.

-

The more a teacher uses umovative practices, the greater the possi-
bility that the teacher perctives himself or herself as participating
ip school decision making processes seldom or e. 'I'his percéntage
of participatin7 teachers .m.cr?ases from 25 percent to 43 percent _
as the extent of their use of innovatfve practices [‘reases.\(See .
Appendix C, section 6, Crqsétab Table INNPRCTR by TEACHDEC.) B

. . ~ f

4 \
f

.. . o 1o\
Student Involvemient and Teacher Participatiom in Decision’ Making\

’ There is a slight relationship betivee’ these two variables. If
- teachers said ‘they involved students in classroom dec:.s:.on makmg
mderately- or more, they.were slig(my more likely to feel they . .

) (teachers) partc:.pated ‘in school dec1s1on making. Howe\mr, only és
teachers were hig’h on, both 1nd1ces. 'I.'hese 18 teachers, on 'the other .
hand, .accounted for 46 percent of the teachers who ‘mvolved their .

) s_tud:lents mdera‘tely‘ or more and 34 pefcen‘t:of the teachers who-said L

they participated in school decision making seldom or more. (See

Appendix C, section 7, Crosstab Table, STDINV by TEACHDEC.) ~ ’. .

. .ot "~ -
v . -~ PR
T

v

Summary and Discussion . s

-~ “

The index of teachers' use of general innovative practices appears
to be strongly related to each of the other- three 1ndices of movation.
- A high score in innovative practice usage correspond.s ‘with student’ v P
involvement in the classroom, teacher par'ticfpation in decission making,
and tgacher awareness of project materials. To put the matter in
‘pe}speg,tive’, howev\t, it must be képt in mind that only 24, 'teache.rs. p,te
in the hig‘hes(ategory of both project awareness and high innovative

practice usage.” Only 23 teachers are in the highest category of -’

- e -
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e ¥ perce:.vm? emselves as, gart;c:.pat g in degisions and '{smg. mnovatLVe -

o practlces. Z}L/y 27 teachers a‘ i the hlghest categqry of 1nvolv1ng P .
+ 8. e . the:.r studeds and us:.ng 1nnovat1 e pract:.ces. : . : T ‘

v S

oL '!'he relatibnshlpe' between 1nnovat1ve pracjhces and the ot’her threeQ\
e , 1nd‘1‘ces 'probably occur partly because several cemponents of the pracglces' "
‘s mde.x a're dlrectly related to the other 1nd1ces._ "Use of stu:ent e
. ' o feedback‘to make cha.nges,'j for' exa.mple, relates directly to making, pro-“""
., jsions 5 student “involvement in classrcbm decisions. "Use of v . e
ot ' communlty based le&'nl Nactiwities" and "1nqu1ry as dlscovery teach1ng '
.. metho&" are embodle
that'cothposed. th,e aware éx The relatlonshlp may also be strong

j7of the 50c1al stud’ies project mater:.als .

LY

" ;oo . because ea& of the four dlgés is tappmg a characV{stlc of the - .

*\ ' e ' t(eacher tRat -is conmon to each-of the 1nd},ae$, although most pervasrve in .
y’é" ’ mnovat’:.ve practlce,s-—the des:.;re to domew and dlff‘t thtﬁgs woul'd . P
. J LD .

ML ’ lead teachers to eXpl%re new mater:.als, engag? in - 1nnovat.we p,ract:.ces,
T -
Y . a.nd 1nvolve themselves and theJ.r stud‘hs in declslon making related to . .-

! : - ‘tlelt partlc.ular spheres of 1nfluence 3 P . . . ‘

»

. ‘Nﬁlng prov:.s:.ons for student involvement in classr.oom dec:.s:.on .

sp .
" maklng _}:orresponds somewhat but not strqngly’ w:.th tgacher awareness of

. - soc:.al stud:.es project mater1a\1§ and teacher pa.rt:.c:.patlon in school

\ ey

« - dec:.s:.or;b makmg Once agairr howeyer only a small number of" teachers |

% gvore high on both student lnvoglvement and aw,areness (17)- and on studen;

. N . -

olvement‘ ardd teacher 'dec:.s:.on maklng (18). L 4

Thé connec‘t:.on between. teachers 1nvolv1ng studet‘rts in classroorn

- e r - de‘ci n makmg and part:.c:.pating themselvss m school dec151on maklng . .

may be due to & tendency common to Moth act:.ons of broadenlng the ;
4 N ,

degyee ef partlclpatfﬁn in educat:.onal dedlsion maklng Tahe fact that L a

.o ° ’@; ~ the as§0c1atlon ‘is not stronger ma)/ be due to scbool factors (pr:.nca.pal S+ . |
Py S sp;yort fdr .exa.mple) 1nh1b1t1ng teachers"' éfforts to partlcz.pate in > .
I ',f Lo M
o “ schoo dec1sion makq.ng, wh:.J,e 1eaving them free td institute changes

“in. their ‘own classrooﬁ\Sa These f’tors mlght also be responslble for

‘he “rgla;lopshrp ‘be,tween teacher part:.clpatldn- 1n decision. mak;ng and "=, . Y

.

tea@’xer awareness qf new mater:.als. [ L v

N R '}"' . o . ‘ ' . T . ., .!i \..,
. ] | ) o ., ¢
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. A -
v - tend to support this bypothesxs. If teachers: stated that the ade.nJ.s— . %
P
tration encouraged them more than a _little tb pa!'thlpaB 1%510!\ ) .

« s g4~

D y ma.k:.ng, they felt thatsthey did pa'rt1c1pate J.n those declsldns to a .
- grgater extent ‘than they did if they were not encouraged at ;Ll. This - S

. ~is a weak f1nd1ng, since only five teachers in the sample incicated . ]
3 . . » hacl %"

.that, they were even moderately encouraged ° . . j‘ 4 '_ :
A ere was also a sllght relat;yonshlp bétween"xow teachers per--" ) .
<7 & cei .the school in terms of using 1nnovata.vé~ practlces and thek o .
- extent to which the@vaid they used those practlces.‘ Once the schodl '
G ’ \ﬁs percelved as u51ng, -to more than a little extent, those practices,’ e

3 » .
then 1t was more liKely that the '!eachez;s said they used 1nnpvat1ve ” .
L) o P - , N
& practlces . BN ! .o y -,
3 - ¢ : L, . .

. ’ i
LI i By contgast howeve'r there was no clear velationship, betwee[r how
A Y much teachers p&ce ved ﬁhe school as mak.lng fqQrmal prov151.ons for ,' .ol

student involv .in school -decisions and thembelves as maklng C .
‘ prov1510ns for student‘,“lnvolvement in the' cﬁssroom This f].ndlng, ‘ B
L & P PN ..
, f.owever - seems reasonable. Teachers are Stlll very autonomous in'' -

clissroom matters and, therefore, could invo "lve or no&::.nvolve students

-~
Lo

regardless of sthe- school tendency. e . . i

There is a more \d1rect connectlon befween percelved characterlstlcs e

. of the school and the. penffofmance of the teachers on the other ~
' . LS -
% N «  vartables. SOme 1nnovative pfactices, such as team teach:.n d

e o .
: * ,. instructional telev1510n, for'lns;ance, need sdhool support before
& 7 .
' individual teachers’ can use them.- Also, if admin,lstrators do not !
t_

s

@ zﬂteacher p;artic.:.p@tlon ain deplsmns such. as' formulating the,
K . budget and hiring mew-teachers and administrators‘, it is difficult ° o

". | : - ) .
» \ 8 @ ﬁor teachers to engjage in such -dec1510n malglng. . ‘

"Aus. five of \the six poss:Lble mterrelationshlps among the four® N

indices 8f’ 1nn0va-t140n were %ewhat or strongly, l‘&lgged. We assume ’ ’ .

j : . , tha?: the basis forihese 1nterre1at}onsh1ps is a quali rm D

E teacber 1rh3vat1veness. In addition, two of these, 'indlces—-t'eacher T~
.o N partlclpatlon in declslon making and-teacher use of innovative .

=, prdct:.ces--we.re somewhat related to certain perceived characterlstlcs >

LN “  .of the school.: ‘.. . - D .- e, oo Lot }"

: \ : . - L

g o . -~ ‘. . 1
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'cenc were white, 9 percent black and 10 percent other.

. not be pware (80 percent of the nontenured

¢ . —50— ’ )

[} \ s .
& Awareness of Social Studies Project Materials

[y

: .
-~ . v 0 R e 1)
Teacher awareness of the social studies project‘hmaterials correspond-

ed’ somewhat or strongly with the following variables. (Note: Only 46
. n 6

of 206 teachers werg aware of many social studies project materials.) .

Sex:’-Generally males were slightly more aware than “females: Twenty-

four percent of the males were aware, while only 18.6 percent of the

females were; whlle males comprised 71 percent of the total sample, they v,

* made up 76 -percent of the. aware teachers.

Age. Teachers over 40 were more llkely to be aware than teacheEs
under 40, but the correlation between age d awareness’was not*strong.
»
rs old were aware, while

) gware

f Race: Whlte teéchers were more likely to be aware than black >

Thlrty’one percent of the teachers over

only 17 percent o the under -40 teachers

-y *

teachers. 'Twenty*SLx percent (42 of 1623 of the white teachers were

~aware while only 11 percent (2 of 18) of the black teachers were aware.

3
Of the aware teachers, 91 percent wete white, 4 percent.black, and

5 percent other rac1al/ethn1c backgrounds. Of the total sample 51 per—
i H

ey'would most llkely

Y

Ténure; If teachers dld not have’ tenure,
y ers were not aware)

If teachexs were aware, they most ligely had tenure (80 percent of the

k]

aware tedchers had tenure) . o ‘ :ﬁ

-

Posxt;on Chairpersons who also taught were much more llkely to be |

aware than’ ful’htlme soc1al studles teachers Sixty-seven percent of--the

chairpersons were aware while bnly 20.5 pergent of the full&ne teachers

were Althpugh chairpersons comprised only 4 4 percent of the total

sample they comprLsed 13 percent of the aware teachers. © I .
-Degre% Teachers with master s degrees and beyond are much more

llkely to be aware than teachers with hachelor s degrees but less than :

a master s. ?While 31 percent pfsthe MA teadhers were aware, only 16 per-‘ .:~i

cent of the BA teachers wére. Also} while the total sample was comprised

of only 46 percent MAs, the aware teachers were_composed of 61 percent

" MAs. ’ .
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. .

. 8 b * 7 ' - 4 -
Inservice: Teachers With &0 or more hours of mserv:.ce tran'ung

related to soc1al studies educatlon were more likely to be- aware than

L4

.

those w‘th less than 20 hours. Although teachers-with 20 or more

hours oompmsed only 19 percent of the total samples they comprlsed.
344 percent of thé aware teacheré . _" . ._ . v

. .

- < ) Profess:pnal Orgam.zatlons- 'neachers bel nging to. three or four
pro£ess1onal orga.m.zat:.ons were more llkely to aw’{y'than teachers )
belonging to less than three. Forty percent of the teachers who be—
P longedto three to four orgam.zata.ons'were ’Laware,\(whlle only “6 percent
) Q)f the other teac'hers were. Also, 48 _percent of the aware grOup were
X = I

0 teachers belonging tb three to four orga.nlzatlons. C

4

Professional \Iournals- As a gro 4 ' those who read' no journals were

13
v @

« lless awvare than those who gid. Signi f1cantly, J.ncreased awareness
! occurred, hZ)wever, only for those who' read! four: or more Jou.rnals o
i regularly. Fifty pert:ent of those "eachers who read four or more
i Journals were awaré while only 7.5 percent5who read none were aware. '
;: ' Number of Cou}ses ’raught° Although mo st;dng relatJ.onshlp exlsted
’_ ‘between number of cdursesﬁ teachers had taught more than once in the

,’; " last three years andr their level of awaxenéss, teachers wJ.th the

b

maximum score of six courses tended to’ be’ eware in’ s1gn1f1cantly

hlgher percentages (42’5 percent) than the groups— of teachers who

taught less than six courSes (12 to 27 percenq) ‘ .

., ~ -

. J
L1ttle or no correlation was found between teacher awareness O

=
‘ L]

i

the soc1al studies project materials and the following varla.bles.

.
’

- Number of years teac‘ng expegience ¢ .
i . . Number of years ip the present school

) = ' #system
S . Percent-Q t’eachmg time spent on ' ot
1 L < socidl studies

‘ : N 2N T -

, " Number of cou'ge*edlt hours

Number of profesgiomial meetlngs attended ®in
last three years

o

. Teacher use of. commerczallyA published
. ‘ v materials - .
. -

. .

; . ) tt of released tiuf ‘ . . ¢
, , Te er's salary . o d - Ca .

o : ‘ Teacher's undergriduate major

a

- —— B e L

! “ :




.. Many variables aﬂieared&to.be related to teacher awareness of the
'y ) social studies project materials. The strongest relationships wereifound
. betwaen awareness and temure, current position, ahd degres. Tenured
'teachers, chalrpersons, and teachers with master s degrees o; ‘beyond were
much more likely tosbe aware than the;r counterparts. Slnce chan‘perSOns
‘usually rece1ve the»a tion of publlshers, it seems reas le that\ '
they would more likely aware of- any g1Ven set of soclal studles .
materials, lncludlng those, of the federally funded projects. "Teachers T e
with master's degrees might hayve been exposed to coursés that made them 4
aware of these materlals. Since neither the amount of teaching QFP?I‘. . ) ’
. ' 'ience nor the number o?fyears in the present system ;;s related to , .
awarengss, the tenure relatlonshlp is more dlfflcult to explaln der-
haps ‘the only reason a relatlon appears in the latter casé is that
tenure is a- dachotomous varlable (only two categorles),,whlle the other -

2

; two are contlnuous (with six to.seven categories). Inde!g when tqgchers
i >
are d1v1ded\1nto Xhose w1th less :zgn l4 years experlence and those o
! ,. - w1th 14 or\more years, an a55051a

more llKely to‘pe aware. s “*-hnﬁ_; . <
r z -

’ ) ’ This type of relatlonshlp also appears for age (over:40 more aware) ]

n appears--the latter tedchers are ’ <

~ .

inservice training (those with 20 or morxe hours were more aware), pro-

.

fe551dnal-ergan1zatlons (those with: three or more memberships were more ,
aware;, professional journals'(those who read feur or‘more were more ‘ . ¢
aware), and number of courses taught (those w1th six were more aware)
. *  Each o{ these factgrs generally relates to a broadenlng,of the’ teacher s’
- activity and contagt.. It mrght indicate that until a certarn level of

acﬁivity is reached)\ there ¥s no significant change in awareness of the .

. . -
* . ’ .

. prOJect materials. | . . -
. Finally, two other d1chotomous varlables seemed to be‘qllghtly
N Lt elated to awareness. Males were sllghtly more likely to be ‘aware than
females and white teachers more tﬂ!h blacks (whgte males formed the ’
. overwhelmmg majority of th‘ample) Since the number of blacks in the
-~ . sample is small (18 of 206) thﬁter frnd:.ng’ls .not conclusg.ve. |
3 .. . |
| |
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. 1
ﬂ! those who ach less than 50 percent gbcial studies use innovative

'practlces than those whﬁ belong to fewer organlzations. Eorty-seven

L. ) ’ i -53“' ) K . .’ . L 9

¢ T oo Lol . § P

" . s

T Teacher. Use of Innovative Practices -, ' .

o

. . - ’ - . ) ‘
. - , . . “
?ea er use of various innovativelpractices,‘such as inquiry
teaching, ins®ructidnal television, and values clarification, sifméd '
somewhat or strongly rélated to the following varlables. (Note: TN
Slxty-flve teachers, or about 32 percemt of the sample composed the -
hlgh-lndex group on this variable. Thatigroup\was composéd of ,
teachers who stated that they made a somewhat moderate use of the - .
12 innovative practices listed on“the questlonhalre.) '
Tenure:::Teachers without tenufe yere 'slightly more ,likely to be
ugers- of innovative practices than those with tenute. ‘Thirty-eight
percerrt of the nontenured teachersg we were users, as com sd to ?9 per-
cent of the terured teachers.: ’ . . -- ,

. Teaching Time: Th0se who teach social studles 75 percent or more ,

of the time are somewhat more likely to use 1nnovat1vq practices. '

Over one-t@ﬁrd of the teacpers who spend 75 percent og more of their .

»

teaching: time ot ségial'studies use innovative practices, -while only ..
v
one-fourth of those who."teach between 50 to 75 pergent, and one-sixth

L]
Y

;racbices. The last group (under 50 percent) contaxned only 51x

-
B

teachers, however. ' »

‘ )

College Courses: Teachers who have taken n1ne or more credit

hours of ‘college courses related to téaching sqc1al studles in the last . .
three years have a clear tendency to use inpovafive practlces more

than teachers who have less thannnlne hours: ' Forty;one percent of the _

>

70 teachsrs who have taken nlne or more hours use * innbvative practlces,

whlle only 26 percent of the 136, teachets who have taken less than o,

-
N

nine hours are users. . - o0 J

—_— . < .
Professional Organi%ations: 'Teachers‘who belong to ‘three or four

professional organlzatlons aﬁe clearly more llkely'tq use 1nnovat1ve -

.
Y

percent of the teachers who belong to three organlzatlons and 40 gezcent
of those teachers who bé!ong to four organlzatlons ‘are users, “as
%ompared to 21 percent for members of, none, 32 percent for members of .

- hY

oné and 29 percent for members.of two organlzatlons. .
, ’
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s-p:sact:.ces a.nd the followmg var ahles - . -, s i

Age’
Rac;Lal/Ethnlc backgrounds of the teacher‘s

’ .

N.u.mber of- years -teaching experience (except that half of the ten
. . tdachers whp had less than a year experience used. innovative

. ‘ pra,ctlces) <. . T )

- .

Number of years teachers were in- school system

. Current position (One thlrd_ ?g:reé'tf. nine] of the department
a

§ . chfirpersons used innovative practlces and nearly 30 percent . 3
, . of the fuYl-time teachers did. So there was no' difference.) *
Amgunt of Released Time ' ’. ) N -
- - salary . ) * ‘
. Degtee = .-~ - . . ' <1
5 ~Academic Major (Nearly half [46, percent] of the educatmn majors * .
: 4 . ‘were users of innovative practlces but, they are qnly 14 per--
i cent of the sample. The percentages of usérs in iother‘ majors .
4 were 'hlstory, 3 percent and social science, 36 percent ) .
; " Ingervice tralnlng (Naarly half [five of Y1) of the téachers who had
ur; or more ‘0f inservice traiming used :mho?atlve ) T
" practices.) i o (
o Number of profeSSLOnal meetlngs attended g ; . \

Number of professmnal jom;nals read (But 64 percent {nlne of: f4]
of those teachers wha Yead five or more journals ,were users as

b compared to percentages of 47 to 13 percent .of teachers who ~
read from four to zero )ournals ) .

-
e N >

‘Number of, cour‘ses taught RO . i M

E 4
uSi of commerc1ally produced materlals

s R

}
0

Number of college courses and profeSSLOnal membelsh}ps were the
. L
‘variables which were, strongly and positively associated with teacher use

¢ R Lt s , . .

. of innovative practices. In both cases 'a certain level seemed to
. e

; correspond to use of various general educatiomal practices. Thus,

! . - r

’ teachers with nine or more hours of courses in social studies and those

¥ ]

‘ « v
, who belonged to three or more organizations clearly usgginnovative

' practices more pervamvely than those below those levels. Perhaps the. . -

' variety of courses and contact w1th organizations exposed these teachers
" to more new ideas and involved them with groups of teachers who re-
n g

quorced the tendency to dse those new ideas. Since there was a sllgh‘t

»
o
. [} . f '

A
,.
N
e
. -
p ]
4
3
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tendency for teachers who' read five or more. jouwrnals to use practicesk‘
1 onable. - '

more than others, this hypothesis seems r

=

4
There was also a slight. tende:cy for nontenured teachers and R
¢

. those who taught s&xal studies more than 75 percent of the time to
use 1nnovat1ve practices. Those whose prigary }esponslblllty—-and y
therefore, probably, tra1n1ng--was in social studies would have’more
time’ and energy to focus on doing new things rather than merely teach-

1ng the ‘content. The use of these practices by nontenured teachers

could be due partly to_their recent contact with college courses that

stressed those ideas. Since a number of college courses stroﬂgly

correlated with use of innovative practlces and since half of the .~

Y

teachers w1th less than one year experlence used annovaEIve practices,

this conclusaon sgsms reasonable. .
while all other variables did not relate to the use of lnnovatave

practlces, teachers‘who _majored 1n education were somewhat more likely ,
o
to use ipnovative practices than history or social sclence majors. ;

Thig seems reasonable since gchools 6f education stress nethodology

-especially new techniques an strategles, while the‘)uademlc depaifments

s

would stress the content of the areas. .

Thus,; a cog@osite picture of the teachér most likely: to use various
innovative practxces‘mﬁght be the 'teacher who had recently taken-maqy'

college courses’related to teaching social studles, espec1ally educatlon

courses, who belonged to severai organizations; who taughtumostiy soc1al

. <:_\<

S studles; but whoddid not have tenure.

ey

.

2 2

.y ]

.

-

.

.

Téacher Participation in School Decision Making
- . L4

.

The frequency with whlch teachers participate, in school declslon

making in areas such as changlng the currlculum, hIring néw teachers s

and admlnlstrators, and formulatrng the budget is assoclated somewhat

or strongly with the following variables. (Note:, Flfty-three teachers

of the 206 in the sample {26 percent] form the high index group on this

varxable. These teachers percerve)themSelves as 'participating seldom, N

sémetimes, or often.) ~ . . g

4

.

ot .
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_S_;e_:_c_: Women s&w themselves as sli'.ghtlf/ more involved in decitsion
making than tﬁe men. 'Nenty-nine percent of -the female -teachers -
participated . in decision making whlle 24 percent of the male teachers did.
Also, whlle the women comprised 29,percen,t of the total sample, they
forh\ed one- thlrd of the part'1c1pat1ng teachers.

. Tenure: Nontenuc!ed teachers were sllghtly more likely to see them-
selves as pa,rflcn.patmg,.m school decisions than tenured teachers.
Thity—two percent of the nontenured teachers perceived. themselves as '
partlcwatlng’ while only 2’3 percent of the tenured teachers. did. . .

‘Current Position: over half of the chau'persons (five of nme)

—_—

saw. themselves as participating in school dec1s:.orymakmg while less than

one-fourth of the full-time teachers (43 of 185) ‘did. .
Degree: To a slight degree, teachers with master 8 degrees were

more likely to see themselves as mvplved. in dec:.szon ma.km@ tha.n those
with bachelor's degrees. wenty—elght of MAs .saw themselves a}partlm-'
patm.g “while 23 percent of thé BAs d!d'. ’

L1ttle or no relatlonshlp was \Rmnd between the frequency of te:f&ﬁer
partlcxpatlon in school dec151on making ar*the followmg variables:

Age (Except that the youngest steachers do not Percel‘ve themseres
as participating Yﬁ“ﬂﬁﬂl* @ecisions) .

‘ o

‘ liace - @ 3 -
Teaching experience . '
‘ . . N S
Yéars experience in' school system -
0 !, N\ '
- Per\cent of teaching time spent ©on soc1al‘ studies ( > »
> * »
O Amount of released tin o
Salary L '
ot Academic degree . ' 1 .
o
, Inserve training (Except that 46 percent [flve of/ll] of they
teachers who had 37 or more hotirs of inservice .training
saw themselves as partlclpatmg in decision making while
. ‘ the other group's percentage of perceived part1c1pati10r; was
‘e ,muchk less' froqx 20 to 33 percent] )
" College credits T : St C )
<

Membership in professional orgahizations
rofe551onal meetings

professional journals, number of (Exagpt that 57 pergent [elght of
."14] teache?s who read five or more jburnals saw themselves- as
participating.” This was by far a high percentage than any
other group of readers [l19.to 29 perc‘ent],.)

-' .'.' ., ',;:;ﬁ,,q 6.3’
. " AN
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. . persons who said\ they partlcipated came. i . -

o N
~ . - -
Number of courses taught- . - °
. Use of commerc1aﬁy publlshed matenal . .

v
Of the four mdlces of’ 1nnovatlon in thls study, teacher

\

~ partlclpatlon ih school dec151on making had the’ weakest correspondénce

- with the mdependent varlables under con51derat10n. The only variables

to which teaé}’&er decision making appéared related to any degree wete -
{Even tho'se'”reiationships were Lt
. & " *

J

sexs, tenure, position, and degree.

very weak. : ; <.

v

Females, nontenured teachers, ?i bolders of-: mas‘:er s degrees: saw

themselves as sllghtly more involved than their counterparts. Sllghtly

' more women 1nd,1cated that they were involved ﬂ school dec1510n mak:Lng
" tha.n men. More noptenur_ed :qachers also stated that they participated

’

teachers have a more extreme view of what constltutes real partlclpatlon

IR 4

in school dec151ons, whereas nonte Aured teachgrs, new to the system, .

might be more llkely to 1n’terpret even the slﬁghtest input into ruzxor

v decisions as real partlc:Lpatlon.  However, sujce number of years in

the present system 4id not: correlate with teacher declslon maklng..
this hyppthesis is very weak. 'I'he slight tendency for master s

. degree holders to be more involved ®han those with bachelor's degrees

4

-confuses the rest\Its even ,more, since more -of the formef’would f'xave
tenu;e‘ than the latter. . ’ o :

The clearest, but also least‘surprising,* result was that more' .
department chalr’persons saw themselves, as par}::n.c:.pat:.ng 1p declsJ.On
making than regular W:eéchers. This must sureﬂly be éue to the naturee A\
of the p051t10n, especially in large schpol dlstrlcts, where the |
department chairperson.furctions as a quasi-édmipistrator. Interviews
with department chairpersons ténded to confimm this hypothesis, al-

though it is not i(nown exactly, from which districts the five chair~
F 4
;

N =

Although there were some 1nterest1ng aspects of the relatmnshlp

n téacher decision maklng and several qther variables suc.h as

[} ;. ) i A . j . 5

. — in decision making than did tenured teachers.— Perhaps the latter
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Stydent Involvement in Classroom Decision Making
—_ B B N
The extent to which te‘!hers said they made provisions for formal

stuydent involvement in classroom decision, such as choosing content and’

}earning activities and, evaluating the teacher, appeared to correspond
somewhat or strongly with the following variab;ss. (Note: 39 of the .
-~ - 206 teachers in the sample'tlS percent] said-they involved their students

‘ in classroom deciSion making.)

) Sex: A greater percentage of women (25 percent) said they involved
. thbir students in decision making than men (16 percent). Also, althou;h
7 women comprised 29 percent of the total sample they made up nearly 40 per~-
N cent of the teachers who-involved the1r sfudents. C . < ’ !
\:»'7 . . Race: Black teachers were far more llkely to involve the1r students
in decis1on making than white teachers. Flfty percent of the blacks

~ -

(nlne of 18) 1nvolved'students whlle only k? percent (28 of 162) of

’ ? i the whltes did. _ L e . ~ .
~ R ] , v
i -Teachlng Experiente: Teachersewith.less than four years experience

i were-most likely to 1nvolve students in dec1s1on maklng than any other
H

N group Twenty-elght percent of those teachers 1nvolved students, as

opposed to percentages ranglng from 10 to 22 percent for teachers w1th k

moge experlence. ‘ "y sy

s ‘ ' Tenure: Nontenured teachers were sl}ghtly more likely to “involve

* their students in classroom dec1s10ns than tenured teachers. Twenty-flve.
oercent of the nontenured teachers involved students while only 17 per-
cent of tenured teachers did. Also, althougﬂ'nontenured teachers cogprised

. only 27 percent‘of the sample, they made€ wp 36 percent of the teachers
. who ’involved students. o .. : .

s " Current Position: Full-time®teachers are somewhat more likely to

! ,' ' involve their®students in classrobm decisions than teaching:chairpersons.
; , Of the full-time teachers, 18.4 percent4wcbmpared'to 11 percent of '
{ .

H

-~ehairpersons--involved thelr students. But there were only nine chair-
N ~

- persons in the sample. - .

A' é ! Teaching Time: Those who taught soc1a1 studies 50 to 75 percent of

-

o the time are slightly more likely (24 percent) to lnvolve their students

! than those who taught more than 75\pafcent social studies (18 percent) .

" L) T .
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Degree: Teachers with a bachelor's-degree were more likely to
involve their students (21 percent) than teachers with master's
degrees (14 percent did). Alsb, bach‘*or:degree’teachers comprised
53 percent of the total sample, but 61 percent of those who involved

- -
students. ' .

4
.

Professional Organizations: The teachers'who belonged to four

organizations were much more likely to inwolve their students in

‘decision making (36 percent) than teachers who were members of fewer

organizations (}4 to 20 percent of those g;oups of ‘teachers involved

their students). However, since the 36 percent whe did involGe Sl
studeﬁ%s amounted to only nine teachers, one must be cautious 1n 1nter-e

pretlng this result. ’ . T S 4

7

Professional Journals: There is a clear and strong positive s

relationship between the number of professional journals teacﬂeﬁs'

" read- and the extent to xhich eﬁe;teachers involve students in deClSLOH
making. The more Journals teachefs read the igre likely they involved
their students. Among'the teachers who involved their students Yin,
dec1Sion making, 57 percent read éICZ_SE_Ebre )ournals, 33 percent
read four, 29 ;eaﬂ'three,,l9 percent ‘read two, 1o percent read o,

and 6 percent read none. Also, those who read three or more ]ournafg"
compqQsed only 29 percent of the total sample but nearly- half (46 4 ‘
percent) of the group who iAvolved students in decision making. )

Littleé or no relationship was found between the extent to which

teachers involved their students in classtoom dec1Sion making.and the
fo}lowing villiables: : . ’

Age : —
Numhgr of years in present school system

A {
Releesed time . :
R - . -«
Salary : ' . > :
Kcademic major (Only a slight tendency for education ?ajors to
involve students more tﬁan others was found. )

l

Inservice training . |

College credits. t '
Number of'professional meetings attended

Use ofhaounnrciaily prpducéq materials




. . Ce0-

* LX)
~ . -

The number of professlonal Journals teachers read was most strongly
—= " . welated to the extent to wh1ch ;eachers said they involved their students

’ in classroom decision making. The more journals read the more likely .

that teachers would involve their students. It is difficult_to hypbthe—

- size whht causeq that relat1onsh1p ype of Journal (educatlon, soq}al

s%;ence* and o forth) was not spéc1f1eﬁ in the "analysis. 0 ’ /

\]

Fa1rry strong relatlonshlps were also found for s&x (women .said they

1nvolved students more) .and -race (blacks said they inpvo ved students

P

. much more) . Perhaps there is a relatrOnshlp between the fact that women

teachers saw themselves1t; involved in school decision mak1ng.and that

< thesg, 1nvolvedsstudents moxe Ln claSsroom decisions. No&hlng rn th1s

. —‘\\\\\\\iet of data p01nts to factors that would explarn ‘the surprlslngly thb;
. evel, of student 1nvolvement by blaek teachers. )
* Slight correspondences were found between student involvemend and L7
teachlng experlence (the less experlence, the more 1nvolvement), nure ,
‘(nontenured tgachers 1nvolved students more) , degrees- (BA degrees re

likely to 1nvolve), current position (full—tzme teacher§ 1nvolved§
i

. - stud!pts more; than chairpersons), proportlon of tlme teach1ng socﬁal K
studies (thoae with 50 to 75¢ percent t1me,’most 1nvolved) Educatlon
majors, alsoflnvolved thelr‘studegts s11ghtly more than did soc1al%sc1ence
majors. Alqi £ teacbers belonged ‘to four or more professfbnal g - -

organizations, they were-much more likely to 1nvolve rhelfsstudengs in _

.

— i
decision making. Except for this lagt -factor, each of the ‘other §.

v - s . . ’ N i
correlatidns ‘are the opposite of how these variables wefte relatedito
teather:awareness. The experienced, kenured, and MA degreé teachFrs were

4 7 ‘ — ' ) -
more aware. - ] o ] . . o ; .
. , AR
Sy
¢ ! H " T g s * -
. Summary > z -
1 .i B . 2 - !. ' R 4 -
of the 1ndependent varlables, sex and tenure appeared to ?}elated -
. to three qf the four_1nd1ce!5of 1nnovat10n. In. add1t1on, tenure icurrent

position, and highest degree'seemed strongly related to both teadher
awareness of broject materiad®™and teacher particioation in decidion .
maklng, desplte the "lack of any connection between these two indices .

of innovation., Number of: jourﬂ&ls read se@med‘a slgnlficant facdor in *

s ’ ‘
P - . N > !
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.~ courses taken-and professional ofganizatlons belonged'to were the keyW

bow much teachers involved stuflents: 1n classroom decisions and was

3

somewhat related to teacher awareness. The number of college

varlables related to teacher wvse of innovative practices. 'Perceived. ‘

congruenqé between school practice and teacher practlce was’a‘factor

in both the level of teacher part1c1pat10n irsschool decisiens and .

. the extent of teacher, use of 1nnovat1ve practices. Finally, t‘i

amount ofﬂreleased time, saagry leveLﬁ and percentage of commercrally . .
published materials used did not qorrelate with aqy of the four

‘indices of ihnovation.
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rF " "\ SOCIAL STUDIES DEPARTMENT
. . - ' AND SGHOQL INNOVATIVENESS =~ ' 4| -

. 'c' .7\ . ) ¥ & e = . . 5 . - . ‘

. ¢ T & ’ “ : )
' Comhu.nmg d* ‘from bot"h the survey questlonna:.res and the .case )

k¢ 9
studles of nine schools, this chapt,er dlscu,sses the nature, of mnovat:.on
P Y

and nonmnovat:.on in several social st&dlas de})artméhts and hn;h -

’

schools. Fagtors xelated to the existence of"soc:.al studJ.es 1nnovatlon
in- the departments An%hools are- -also explored oo ‘ 7’_‘ . ”g::. . L

The first part of the chapter deals w1th Innovatioh in- 'moﬁmalf .,
Rural High Schools. - Two. schpol proflles are presented "'One ’:mvolyes v

.
a

Williams Senior High Schpol--a small MldWestern h:.gh schooI wf{ﬁx an.
mnovat:.ve soc:.ai studles‘department of ftve teachers The other school
also,in the ,Mldwest, 1s Flint ngh School. 'I"hls ‘three-person soc1a1..

L3
studies rt’ment 1s nonmnovatlve ‘Then in an effort to 1denﬁfy

poss:.ble factors reIated to t.he innovativenesgs of ‘Wlflia‘ms and the non-
innovativeness -of, Flint,’ both d®hdols and depftment,s are compared. ‘ é ‘>
{he \s\eoond part, Innovatlon in Two Large Urba'Subur'ban High ) ’ N
Schools, focuses on'two large -high schools m"a huge dlstrlCQ in the a
Southeastern sectlon of the countrf kgain separate pr,of:.les of b
Stephen K I§_pu.glas High School {the mnovat::ve soclal studies department) .

‘and Clouds ng.or HJ.gh ﬁchoorl (the)nonwovatlve department) are pr ) b
; [y A . f e

‘ sented\be ore comparmg ‘the two sWols S ’ R . o s
. \
.. ughs?ad generallzatlons an&defmltlve concluSJ.oﬁs based on
s

. the se

-

tud1es are 1mp0951ble, several tentat:.v /hypotheses ,

concernmg bhe fa\ctors t%at'foster oxr inhibit soclal studJ.es 1hnovatlon
3

*

in s’ll and large h1gh schools are dlscussed. B ‘ , T a——
L . s L " . . “’g_"
‘ " Innovation® in Twq Small Rural Higﬁ Scgools, = . o
Ne oo A Prafile’of Wilhns Senipr High School ~ . L v
N . ° ,,":\ .+ by sr. Georgianna Simon N ” L - '.“

3 . R >

. ’I‘Lt, Communxty Whlle there is perhaps no typlcal Midwestern small

- city, Williamg can be thought of as a variat:.on qn that theme.

- . :' . _63_ . . N . . . " . ‘. . ‘) .




n ' . .

miles .from the hearest large city in

. Located in a rural. sett,inq_j"

(Y . &
. ) - .,
- . its state, some of 1ts .7 '2 cltlzens are housewives, machine operators,

‘

laborers, c/raftsmen £armers,’ service workers, and owners or managsrs. . -

A These ¢ ass1f1cat10ns total 81 pencent of the adult labor. force. - -
S A Wiltli suppp large br1ck bank bullt abouﬁu].885 located aw‘ )
\
’ A lm" j.ntersect:. a good 11brary (th1s one newer than the Ca ie era):
s a

; © and 22 churches (21 Protesta.nt, one Cathollc) . The pep

>

. . 'I‘helr income is below .that’ of famllles in metro jtan arfas of the <o
po

-
- state; but 78 percemt~of the famJ.lles own gheir own well-kept homes. -»

S-»

) W}lllams offers’ a c1ty—owned Olymplc-sz_zed swimming pool four parks', -

. . 'a f:.shmg% lalEe, theaters, a roller rmk pool halls, a driving range, P

(» ¢ , :
. . ¢

. a go—cart track, m1niature golf, and two "conpletely equipped” L1ttle .

League parks. Among the many organizations in town are: the Amerlcan
. 'Legz_}on and its auxllxary, the AAUW, the Boy ScOut;, the Girl Scouts, -
Tt aml;er.ofl:' Con;z-nerce, the Jaycees, the Flying Clubj; the 'Hdspital »
Auxlllary, the I.O. O F., the Klwanls, the Llons the Rotary, the ’lasonlc

ge, ‘the Matiorfal Guard the Order of the Eastern Star, the. Rebeckah <o

| - < Lodge, the Sotopt:.mlst Club, and the Veterans of Foreign Waws, - R
y . & .
." .. . . The norm is to graduatezfrom h1gh school (the dropout rate is un—\
usually low) agd if possmle "‘to college (50 to 55 percent of the, P

high school students attend) 'Students are mot_lvated to attend college,
.. ' . . &cording to one “local observer, by the de51re for a h1gher standard of

11v1ng than ‘they see about t}?em in Willidms. The attractlveness of the

i . bt ‘. ,communlty, -¥s they percelve 1t, persuades many of Wllllam‘s‘ ‘college ’
s graduat& to return home to make a 11v1n9- “w . . ," '

) oo ! The compos1tlo of the population of the comunlty- has d‘hanged llttl

1~

. over tJ.me, the cltlzens 1dent1fy with the cktx, and the sch system 1s
for the schpols has ever been losﬁa d

a s'gurce of pr1de No bond 1ssu

the last bond 1ssue, for- 0 000, was favorably approved by 89 per--
d hd K
" cept of ,the voters The super1ntendent of schools, with 38 years of

. +
< e ., .service (34 as, supterlntendent), holds‘.a, respected arfd mpdrtant\place in -’

the community, and he enjoys the support of the citlzens .as welI as the 5
v v c ‘s
{ , chool ‘board, w%hose membership is descrlbed as "stable " ' The city has . .

R D " built a. n;w elemehtary school and a high school on a- large plot' of ground
L]

at "the edge of the c1ty (the land was a gift to the eity, this writer

- . -
-0 o + € - . f
4 * v . - E .
.
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undergtands), and the new’junior high school to be built th
be named after the pré‘t superintendent. ' Not only does a

tradition dominate .the community, but there is apparently widespread

2 3

coﬁlnltment to it. I ‘

b

The weekly newspaper 1s devoted largely to local and reglonal

P et

news. The May 21, 1975 issue’ 1ncluded items such as the names of the

gradu%xg high’ school seniors, pictures of scholarship winners, a

/ repoﬂ: of hosp:.tal admzfss:.ons and releases, a story on the local cont

trlbutlon to the Alaska pipeline, and a story on poetry written by
tifth grader_s on a visit to a wildlife refuge. 'I‘he conmun:.ty might be
expected tb be politically:conservative, although there are ‘no data at‘
hand to confirm this conje&u.re. - . T “\/

The School. The Williams échool district deveioped a building ~
plan in 1943. The elementary school was bu:.lt first; thep the high

_ school was completed in 1961 (and pa:.d for 1n the spring of 1969);s

construct:.on of the junior high will see the orxglnal plan ¢ompleted.

# ' According to the description of the h:.gh'school written by the»:

0y

supermtendent the primary. concern in its des:.qn was for the student.
The bu:.ldmg is d1v1ded’ into areas so -that'the qu:.etc sidé of

educatJ.on (classrooms and library). is separated from”those educat:.onaI

) oomponents that mvolve more activity and noise (music, phy51cal '

. educatforf, and hramat17a-)\ Students are e!posed very l:.ttle to

undesirable weather conditions in changmig from one area to another."

. The off1ces are locatéd in an area’ conveniént to the "student and the

l:.brary is located 1n the cénter- of tHe académic area. On the grounds

that ‘the function of the auditorium is prmarlly‘o mstruct ra.ther -

tha.n to e)tertam, the auitorium was- deslgnecf with the stage. as the
most J.mportant componeﬁ The gymnasium design el:phas:.zés 1nstruc,tlon
rather than 1ntérschobqbt1c sports , ‘The second major concern was cost
and there is pgide that economy was possiblée without loss of qual:.ty
(e.g., the present cafeteria is 1ntended to serve; the junior h*l’gh
students as well). Finally, the bu:.ld:.ng was des:.gned to 'be able to-

accoymdatei"l OOO or more students" slmply, by adding- classrooms

A




T Students a.nd~ Teachers. In the absence of a.ny dress code, except
T~
«  that bare. fe;t and shotts are verboten the student‘s would probably be

- ivlngulshablrﬂfdress or behavior from those in any other school . #

with the same sOCJ.af ethnlc, and econpmlc Mckground. The students -
reflect th? homogene'lty pf both the area and the city, and on th1s bount
their range of: d‘ress and bebav:.or differed from that of students in a

- L]
.

more heterogeneous settlng . , . . T

) + The stucients appear to reflect the coxmhunlty-s pri in its school ,

= ) and therefore school sp1r1t tends to be strong Many of the 656 students

enrolled (1972 flgure) frequently -aspired to attend college, very 'gften

entering Southwestern State Teachers Colleg,e, 1ocated 50 mlles aw
Others planned on training for vocatlons and trades - ,lt SR

. “' .
- . Procedures of the VlSlt. a Because of an adm:|.n1strat1ve error Norie .

1nterv1ewia‘rr1ved J.n Wllfllams a day before the other assumed that the -
. skcond was not conung, and conducted 1nterv1ews‘vuth “the superlntendent, .

e

the ‘soc:Lal sc1enbe.s department chaarperson, and‘all members of the—’iodlal

4

) studies staff ns:.ng yntewlew schedules ‘4nd tap:Lng the sessions, '™ -

It was dec1ded’:h.at t second J.nterVLeweVJould talk w1th’the superin- .

) . tendent ‘the prlnc'lpal the departme;& chalrpe'rsog, and one faculty

-f - 'member not in the: ‘sbcial sciences: department in order to get a sense of
) ¢
the sltuatlon b{lth(ﬂ using the interpjew schedule The: two 1nterv1ewers

I3

c’ould then tompare their perceptlons. 'I'he ‘session between the two 1nter-
vieweérs was condu@e'd just prier to their departure at the local library’

-, - and it too.was taped. Unfortunately, the tape recorder malf'unct}o ed
- . AN - ‘
* and some of the taped materlal was lost. The transcri:ptions wer one

1

without the opportum.ty to ask the ﬁrst m.terv1ewer for clarification ‘

t

and help in. transcrlblng, and thus the record is not as complete as 1t'

could have been. ,Npt all answers to hl11 questlons in the- schedulé are

avallable, and,for some ques‘tlons there are no ahswers. Nonetheles.s,

. [y

N *  considerable’ 1nformat10n was galned in the, process . ‘ .

o The'fdates of ':he V:LSlt ‘were Apr11 22 and 23 and the second day -

c01nc1ded Wlth a number of examlnatlons.

ERIC - . . .
TR . . - &
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The Soc1a1 Studies Curnculum )

S Courses and Matarials.

offered by the’ soc1a1‘ sciences depart;ment.'

A

The textbook llst mdlcates the followmg

.

5 ’

-

Ta.b],e g

. .
~ L]

Soc1a1 Studies. Course Offergs at W1111ams

;Required Courses

v
&

Name ° ° . . \_;

—— . . y [
Modern' American History -
v+ Modern Wor'ld ;story '

World Geography
.. Q

.

Electives

.
: -,

Name <  ,°

‘Consumer Economics

Coulparétxve Polltlcal
-Systems ' . 7

- Readlngs in Amerl;i‘a.n »
Hlstory / /

Advanced Sép io logy

Socio
I d

Internati nal Rélai:idns .

Cgr'{t-:anpdr Isspe§ °

.tate Histq.ry

b}

v

-

Units Credit

1
.1/’2'1
C1/2 .

Unlts Credlt

1/2. .

D2

' ®

/

. Grade Level

9

" 11-12
11-12
11-12

4 l1-12°

%12

Psychology

-

-

o/

11-12°
'I',‘ .

'at the time ‘of the

Although data fr!qm 1970-7lcere not obtaln
v1s1t, by .the North Central Associa 1Qn in the Sprmg of 1968, there “had
been a reqﬁlred c1t12ensh1p course in the nlqth grade that was no longer
in. the currlculum “and” Amern.oan hlst.ory had been requlred at rhe llgh—

' grade level. “Econmnlcs was now changed to gonsumer e¢:ononucs

foe comparatlve polltlcal systems, reaﬂings 1n American hlstory,\aa‘slanced

.

sociology, and ychology have since. been added - .o
B L S

-

. Iq;ervxews revealéd that, ‘the' Fenton m‘aterials wereJ used m t.he
L 4 v

',
requ.:Ler ‘world geography course- conparatme po'htlcavl sysiiems employed
& the Fenton materlars of” the same name, and the soca.oloqy course, had '

73

4
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‘ . in‘their 1nst?uctlon with strong support from' the superlnte}@t of -

. ’ p \
-‘\ que tlon% ) ) .

) Inqaznes in Soczology (SRSS) as the required text. . »

The fachlty of the social, science department defined inngvation as BN

egivalent to domg soxnethlng' new or d1fferent- they saw themselves as

..early adopters of new currlculum materrals, they freque_ntly wrote I
mate.rial ® acc;og)any texts,‘ and, “in general they felt free to mod:.fy
ta the1r own satlsfactlon any materials prov1ded them. Most would support ’
treagmg values 1n their mater1als, at 1east to the extent of gettimg

the students to think about thg@ problems 'mvolved and a11 were relatlve.ly .o J
\
\
\
|

sat1sf1ed with the. present social studles program w1th minor modifica-

) tlons. The teachers were; Ylowever. continually searching for 1mprodement

¢ v

scﬂ'c')ols. . His view, as recarded by one 1nterv1ewer, was, -"Don't worry

about the final product th!lmportant thlng is the protess of workmg S

. - [y
”" * N . H
to unprove Ainstruction. .o . : % .~

.

There /w&-e no blacks in Williams, ‘and no one .could quite say why ) B .

s

# . . B
that should be the case. According to one teacher, the.students liked‘ *

to usé the word nzgger, but 1t was not permitted in the: classroom One 4

unconfnﬂ\ed story reported that a black had- mc*d in, but decided to ' ,
move out again. For a black person, ‘a comuunlty\ of this- sort gught w\

be the most dlfficultt in wh1ch to gam acceptance. aecau,se there were no L
blacks, ragist dttitudes wee’ apparently not counteracted if t.hey - .
existed, and one teacher said, "You shouldn'y get involved in this issue ,
as far as telling the.kids how to fhink.” : B

' . g N i N

. . ) .
Teaching Pract1ces ¢ . © e

. s
59 [, »

) In the absence of 1nformat10n about teaching practices that mlqht
have been obtained by visits to ;the classroom, and havmg little in- . ot
formatiorn on_this toprs generated Hj the in;%rw.ews, the dat obtained | | .

from the \;uestlonnalres are the bas:.s for tHe statements

rxety of act1v1t1es ar».e listed _on page ‘8 of the

' (Appendix A). 'I'hey are: use of nontrad-rtlona“l grading
»

systems, formulation and use o£ behav‘loral objectlves, oombat:.ng s¢x13m .

and racism «in the ".schobl, use of computer-ass:.sted instructlon th of ¢

‘ 1nqul)!y or discovery teachlng methods, use ot 1nd1vi¢uarized mstructio

{se of’ cpmmunlty -based 1earn1ng act1v1t1es, use of J.nstruetlonai




.
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-
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~ 3
- . ’ " A

telev:.slon, use of studer:‘t feedkpgk to make changes, participation in

huma.n reJ,atmns training fqr teachers, and use of values clarification

%
tg;hnlques. On a scale of @ to 3 0 (none, little, moderate,)great)L

T~
. _the ‘teachers. percelved use of these practices as little (N=2) to

moderate (N=3) .
s1tuat10n, the school ds the dlstrlét)

'I‘he school was percelved in the same way (1n ‘this
of the’ practices llsted,
iry and dlscovery methods, student feedback to make changes, a:nd

cla.rlflcat.lon technlques, in that order were rated nost used

- B
. AN

se content. There vgas little evidence of student .
on »maka.ng.

were concerned with the students'’ best 1ntérests. Ther%was,

It seems clear that the department as well as the

toe

fample, some mterest n’r theﬁse of alternatlve programs, ethnic

. .studles materials, and the’use of elect:.ve ‘courses. ) .
. 2 Among the’24 new social studies curricula preseqted in the teacher
quesﬁonna;re, the- staff were familiar*to some extent with 20; ten of

those had most often been used "as is." ®f the ten used, seven were .

used cqnsustently by’ sozne members of the staff. ' .

. -
[

Dephrtment Interacticﬁ’x . . )
-
‘ In the, last- ten years the socidl scfence departmen.had two

dynanu& chawpersqn‘s both of ‘vhom were interested: in currlculun; and . )

in the Improvement of thé quallty of ‘the education in the soc1al ) V.

'I‘he role that the supermtem:lent of schools played in that

L

‘ gciences.
v 51tuatlon nmst hot be underest:.mqted. als office- was in the bulldmg,
he was tra.llned in ‘e soc1al sciences; and he was concerned wlth the e

'l‘hus,~he used ,

.

. cOntJ.nuJ.nnj nnprovement of educatlo‘n in the 'school

his offige in both the se1ect1on of personnel and the contmumg

J -
-of developlng changes in, the secondary school. s,

* 4

Perhaps becaus of their 31m11a;'1t1es, the department cha:.rperson .

L
and his sbaff haddexcellent relatld,s w1th one another. . 'I:hey were all ‘Q

- 0 [ § ‘e
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below 34 years of age--four were 29 or younge;{ Most had gone to South-
‘western State. - All had been at the school for relatlvely sxmllar periods
(one to six years), and ‘most were Will¥ams natives a;md had all t;ez.r
teacplng experignce at Williams. All but one were f?ll tlge and their
' salaries were eoqparable.;ﬂTheir‘forQal meetings were frequent (Qp to
si;'times per year), and were described as both problem solving and
Ainformation jiviﬁg. Together they considered problems such.as the choice
- of texts and the‘totai_social studies curriculum, and they planned and
" conducted pr'escw)l workshops. . o

t
They percelved one another as cooperative and helpful, and they

might have seen themselves as quite succgssful, althoxﬂx_gh no hard dat._a are

-* available on this surmise. _' Ve - -,

-

, . . \

Innovatlon and Decision Maklng

the pez’lod in whlch the pace of innovation was at its peak,
,.'seve . 1 constants J\.:l the- Wllllams sz.tuatlon were observed. 'I‘he super:.n-
ter@ent wase coptinuing to strlve for the best educatlon possible ard was
.enjoying the: cont:.numg growth of public sppport and admratlon. He
mired principals wpo shared hlS views, and the principals in turn found
. te'achers.of the same mind. ='I‘he scontinuity even\ extended_to h‘aving his
¢ former principal and his present sck:ial 's.tuciies‘chairpersbn go on for .

&urther ' trdining at the gtate unlverSLty

!

Such a 51tuatlon could encourage th%use offnew cutrlculum materials,

and mdeed the "teachers percelved thanselvs ‘as early adopter‘q (N*}) '

.34 early ma)orxty\adopters (N=2) ., Whlle all five tee?hhers agreed that

-

they woula need apprcval of "an admmlstrator in adop lng new materials,
they expected’ no- one‘ hlnder their efforts and the greatest arfount of
support would come from that administrator. — ’ g

The unpact of the parents on the teachers was minimal because he

—

superlntendent s (_lose -sltuatlon with the comnunlty allowed him to tand

\ .. between the twyo partles The .teachers felt secure. because they per-
v ‘ /
. . ae’fVea that they and the admunstrator; had a; common 'goal and they felt
L
) tha;rthey all worked togetlper toward it.




In short, one saw a superinténdent who knew where he was goind,
A ‘5 ’
who had high standards, who made his choices imythe light of his

objective of excellence, and who found thosé who could help him and

*the school achieve those goals. . ’ . L
_'One or- two last observations cannot be resisted. First, the
def1n1tzon of innovation by those-ln the field need not be profound.

In this instance it was equ1va1ent to "doing' something new or.

different.” -And finally, if one sets one's sa1ls on a course toward

excellence, a happy crew can get you there.

*

¢ A Profile of Flint High®School

by Douglas P. Superka- -
M =3

The Setting ..

Flint High School is located in a small rural sehdol district in
\
one of the Midwestern4states. Flin: was chosen for a cage study visit

because previous information 1nd1cated that it wasfa small, non- )
irnovative high school. . ‘

Procedures of the Visit. Flint was visited by two investigators

for one day in mid-May 1975, four days before‘the end of the school
term. All three social studies teachers, including the debartment
chairperson, were individually interviewed. The two teachers whose
primary responsibility was teaching socia; studies were observed in

the classroom, one By both investigators. The superintendent and
. A : =

principal were also‘lnterviewed. In addition,.ihe invest{cators in: .

‘formally talked with a number of other teachers and students. ‘A total
of seven hours was spent observing and interviewing in Flint High
School.” The day concypded in a brief meetlng with the three social .

studles teachers. ) .

The cOmum.'ty. Flint High School is locate® in a small town,

. pogolation is 1,193, whicﬁﬁis.the trading and process center for a
large agricultural area. The average-size farm is 596 acres. The
majorlty of *the people conslder themselvés m1ddle class" and the
‘political climate is tonservative. Flrnt is the county seat and no
major?;ndustrles are found in the area:. The majority .of the businesses
in the town are ovned by young peo and two—tﬂlrds of them have

. . . . . -
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school-age chlldren or younger. . .

The communlty shows support for the school ‘by good attendance at

conferences, by’ passage of the school mllLage buying ads for the school
calendars and annuals, and so forth*=*Four local organizations give
* . scholarships to graduating seniors and several local seniors are employed‘j
< thrgugh a new, dibefsified occupations program for vocationak ana
technical traininc by local businessmenf o \§ -
C , Several school personnel ipdicated that a few parents and communlty
members have a great influence oh the nature and d1rect10n of the school
— Parental communication with thé school is usefily in areas such as bus
s¢hedulipg, individual student schedules, extracurricular activities, - .
and when “specific things go wrong," ghch as & complaint or misunder-
s%Endlng about a teacher p &ctlv1ty. In a 1972-73 Noxth Central
. Evaluation, 57 percent of the parents rated school-parent communlcatrcn
as "fair" .or "good." ' In our 1nterv1ews, the superintendent said that
he communicated with the community primarily through the school board,
newspaper, and parentlteachet groebs. éoth administrators indicateé
' . that they felt Flint High School Qas meeting most of the community neéds.
-«The School. Flint Public School_is a large; modern brick building,
four blocks from downtown Flint, which puts ié‘cn the outskirts of the
- town. The school contains students from kindergarten through grade 12
in the same building. The elementary section df.the building was .
completed about three or four years ago. .Théahidh‘school section was # n
just completed thas past yearsand, as a resulég&this is the first year
that the high s:hooL teachers and students have been in the new building,
. . .The brick, rectangular building is a typical, traditionallx‘ :
designed nodern school. Inside, the floors are tile; the spotless
walls are either painted white or are composed of orange cinder blocks. -
Much fluoresceht lighting is used. ) ; .
' The general office 'is near th@‘front entrance of ‘the building. TﬁZ.
superintendent, pringcipal, and guidance counselor offices‘are adjacent

ofﬂ;ce. The high schgol section is down

/

.. to each other near th& gener

the rlght cortidor consist of a couple rooms for social studles, a

couple for,Engfish, one for sc1ence one, or tw6 for math, and the

bus1hess education room, thch contains br?nd—new desks ‘and typewritex§. .

-
- Lo
.
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The media center (library) is oh the other side of the bu:lding.1
_The teachers' lourige is somewhere beyond the cafeteria. . .
4 The primary school juts out on one wing and the upper elementary
on another. -The whole school Iles on a’ falrly good—s1zed piece of
1land surrounded by fields for -playing during recess and for track Ot

football. A parking lot is in front of thé building. — 7 ’

Students and Teachers. The»students and teachers were a small,

homogeneous, white, middle-class group. The faculty and student body
were ibo percent white. The junior-senior high school faculty con-
sisted of approximately 20 teachers, about.§O percent male The
average age of the faculty was 30 to 34 years and the average length -~
of téaching exflerience was .10 to 13 years. , . S
The male teachers seemedto, fall into two categorles.' Oone con- ‘
sisted of th€ older.teachers, who pre the sportshirt, ¢ie, and
. slacks-type outfit--no jacket, or av least it was taken off early
bécause it was hot that day. The other‘group of teachers, about half
the male faculty, were attired in bright, solid colored,.poloshirts;
bright, plaid, flared slacks, and mod-type shoes.
The X-12 student body was. approxlmately 300 to- 400 studeﬂts,
the size of the graduatlng class was less than 50.
The students! dress and:general appearance was casual. Generally,

a T-shirt, levis and sneakers séemed to be the primary mode of dress

for the boys. This varied--a “lot of cowboy boot$, some sport shirts.

Hatrcuts on the boys were generally short, clean~cropped around the
ears; h;;ever‘ some of the bdys' haircuts were moderately long.‘ There
were almost no really long-halred male students, even thoudh there was
no rule against long halr. Most of the girls wore slacks or levis;

howeVer, some did wear dresses or pantsults. The dress code, as it '
turned out, wa;”very flexlble. The teachers sald there was no’ dress
code, but after talkxng with them it gsepmed as though there was a

dress code that outlawed such thlngs as tank shirts on girls anﬂ boys.,

The general atmosphere at the school was -that of a pleasantq very.

orderly routine. Since this observation day was the last Friday before ‘

school closed--it closed the next Wednesday or Thursday--it was amazing
that there was so much order and discipllned behavlor on the part of

+
.
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g ‘ﬁlass periods weré students wandermg-a—rr-t(he halls aimlessly, wh:.ch

' ¢ NG .
. the students. Teachérs commented that this was not typical of their

2
>

day because the kids were kind of loose an‘d ’undisciplin'ed -But the-y

were amazingly disciplined. For example, at no tlme during any of the

-
.

. would normally be ‘the case in_this er.ter s éexperience, es15ec1ally at

"thls”* time of year. The halls were deserted until the bell rang s1gnall’

' 4

ing the end of classes; and when the bell rang callmg students to th
next class, th. seemed to move along without llngerlng.
The relationship between teaohers and students seemed t;l:e one. of

respectful behavior. Students deflnltely consideresl teachers their ‘

elders and referred to them as "Sir" or "Ma'am." They almost'invaria'bly

raised their hands dxx:ring class, rather tha;x just speaking out. The
teachers, on the other hand, a'lso seemed to mresjpgct the students as
students. Generally, the schodl seemed to operate op a cordial, -
authoritarian basis. Teach‘ers we talked to and saw seemed ,to like work—’

[P

ing with youngsters but their relationship ‘with theJ.r students mas

definitély mot on a frlendshlp bas1s--ﬁ was more like fat;\er-son, father-—

B =2
dAughter type relatJ.onshlp Teachers claimed thame factor most
responsxble for creatmg this kind of relatlonshlp between students “and

teachers was famlly\upbrlnglng-—not anythlng -that the teacher had done.

v . PR “ y
I3 - . ’
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The Soclal Studies Currlculum - T T

.

@ . The soc1a.l studles *currlculum cons1sted %tradltxonalhrﬂ;ey
courses in c1vics (9 weeks), state'hlstory (9 weeks) , ‘United States
history, world hlstory,, and polltg.cal scleno‘ ‘The follow1ng tests were '
used-in these ¢lasses: . )

.0-* - -
« Harcourt$ Brace & World = \

o=

-

e *

American C1v1cs, by Hartley, Wllllam, Vlncent, and WJ.llJ.am, 1970, ﬁ

Culturq Regzons Tn the Eastern Hemlsphere, by greston, Tattle, ‘
Murphy, and Flannery, 1971 D. C. Heath & Corppa.ny -
Histord of our Umted States: An Interdzsczpllnarg Approach by
Ebling and Larklan, 1969, (publ;sher not noted; now “out of

Lo pnnt agparently) . .o o ’ - :
Amerlcan Govennent by ‘Schick and Pflster, 1972 Houghton Mifflin

N _ .*Q

. % Publ 1shing Company

- N . -
\] . .
e B . . N
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. . e




? » - . "7'5" . ' Lo D-

—_~ Ce oo . : . 4
. . .

ihﬂ!‘mse of the American Natzon, -by Todd and Curti, 1972,. ' . -

. harcourt Brace Johanovgich. L v,

- i —_—

’ - Men and Natlons,,by Mazour and Peoples, 1971 Harcourt Brace
/- e gbhanov1ch.{' - . .

N

‘ ' Fbcq;,on News (current- affalrs supplement by Key Publlcatlonsﬁ . )

T ’ \Two of the teachers developed some materials to use in their classes. - )

LT Usually thése were outllnes of toplcS’from other books or courses of .

. study. One governmen;: course‘outl:.ne, for example, contaimed’ the t1t1e '
and number of chapters in the textbook for the-entire year . .56 that the
studenté knew exactly ‘'what they were respon51ble for reading each week

e, throughéut the course. Attached to the end,n* the outl;pe was a ser1es-

of fqur essay questlons. Each essay wad due at a spec1f1c ‘time during 'L

. the course of the semester. The flnal questlon concerned career

i o ) educatlon, it asked Students to thlnk about what occupatlon ;hey //’/’——\“‘\\\\
; . mugh; want to go Lntp and then exp’ore in depth two or three possi-

N b111t1es by writlng letters to personnel manageré'and getting an inter-
Lo v1ew mhe ‘teacher said that, s1nce Fllnt was such a small town wlth ’ .
* . ) very few opportun;t;es, this, 1n a sense, forced the students go to . ~
. v F into otherolarger communltles, sometlmes 4s far as }00 miles away. T

' * The level of awarenesShof the social, stud1es’ roject materials ~ %
’. cr was very low:. None of the pro;ect materlals wds used at all and none of

the teachers had examined or received 1nstruct10n in how to use any of ¢

-
»

’ o ¥ ‘the 24fprograms 11sted on the questlonnaire. The soc al studies chair- -

[ & -~ - - -

. " person indlcated that he wastaware-of 15 'of the 24 sets of materlals, -

. X
1nclu31ng sections of Carnegle-Mellon-HoLt curr1culum, SRSS, and Law in
. Amerlcan Soci€ty. Another teacher 1nd!cated awareness of'51x sets ofgie»
i mabggiii§"1ncludlng Warvard, Amherst, and fopr Carnegie-Mellon programs

The otheXjteachers did not know of any. “ - .
! . SR ﬂlthough fhe curriculum objegélvgs as ltgted 1n the North Central
- ‘ i %yaﬁrat&pn report reflécted conceptual, r1t1cal th1nk1ngh,and affective
D ‘. goals'ﬁth? site observatlon revealed a different emphasls. The texts
used, the structure of courses and the teaching practloes observed .
- focused on teaching the basit Historfcal facts and coné!pts.~ The
lh}étory dourses were taught chrono oglcally and the basic—goal gseemed

to be to get up to the 1940s, 'S0s, and '60s. Oné teacher criticized:

. . " . . . . D . ‘ ,
: . . - 8 . R o
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: " the U. S. history text he was using because at certain places.it was o e

v

horganmed toplcally rather than chronologically.

[ .
.

The chairperson said thag four or five years ago the soc1al studies

e

o0 ~ program Was basical;ly ‘& same as currently, with perhaps a few fferent

[3 , i ] . . 1 -
. -

- textbooks. . . ) . .
« N * ' i ‘ ‘: , -~ .0 “_ _
B . . -~ ! . ‘
Teaching Practices - . . '
. The physmal s;up and instructional activities were traditional m ’
- ' “form andf’content. The soc1al studies rooms* generally were well llghte‘d -
) and very neat and clean. 'ﬁe following descrlptlon of the department . '
i chairperson' s room characterkzes‘the physical setting for the soc1al .
S studies classes. . - — . P - v

L vi ” < .

- The room was well" lighted with fluorescent lights. The front of .
: the400m contarned a brown chalkboard Zand on dither side were two bulle- o

tin boards These were filled wﬁflctures of the, front1er, Indians, ™

pioneers, a state‘map, and a cale . There was a very tall garbage

« can in the fro&t_. On¥he other side of 'th’e chalkboard was afmusic stand
- that the teacher used as a lecturn,. His desk was right “in front of the
chalkboard. The spotless walls ‘ere wh1t§ and w1ndowless, plastered,

. . .
; . eXCept for one arange cinder block wall with two w1nd0ws at,the end of

-
.

‘each side . .
~ . rI'he,re was a magazine rack conta1n1ng~197-9§73 igsues of Cﬁrent S

Histpry.. The’ students had colorful metamhairs--blue, red and -
‘yellow-«-slx chalrs 'in each of five rows n‘e}y,y\ahgned facing the L
front of the claSs There were three standlng maps near the orange

- ¢ wall, open to the Pacific Area——world War 11 and Europe-—World war II. ’ -

. ‘r

S N . ‘on other side, opposite the orange wall, there were some bookcases'

containlng old textbooks:——French b@ks (he also taught a French class)

.
A 3 L]

. and U.S. governmeht books which "had been collected from outgoln.g seniors.

“A set of ‘old golf clubs .and a machine used to line-off the chalk mar

’; for a track meet-.were also along that wall The front of the xoom a

LN .
e contalned a screen that could be pulled-down for audiovisual purboses. -
L. T . Lecture- dlSCuSSlon and quest ion-answer methods were used most ) A
. . 'extensively 'l'here was very little® 1nd1catlon of frequent use of Yole
. IR play:l.ng, induuduallzed Lnstructlon, or 1nqu1ry techn1qu¢ Generally,
U, S 7; - . . ) = i._ . f
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the focus of the 1nstruct1QQ: observed was on low—leVel thJ.nk:Lng and

“‘ teachér-d:.rected quest‘mnlng The follow:Lng are descrxgtlons of the

act1v1t1es of the o full time soc_1a1 stud1es teachers.. FlrSt is
the department charrperson teachlng a world hJ.story c1ass of seventh-
'ﬂand n1nth-grae students. ‘ &

. - L

. »

The teacher started by, asklng if there were any questJ.ons about’

_e

»

the prev:Lous gay s work whlch was apphrently on Europe ;)etween WOrld

Wa:[: I and World Rar II. There were a couple questlons, one about the‘

.. Bloc Natlonal . Anothex, student;reported that he ‘had xead 1n~the .
llbrary about what happéhed to the Wor’fd War II bunkers. » He
. thét they did ﬂp for pubIﬂ: sale. - a_v ’

* “Then the teacher exblmmhd that he was go:Lng to give them ‘sone

3

k-]

0'

~

e

rd
1nformatlon that- would serve. ,as an. overv:Lew of world hlsto

; apﬁrox tely 20 minutes ¢n the rlse'0f Mussollhl and Hitler.
ima J
so-a.mi s

>
died so and-%o, rose to fame, and so forth.

a~n

. were very. si 1Iar to col’lege—type jokes and many of them seemed to go
‘ SN R ’

Most of the Students dutlful‘ly took their notes on everythxng that

>

s £

opened.up to the chapter deallng w1th\Mussol:Ln1 and thler and were

<« Gver the heads of these students.

No one talked. Sbudents had their books out on thelr desks,

v'hting down the key facts ‘that’ the teacher was presentmg. E\géry now

and then ‘there were a few questipns fr;om students, whlch would be
answered quickly- Fverf nofy and then “the teacher‘ wouid put key aords

"on' the board as he ‘alked Thase ‘words included Gestapo, (asclsm

ﬂ‘ ‘cbming, from the Lat:m word "‘fasces," Black Shlrts, Mol Kampf, putsch,

. concordat, ‘Nazis , Vatlcan City. K -

esmidenly a student sald, ”Yo\ﬁ know, 1 thmk Hitler was prethy smart

to kllL those ers because this- cceated less sta;vation and ultlmately
better people 'wog.ld be lwlng. -The qule.t, ‘respohvae .noté tak:ung .
._ activrty 'as suddenly 1nterrupted The teacher uumedlately respondgd
vthat Uezn Kampf was a pack of 1.1es and that the Germans were not the s

pure race Thén he - trled & smmnar,z.ze the sta&ement by saylnq,

-

~had found

b




. - * - R rd
. ‘7 ' . . . ] . .
v . , . . )
~ Ve . ] -, «s . . - [} N LI ' .
. . 78—~ - [ R .
. . . 4

}

,. ;;‘v . ‘ ] ] " - - . . .
. < . . ~ "‘ . ’
- "'Everybody had a, rlght to llve and nObody had a rrght% declaxe wl}o . @
= ’ ‘3 s'hould llve and who shouldn' t llve. The same student asked 4f there -
O -

’ ~F“" was such a thmg as a, B‘lack Jew and the teacher attempted to answer. C o4

g . en anot:hex student answeredA "Well, dldn t it depeénd upon whether &ou

cozts:.dered %Iew:.shness a relliion or a culture”" Th].s discussion lasted . i

o, for sevéral mmutes 'I‘hen the. teacher proceeded to ®over the chronologl- ~ e
A

cal events of Wory!"War II and beyond: the outpr&k 1939 throuqh } w ‘o

.. LT ir
< e T yPearl Harbo; V-Egand V-J Day, Berlin, the Bamboo Curtam, the Koregn 7,

1 - . -
PR 'y .
* ) . War, U-2 Cn.ba-éhe mvasmn and the miss isis, Diem' s assassinar- ~- ;

*©tiom, Tonk Gu1f§ and)he V1etnam Wwar. He fmlshed at 2:25 and the'h ’
gi, v N asked‘lf there &er?e any questlons .a,t whf&‘ tlme a student azked ¥ oz T
ke q'uestlon about Mussgllnl.,‘ﬁuring the lecture the teacher ysually 'leaned B

p 59 “:‘:» - én the chai}cboard; and dJ.d not move, At 2:25, however’ f].ve ma.nute

R -.f)efoz‘e the c‘lass ‘was over, he did move to the front of his desk amd gmt
> o » . .drrelaxea. As‘*the students were waltmq for thmgs to end, he said, (

"Here'$ some dates o remember December 7, ¥41,. a day that will live Y

Ao v

ct J.r? infamy \-—September ljth Or V-J day." Here he explamed the c‘bntroversy

L . s about whetlier it was the 14th .o - the 2nd. He went orn | QO'relate "1950 . .
e - -« .t N o
- '0-'53 was the general T ‘\e Korean war; ,'63 - *73 was the ) '
R ) géneral time per;.od for tHe Vietnam War. v "And then the bell rang. 'I:he .
. s

o * . .students stayed where they were, unt:Ll the teacher sa:.d a"’l'he first twal' s

.

! ' rows d.15m1ssed " arffd the students got up a walked out. A few Se¢onds . ‘

'later he said, !"The Hast three rows," and the other, students go't ap and v

. . walked out. SeveraL students asked some” questlons at..'?hls desk and that .

& . was the end of the cla A ) o v )

. , ’ hlstory class. The teae: er began by reading aloud a list of the. : ’

st L. salar:.es of pubXic officials in the state,, For example, ("Cbunty clerk,

— *

. »
. -+ 812, 500 attorney general 522 500; secretary of treasury., $17, 000. "

. . " The students dutlfully and d111geht1y took notes. Qn every salary of . .
. R
ir hands, and saa.d, "What was Tt

4‘. . every OfflClal Some even rais
o

o ‘. and \not q‘istionmg lt. Thls act1v1ty 1asted for approxﬁnately ten " .

ot [

.mmutes Then the "teacher fectured on the local cour*. system and c1v1).

T ) ~ and crlmmal law, “With frequent interruptiong for questions and answers. .

¢

\d .
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. e i
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? school students. - )
e . IR S Now to eIabo‘rgte more’ on the kmds Qf act1v1t1es that went on 1n
B the classroom. As was stated thHe teacher started out by lecturlng
AT 4, . the k1ds on the salaries of the various state .of ficials, then mdloated
p, - that some "of ‘this would be on the test next week. It was d-;.scovered

' that :Ln the preva.ous class the teacher at:tually used these sal‘anes to
e ‘discuss the reasons someone would earn re monéy th”an another. R ye

. " before lunch because of the shor’jumd per1 .o . -

. The “teacher walked around asklng questlons and oftentmes

answerlng his own ques’tlons but still attemptmgz to mtersper“se

5

§ L He seemed 10 have a benevcﬁnt-authorltarlan relatlonsh:.E w1th
. his students. JHe addressed students formally: "Miss Walton,® ’%r ’
& Chappaqulddlck " "Yes Ma'am," "Sir. Somet:.mes the students "
S responded ir: the same way, "Yes sir.’ Consa.derlng that the classro‘om

A questjion- and-answer session on c1v1;|. and cnminal law: He gave some_
o ¢ . . ,examﬂleg that would relate to the students’ , real wox,;ld such as °
"speedihg in a car (at ,least th1§ would be the case in ~a fe,w years) )
. or belng 1nvolved in 3uvenlle or crv1l court cases. ) Whenever he
B e indicated- that notes were to be taken, students wer‘ right to the

g

ol o i ] / task w1thout questlon

\ - """ After about ten ﬂunutes of> warking on ‘their weg:(ons, the. teacher
‘asked if anybod E:s 'ﬁeard about the Mayaques. . This statied -a very

-’ .« lively dlscussﬁon orfthe recent eve 's in Cambodia. 'Ihe students

o showed good knowledge of what had h jn the Cambod‘an situatlovn

o ‘ and then related this to the Pueblo 1nc1dent At this pomt the

‘teacher had shem. rec\Il pnev:.ous faets fr.om,tr\e Pywblo :anxdent and -

.
. .
~® . “ T
N a . t .
) .
» Al
. e e =~
. . 1 . .
'
a

. \e ‘ - ‘
« _‘o . From 11:25 until about 11:28 he 'described the “schedule ¥or the week. i
\ o7 . : . From&ll :28 untll 11: 35 he had the students write dow® ten questlons .
. - that they thought would be on th.e test, which they 1mmed1ate1y did.
r 3 . ~From 11335 untl\l ll :43 he broke up the Students' wo;k and had a little

current dlscussz.on .which wlll be descrlbed later Then, at ll :45, he |
- ', leb them go to hmch sqgthat they would get there before the h:.gh N \

e RN garently felt that there' was no time to\gcover thls in tHe class . -

was hot md stuffy, the studengs reépdneed amazmgly‘well to the -

e

3

‘l;...w

Ay

]

™

-

N S e quéstlons arnid- answers within a-sa:alght lecture.. e e e S i i - ]

.
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compare %nd contrdst the facts o’f the two .s1tuat10n‘s. e te’a.;.t‘\r\

Tk

" . asked hlgher -level’ cognn*e questrons, such as "What' would you do
if. . .,“.‘What s good about’ that?, or "How does th1s compa{e-to
that?” ' -

-
.

Departmen.t Interattlon

'I'he s/oc1al_?tud1es department cons1sted of three te‘ach'ersl Two

had full tlme J.al studies teacha.ng dut}es and one t_a/ught only one N

s .

+

° 16 years'teachlng {xper{ence, the last n1ne years of whlGh were- at
lent High Scho He was a )eal history buff (a member of' state
fustorical society and.wa.th his own library at home) He owned @ farm
near Flﬁt and was ry active "in the community (e. G as'a L:Ltt!e .
League coach) .and, in other school functions-(e.q. track goach, student
awards) .+ The other full- time -cl studie$ teacher was .in hls late

20s, had about elqht years of teachlng exper/lence, the last fuve g.f .

wm.ch were at Flint. 'rhe musrc/hlst.ozy te‘ﬂer was 27 years -oXd and in

hls second ,Yyear of teachlng. ' 5 N

=

- f

There was nag soc1a1 tudies budget. Social studles teachbrs, like

N -

. the others, c0u1d request funds ‘for, new u&ate’nals T ! o

PN \ Py

Qmal‘.department meetmgs wege notrheid' early all meetlngs among
.+ the social studt}s teache’rs were informal and un\scheduled» Each teacher .
p "

seemed, very aut
£ .

om0us. 'rhere wa‘s 11tt1e observatlon of each other's -
erson

o »classes o»’ exchange of 1deas. 'rhe two teachers a,sked the chai

. -

K )

? guestrons “about h1story and teachlng because they respec\ed hls talent,\
[

and experxén-ce as a soc1al studles teacher. ¢ =~ .. ¢ )

v 13
.’L'he chalrperson viéwed ,h15 role prlmarrly' as\ recerver .of the de-

rtment mail} mdst of whlch wad quickly dlscarded 'I‘he need ‘for strong

.

»SOC’lal studles leadershlp,was not felt 1n this small school
« b
' Most mformatlon process;.ng a.rgi grlpmg and dlSCuSSlOn sessnon

hal
occur~red in full staff meetings schedquled every f-‘rxday morning. These,
meet Ir'gs Kre conducted by the superln‘tendent and incl'uded all teachers,

o 1
- ’

1('-12'.'» @ ) ) . .
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.




Innovatlon andh Decls:.pn Mak‘lj ) y
Ny e

R .
-school and the key lement m, any 51gn1f1cant 1nnovat10n and dec:.Slon- T, .

partlclpatmn m declslons in area

:nd hlrmg teachers and~ administrators

~.such as, evaluatmg teachers and choosmg act1v1t1es, to a moderate

»
‘The third teacher rated the school s and hlS own provision ‘for student -

The supermtendent and grlnc‘lpal both v1ewed t‘leu' roles, as
suppcgt;ve of efforts to infovate, but ‘pot necessar11y as 1n1t‘1dat1ve :' .
of change.n The functlon seemed ?eser’ved to the teachers d- the 1 f;"
school bép!"a Several te&hers, ir‘udmg the sociil.s es S

beachers, félt that the supem.ntendent was the real po behi,nd the .,' :

maklngefforts. A LR

'I‘we spec1f1c mnovatlons were characterl.zed as, hav1ng origanate _

‘3

froln teacher efforts. % hew learnmg dlsablllty program was beg\k"\'.by

W

the efforts of .one ‘female teacher had the enthusiastic support of

the supermtendent It was general Y con51dered ‘ky successful . .
Also; a."floating schedule,. yhereby one class per;lod each day was _:_’ \').
dropped, was alQ 1n1t1ated by several teacher suggestlons. “I‘he Ej'
principal said gat ‘'since that nev. sche&xle did not work well the ° .

school Wwpuld be returning to the old seven-perlod schedule next year..

-

Teachers and students were not formally involved m"%&nsmm
making and both groups ‘seemed satisfied Jllth that situation. s All =

three soc1a1 stud1es teachers 1nd1cated a- low degree of .teacher N v

ch as budget, curriculum program,

Two of the three teachers - .

re . satlsfled with this 51ta.1at1 ey. believed that they had -

moderé\:e power to- d'e01de which cu um materlals to use. \ ’

A The soc1a1 Studles teachers did not agree on'the level of student

%
1nvolvemen-t in decL51on makmg One mdlcated that the schopl did’ = -

11tt1e to encourage it but that’ he prov1ded for studént involvement, = -

extent’ in- }u,‘classroom . Another sa1d that the scﬁool enaouraged \\ .
student @rtlclpatlon to ‘great extent in dressg codes and hehavmr. v,

decision mAklng as 11t:t1e. ' ' . R

S.

. . * \J
o Generailj, the demsiog making structurg was benevolently .o

N . . © .
author‘hznan. “All invdlved®eemed generally satisfied thatgthe . . »,

‘s\truct wasﬁro’.bably,)thebest setup for this type of~co'uunity. ' .

e ¢ ....'_ 7~‘ '). . . .
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. S\.M.and Mslone ¢ , . . T, s
Fllnt ngh‘ﬁbhoo} is.a very. small, ttaditlonal school in a very
S e conservgt,.we, tradigional rura area; Greab '1nnovatlons are seen as ’
o J 2
v 'unnecessary to satisfy the- s l‘e, @hser\ratlve de51res and needs of. .
s the domnﬁmltyw. The soc1al s€ud1es teachers and the curr1culum reflect ,

this lack of change. 'I'hey.seem -content thh a currxculum consisting cf

.~ the basic U.S. hlsto;-y;, government, c!vics, and wgz,ld history structure
focus:Lng on chronologlcal fact’and- oncept surveys. Teachers have 3

' llttle contact with cur-rent ‘trends i educatlon--professlonaJ’educatio‘,

%

Journals are not re; ‘and colleges are far away S:,nce the a:iinistra-
) very

v
v

tors, teache;s and udents seem happy with the current proqt

;4 little changeyis llkely to occur .anyway.

iz ' ¢ A‘Compansqp of Wzllzams and tht V :
¢ : . ) ..
i -0 -7 _ by Douglas B. Superka ~ ’ ;
. e . ) . . . .
- . ) \ »

Frmn t.he p\fdles, it :\,S ev1dent that W1111ams and.Flint hlgh
‘s?:hpols are smilar m varzous respects. Each is a small school in a
rural Mldwestern -Setung 1solated from any largg‘c\itles A The communi-

#
.,ytles are typlcal mlddle-Amerlcan (whltes.lanlo Protestant) and

. t pollblcally conservatlve (accordlng 7] the teachers). Both c?munltles

’ *

s also con51stently support the schools~f1nanc1ally, as ev1denced by t'he -
. passage of all recent ﬁd issues and by the presence of ne:.v b\ulldlngs
for both the, elementary and secondary levels 'I‘he average ages of the
;o facult;.es a.re the same and the average years te,achxng expet{ence are
o close (seven to nme‘ and ten to 13 years). 'I‘otal ..aclal homogene;tv
oy exlsts a* both" schools, as all teach®s and students are white. 'Both
‘ '-.hlgh sch;ols have under 20 persons on the professlonal staff, but the

L 4

. Williams student body is over twice as J.arge\‘as P‘hat of Flmt. Thus

0y

., Varlous dlffererces between ﬁilln.ams and Fl:mt ar% ev;den&w

Impress:.ons@from t'he s:te v1s1ts ard data from t.he quest‘ionnalres. con--
fii'm t°hat WLlllams is more innovative than ’E‘llnt. ' wﬁllams offered .

5
‘ social sc1ence cou'rses such as soc;oiogy and psycholoqy as. well as
' .

»1nter‘nat10nar relatJ.ons and contemporary 1ssues in addl'tlon to the;, basxc

social studlé courses (U S h;story, polltlcal science a}rd'»geography)
' R L ( N
{ . . M . . .

. . , ¢ ' v -
" ’ ’ & ) .ﬁ‘f ;
. ' ) ' . * -.w * * ¢ .
. sooe T "N 88 e * . .
. 4 . - . [
v - ' . e

A
i

P

N the class si‘zei wllllams 18 somewhat large; (24 to 18, approxunately) ( .
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- Al though o};fervatlons were not made of Williams' Eeac'ﬁers, tfbe J q.

Q‘;:j than thoSe ‘at Fli,nt,, whe_;e gmey werey v1rty1ally nonexlstent. . ) LT

s i

4

_ . e g.-

Moreover,: some of the soc1a1 studles,_pro;;ect materfals were used in

these coureses, whereas Flmt used tradltlonal textbook.s‘ ent:.rely‘r?

+7 * observars- ’(one of whon; ,v:.sxted both schoolsl_c;gncluded tha;: the : K

i

soc1a1 'studies teachers at wllllams ,would probab’ly have usﬁd;mq,ulry \~.
»

teachlng., values’ glarlflcatlon, and other inno ive practlces mor y v

The soclal studfes depazshent scores oq three of the four.- . o

* ,eindices of mnovatmn sugport the conclusmn “that anllxam‘s is an

lnnovatlve school compared xo, Flmt. ‘As sumnarlzed below . 1lllams

¥ i

scored much hlg"lii‘ on awareness of soekal studxes pro)ect terlals . .
Ky X % . 3 . . . +

+ and part1c1patlon *in school’ dec:Lsmn making. .

. B
€
vt . . S - e
~ ¢ DN « .

}' Comparison of W1ll>‘ams end Flint _ 4
*~on Four-Indices of Innovation . oL ( .

® v

W pecision Innovatrve " student « - e
Awareness ,Making .« Practlces z Involvenient .

- Wiltiams— - - 3.40 4 ~3.00 1.60 ¢ . 1.60 el T
* WFlint © s 2.00  _ 1.67 & ~133 7 2.33

.
b ' . . . Cie . - ¢ . Ry

« 7/
* The xnnovatlve practices score 'xs also hlgher. for Wil,lxams abut .oqlx .
.- sl-lghtly (1.60- and %.33). Moreover, poth scores indicate little or
' no use of 'mnova:;We practhes. The small gize may be responsi,ble
) 'for: the low scores on th.lS index. The other seveg—i sc&ols m the
samﬁle, each of which was larger, all soorpd hlgher on this measure - e
than wxw Flint. Since some of t 1% lh‘novative practlcet C

\v!ere 1tems Euch ‘as computer assxsted in tlon, irldunduallzed .

’ L 4

stx:hctlon, and instructionaklt -televxs:.on, which a;e more character,ls-
) tjc St large schools, f.hls might explam the, ‘low scores for the two '
small h)igh~3chools. An exdhination oi socsal stpdles‘ﬂepartment scores,

? ' . . A
.t ’ d « 0\ - ¢ e \
- . . . - . . X o
RN . - . Y
. o , ‘ . ¥ ‘ , . . |
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R -"1 Nofie of+ the ¥lint teaahprs were ®n either of these groups. -, .

* . A ) S ¢ .
-, ¢ 3
T Qese va}xos are actual raw, scores- on a scale frdm 0.,00 to 3.00.
) . .

on three other 1nnovat1ve practlces re\/%ls ‘notlceable dlfference ‘be-
tween the self rat:mgs of W:LlllamSI atd Fl‘mt teachers. . ) -
. . ) y P Sk
i- .-
: - TR Tabl¥ .7

, . - . . .
Comparison of Wi¥liams and Flint .- . e v,
on Four Innovative Practices

values . Community- co.
“Clarification based ACthLtleS ,

1.80 . 1.40
q . . . -
tt 67" S ¥

‘-

' By contrast the soc 1 studles teachers at Fl;.nt High School score
much m.gner than the w:.ll}.ams teachek on the degree to whlc;hthey in-* .
l volve7 their students in classroom declsmn ﬁxaklng. lth.s is a puzzl'lng .
flndmg since noth' g was perceived by the s:.tg*:.sxtors to support
Rerhaps the teachers m’iboth 'schools“}.nvolvwed .
students only .sllghtly on some absolute scale, bt »the Flmt beacbef(

Flmt s migh scor

v1ewed t"us as more s:.qm.flcant than the Wllilams teachers. Cne Flint
) tEacher‘ for e;camole marked_t?hat he let students s evaluate hiS\teaching
to a "moderate“*'. extent 'When 1nterv1ewed he ex.plamed that this meant .
he dlstrlbuted an evaluatlon form to students at the end of each year, : )
buthe, t think he would have time to do it that year Perhaps .
the wxllﬁams teachers mterprqeﬁ Such a prov:.smn mvolvmq students .
"a little.” 'I‘hez:e 1S no spec1£1c ev1dence to mc‘ncate that, however. .
five’ldl studies\teachers v&e among ‘the hiqh—mdex group of teachers b
who -participated in's¢ l dec'is:.on making ang two of the five were 1n° C -

; tw-mdex group of. teachers whb Were aware "of the pro;)éct materlaLs

ke

P
. . L. .
B Y » . . - . . L]

24 - ' ° - 3 . d
PRI

* . ’ '

P ’ ’
None of the teachers in eir:her school ~mere .in. t,he h1gh-m&gx grOup SR
L

of users of mnovatlve practlces. ,'Size of the school has alxe‘ady been

. e I e & ‘

‘ . sung/ted as a posslble reason fox thig. * ..

7 . : ] R “
. .

. > .
Another indication ot the mnovaj:lveness f Hullams~ is that all ' N

an

4
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: o, g‘inally,'the per¢eptions ‘of the respective p}'incipals sup;;ort the

. - conclusion that’ Williams - f more innovative tham Flint. ' The Williams,

. o prlnc1pal stated that his social stud1es teachers were "earlyﬁopters d
~ - whlle athe Flmt prlnc1pal obs&ved that his were m the "late majority."*

| Clearly, by both observatlon and questionnaire results, W1ll1ams o

was found to be'an J.r_movatl.ve 5chool with an 1nno\{atlve social stydies

e . department and Flint was found tosbe a noninnovative school,with a

. noninnova't'ivje ‘'social studies departxnent. What were other’-clear s . -

4 A . dlfferences between the two schools that mlght.help explam why ) s

. . -
- — L4

R Wlll:,ams was’ more “jnnovative? T e o

. ©aA - o %

L An exammat:.on of teacher ‘and ‘supermtendent data' revealed at

,J.east six distinct dlfferences but n-o ev1dencq. was found to 1ndjte
' @ -

'.were .responslble for the dlfferences in, innovation. Four dlfferenpces

. ' th@t the‘teachers or Qpermtendents, individually or1:ollect1v

« related to the soc:.al stud;.las teac’ \ers. Flrst the Williams teache.rs -7
were unlformly youn:;er (all were under -34) wh11e ,the Flint Leachers .
. were composed of one teacher ln his 20s, one in his 30s,- and one in h1s
4085 - ?erhaps_‘ the’ mempex;s_of the young W1lllams somual studies depart-
. . ) _i men: remforced and helped ea(i: other s tenden;les toward 1n.novaf;10n. '
" Second, the Williams social studles department also had frequent- formal "
(‘. - /meetlngs, m conttast to the Fl.mt teachers. This mlght have provlded. |
L a hélpful mecban:.sm or structure to fac111tate comunlcatlon. Third, ’

] ; .
- éach social atudies teachex at Williams attended at.least four pro- 7 |

, fessional organization meetings j the' ladt three yéars, while none of

— 'the Flln.t teachers -attended amy meetmgs Finally, while both depart-

C‘ment chairpersons were‘:horpughly respecteyby their social studxes - .
. . colleagues, the Wlll,lams cha1rperson was much magre similar to his fellow
‘ teachers than the Flint department head. Behav10ra1 research hag

Y

N mdlcated that models who are respeited are much more effectlve if - Q, * ’

‘\ they are percexved to be smular to the persons who aré to be chanqed
?Perhaps a‘ smular process helped *to To‘gter 1hnovation at w;llraqts

i . . There are two other obvious d1f£erences, rela,ted to the, superin-

tendent While bath had a shular‘ type of authority and felt they ;

. - . R e 4 . *
L 3 , ° > , 2 . ¢ .

¢ - ¢ ‘ te . (N v. a’
. * N “t . N . .
v ' "Innovators” and "lat%qards" are the extreme groups with the "e‘arl’y . )
. . i D 4 . =

«

L

. . . majority"” being middlle/ group. o :
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) pr1nc1pel and social studi

»
.”some" extent}, there was none 1n the rsélng of the p;lnc1pal

"he saw hlmself as respofsiverto new

- extent, while the superxntendent ranked h

a . 4 ' . *2 . * ‘ )
supported ihnovation, the Williams superintendént had been agrespected \ .

.

community ledder for over 30 years whlle the JFlint superlntendent had

only -been in in ‘the d1str1ct for about, flve years. This, coupled with the v

fact that the Wllllams superlntendent i 1t1ated effarts to mer0ve the

. education of key members of: his staff (e.g., by encouraglng his' pr1nc1pal. M

and.soc1al studles chalrpersqn to take further tralnlng) whlle the Fllnt

.

superlnxendent dld not may have prov1ded thescomblnatlon of tap»level ‘

supporﬁ and g;‘ss roots 1nrt1at1ve needed to develop ‘an 1nnoyat1ve soc1al 0'~\

1

studles department and progtam P LY ) ‘) '\ tel
, * 2 ‘
Reraelved respons1vene§s to new idgas on the part of various ele- :

ments 1% the school was also dlfieﬂgit between Fllnt and Williams. The

supg\\ntendent, prlnclpal and soc1al studles teachers of Wlllliﬁs/

‘consistently and congruently rated each other as, responslve to new

ideas to "some"épr ‘a "large®gextent. ' For exan?le,'the superrntendenty.
J teachers all agreed that the soc1a1 . .

studies department was ‘very. responsive to new 1deas, Each of those «

'pqrsons also agreed that the prlnc1pal was responslve to new 1deas tQ

some extent. “Self-ratings were similar or 1deﬁt1ca% to. the ratlngs of

o;herS‘ .F ‘ . e N © T S
The ratings of those same elements.ét Flint, were consistent . \

tower fhan those. of Williams. Moreover, while there gastxmgruenCe u1 .

terms of the social studies department (all agreed 1t was»respon51ve to

"

“to a "large extent,” the s

studaes teachers perceived him ‘as res jve to less than “some®

responsive to a "slight' - .-

’ ., . 3

extent. (See Figure 1. ) . . !
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Table 8 o

Williams and Flint Resuits: To WHat Extent is/are

- the [superintendent, priRcipal, social studies

teacl;egg,] in youw schoolj:’r dlbtrict responsxve to
. new 1deas? . .

Y y

Ratmgs of SocLal St(mhes Department Rated by: -
ﬁllnt .o Wlliiams
2 00 , 300 7 social studies: téacher:%

2.00' - " 3.0 h principal
2.00 : 3.?0’ LT supérintendent

3

Ratings of the Principal™ =y
) G

Flint. . ) Williams

2.20 v social studies teachers .

2700 “principal
{.00 superinterident

. N -
»

'Y pai:ings ofe the Superintendént S Rated by:
g

Flint .~ Williams *

~
.

2.33 - ' 2.20 socéial studies teachers
. 4 - .
.vOO \ C .2400° ST pnncipal

3.00 - . 3.00

0-= no extent
.= sllght exéent
% 2 some extent !

L]
3= large extent
* . .

Voo
L ]
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Thus,, while there appears to be a,smooth link ¢f responsiveness at

WlIllams from top admlnlstrator ‘to the soc1al stud1es teacher, there is’’

~

a percelved break in' that 11nk at Flrnt. The obébrvatlons and inter-

§gews at Fllnt conflrmed that 51tuatlon. Teachers repeatédly stated

'« that, if they wanted to. ;nstltute any change, they went to thq super-

1ntendeht, _not sthe ‘principal. S o <

s b

In. conclusxon, whllé Flint and Williams® shared many commthchara&—-

i'Earlstics such as the nature of the phys1cal setting and ldcab communlty,

’

A tomposltlon-of the stuifnt body, and per caplta 1ncome, §hey dhffered ' .j,'
iﬁ.? on other s1ganlcant factors, such as -the age of the soc1a1 stﬂdies

teachers, the 1nteract;¢n among them, the tenure of the superhptendent

s

and the percelved responslveness of the pringjpal.to—new 1de%s . A
A

~comb1nat10n of these dliferent kactors may be partly respon51ble for.

the eﬂﬁ}r;cally demonstrated diﬁferences in educatlonal 1nnovatlon in

" the tewo high schools\ L e N N

PR [N

Innovation in Jwo Large Suburban High Schools
\

- [

IR ,

A Note on This Sample of Two Schools,
. ’ o~ . . 2 .

ui.'l : ’

‘Stephen A. Douglas an Cjouds Senior ngp School were selected for

examinationé;ere because ey ré!&esented the szt innovative and ‘most .

norLnnovati of the-seven soc1al'st&d1es departments surveyed and visited,

- although they are in the same dlstrlct. It was dec1ded to eontrol for
w1th1n—d1str1ct vafTance by focusing an two schools .in the same dis-
trict rather than one in -‘each of the two~large dlstrlcts in our study.

“  THirteen of" the 14 social stugles teachers at Clouds completed the
qpestlonnalres *The one omlssron was not judged to afﬁect the résults
significantfy A more serlous problem occurred with D%yglas High
Schpol. Only ten of the 17 soc1a1 studies te&chers completed the
questionnaires. Dld these ten teachers represent a cross—sectlon of .
the department, especially in tgrms. of 1nnovat1ve versus tradltlonal ) .;
or1entatlons?' Since Douglas was clearly th st innovative school, we '
decided to keep it 1n the:sample 1f'we cou1:’§§% some -positIVe answer

to that questlo We ﬂsked an 1ndependent judge, not‘aSsoc1ated with
» ,

» L,
»

LY
>
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the school or district, but jknowledgeable concerning the Douglas

ks

's.ocialh studies faculty, to rate' the innévatiwveness of all the teachers -

in the department " Then, checking this against our coded list of
respondents we found that the.ten represented a cross—spctlon, skewed
.stlghtly and surpkisingly to the noninnovative side. Decidimg that
‘this'a‘lleviated the problem we kept Douglas in the sample. ‘The slight

‘ town of Landstake has an enrollment of around 3, 000 students, of

skew toward nonlnnovative teachers might explain why the data are

not as clearcut as might be expected. ‘The Judge alser énflrmed that
bouglas was 1ndeed the mostT*_‘t‘IV—nnova e soc_‘_l_la studles department in
the distrlct. . T

4
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o A Profi;le of Stephen A. Douglas Hi'gh‘ Sch.ooj ’ A 4
by James B. Watson ] - o .
. SR ' : : : I
The Setting ° . . . .

The Community. Stephen A. Dcuiglas l-!igh 8chool, located dn thé

L

whlch an estlmated 30 percent are black. No figures dre available on

the proportlon of Orientals or students of Cuban origin; howeve!'

there seem to be a small numbér of "Cubans in the school. In addltlon

to ethnlc comp051tlon, the "student body also reflects several othei'
comuxuty characterlstlcs ‘The %Ch%l draws a small bu't s:.gnlflcant

number of its students from the serv1ce families of angair base

'
-

nearby. -1t also draws a s:.gnlf:.cant number of students from con-

51derable dlstances--allegedly up to 40 miles or mqre. 'I‘hls las,t fact-

is reflected in an extensive b@ing program, largely remov:.ng the' ..

-

s
commuter element of the student populatlon “from intensive--or perhaps :

y-—part1c1patxon in extracurrlcular act1v1t1es ‘of ‘the school and
possibly ‘rom a certa1n k1nd of 1dent1f1catlon or "school spirit.” -
The changtnq character of the Landstake area provxdes other .
sxgnxfxcant background .i.‘matlon about the, school. Predo nantly

e present populatlon. Suburban ex'pa.osxon of a neaz‘by city is now ¢

. rea.chmg th??tea perhaps partly due to new freewaya. A grow:.ng

‘prbporrtlon of the ;ztudent population is urban ori?téd and from nuddlé-

—

and upper-middle class .socioeconomic 'back.grounds. T

-

U"'

-

\
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7‘#}95 a segregated h1gh school serving the black populatlon of the area
W

L4

Stephen Al Douglas was Integrated only in the last decade (1967)
as closed. Thls development was close]o} followed, in 1968 by a race
rriot X the schﬁo}——the first in any h1gh schdol of the county—wxde .
school dlstrict. . Fol-lowing the CrlSlS, there was a change in adm1n1!s-
trat:.on and dlrectlon at Stephen Al Douglas' which broug'ht about a,
* policy strpngly favor;lng’ scholast:.c adjustment and adaptatlon to avold N
o . " ’,
~'further strife. . . . . - . ) - -

-

Douglas serveés a rather d1verse probably lJ,ttle mtegrated .
populatmn, some~éf .whom 1dent1fy llttle with the dlstrlct or .tRe . - .
\"school are too remote; too tran51ent qlike the.mﬁtary) ; too
newly arrived. 1n the area (l:.ke the,.ex-urban:tes) i or like the old,
rural-—orlented freehold element((too few or too estranged) to continue -’
‘to regard Douglas agy "thelr" school--lf ever in the past they- d1d 3 o .
Cutt:.ng across the fo#egoing g.rad:.ents of space and lengt%f resxdence

are the  ethnic cleavages-—-—whlte black and Cuban, ‘the juxtapOSLtlon

of the three in g sxngle 1nst1tut10n in a matter of a'scant decade
. ¢
OI‘ SO A . 3’ ~

’

The investigators learned little of the political'cl;na-te of the e

¢ ~ " - "' . : . ) ' ‘
area except that it "had gope for Wallace” in the 1972 &esi-dentlal_ ‘ . *
LY .

-
v . -

prlmarles. ’ . . . ) . Co g
A low publlc proflle could descrlbe "the relatlon of Dougl,as and ltS . '
widex co»nst:.tuenty It seems that the least’ possible (or most qeﬂi‘hl)
eaccountapllity 1s aemanded of this schoql by th‘e» area it serves. On the
p051t1ve side, this means Ilttle or no survelllance and 1nterference by

the general ‘publlc F 3 Negatlvely, it, xheans, tod certaunteache'rs and !

v,

' ~adrunzstrators at le't almost o’ response about any of “their, pr‘>grams ) . .

.

“or planns.ng end@auors Y Some have reported af”deafenlng s:.lence" from : ..
&

the community about plans for taklng the school to the com\unity"through -
. 1 -
activitieg suth s open houses,- forums, coffee hoxerrs, works‘hops, and o » oLt
. : \ -

3

demon stratlon 8.

"-. i

'the school- may also arise frq' / he t that Dauglas 1s‘only one/of a .. ‘ -
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. N
school district. 1Its own distinctiveness or potential for being
distinct, is perhaps not well known or credible, espeCially to'a -
population who are littlé unified and who have a smadl commdn ground.

N
The School. The schgol CQnSlStS of a set of low'buildings,

sitting on a flat site, among groves of pine and casuarina and areas

of rank grass. The school-buildings-—spread out around covered

openTair,'cement—paved corridors-~enclose several interior courts
open to the‘sky and flooredH:ith mown grass.
side and playihg fields on the other, the buildings han.no particular
charfn or grace,. They are constructed with concrete or cement—block
material that, reflects the minlmal utilitarian approach of:communities
like Landstake to furnishing commufial rastitutions. The classrooms
and offices are cell~like, with few w1ndows that most often open on to
corridors The predominantly bare concrete walls give the impreSSion
that what, matters,” if anything, is the act1v1ty within. Light-colored
walls are accented w1th‘§reen—painted or dark-stained wood trim and
areas fit for grubby hands or kicking. Cement classrooms and common
rooms, much -like those of a factory, are relieved by simple furniture”
and a smattering of posters, bulletin boards, chalkboards, progress ’
charts cupboards, and ‘shelves used for hou51ng instructional materials.

Students and Teachers. Douglas students, from brief observation,

»
b

were dressed casually, seemingly'reflecting'a'lenient or lightly

enforced dress code. Some girls wqre halters with bare midriffs. >’
Tight pahts seemqd nearly uniform.

Generally, the student body was well scrubbed and cleanly clad. The

Many blacks had Afros or cotnrows.

many pleasant and smiling faces among them, influenced the impression
about the whole gxoup. - - //

Student comportment, judging from corridors and several class*
Vexy
little rough—and tumble behayior was observed, «and the amount of

4

rooms visited, was neither highly disciplined nor*boxsterous.

loud talking, bumping, and ambling about were probably well within the

a

middle or low range of American public school behavlor.
‘ Overt ethn;c identity, to the casual obqerver, ‘was visible mainly
in the separate clusters of" blacks and whites in corridors and to some

extent in the seating chOices in at/least some classrooms visited. On

$
«

S e

With a parking lot on one |
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the day'of the survey, a contingent of black students staged a class-

room bgycott apparently over what was conSidered to be an insuffiCient

N

balance of black representation on the ch@erleader squad. Joined by a

numger of vwhite students, this demonstration reportedly'led to a peacej

ful‘airing of views, and matters seemed headed for-tolerable.resolution.
School spirit at Douglas was evident only intermittently and n;t

unlfc‘ndy throughout the student body Reasons for this have been

a
.

suggested in the preVious discussioh about the community
Academic and occupational goals of the Douglas students--to judge

from the programs offered at Dougl and from the community itself-—-

- were quite diverse. There were students of whom'an assistant princlpal

said 1t was gratifying merely that they attend at all pecause there was
little reward for any achievement they could either manage o® find
bersonally meaningful. ‘At tHe other end Of the student spectrum were
the co}lege-bound students who considered their high school years 1in the
"prep" program as scholastic training rather than self-discovery, life-~
manship,”amsd citizenship. A small, iMividually paced, and mOtivated
learning program has existed since‘the early '70s,'serving another con-
tingent of students.' This program has a predominantly scholastic flavor.

An art teacher gaid some of her students could not.lay off a line into }

L)

. .. ; . 4
fixej segments such as quarter inches, while others /learned this in the
ry graues.~ So there were those whose active gbpetites must ‘be fed

prim
with| all they ¢an. learn and those who must, if possible, learn to learn.
'The social studies teaching staff of Douglas was about two-thirds -
male’' and over half ‘6f those reporting were under 30 years of age. Two .
were between 30 and 40 and two over 49 years of age.) No figures wére.
available ahput the ethnic or racial composition of the social studies
faculty, but observation suggested it was preponderantly white. At
least one black teacher and ong black apprentice teacher were noted,
and one- social .studies teacher had a Spanish surname. About half the
social studies teachers reporting had three years or'less of teaching

experiente; three teachers had between f@ur and six years experience;

L ] . .
dnd only two teachers' experience exceeded 14 yearsl Four of the

'ten‘reporting social studies teachers were in their first year at

Douglas and four-fifths of them had-been there six or fewer years.:

) \ 93
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Only one reporting social studfes teacher had taken in excess of 17
social studsps-related college credits in the last three years and
- ’the majority ‘had taken 12 or fewer college credits. hhile three of '
' c- , the ten teacheré reported that they regu}arly~read four profeSSiOﬁal
journals, the majority reported reading a maximum of two journals.
, Two teachefs'reported reading only- one-socgial stgdfes journal, and two

v . . . .
reported reading no professional journals at all. .

LA
.

One social studies teachér reported no membership in any -

~

”
ggofessional social studies organizatiens; four reported membership,

. in one such organization; four, in two; and one teacher reported:

-

1 membership_in four professional social studies organizations.

[y

‘Attendance at meetings of professional social studies organizations
in the last ¥hree years was not hdgh Among the reporting teachers,

four attended ‘no meetings; one attended one meetlng in the three

-

s R years; two reported attending three meetlngs, one teacher attended -
- five; and® one attended nine or more meetmgs.' "
. 3

- ‘
%,- ' . Comparisons would be necessgry to demonstrate whether the social
E %tqdies.fachlty of Douglas was relatively moye ieolated than others
from contact with curreqt soti:{"studies developméats through college
courses, professional'journals) or attendance‘at meetings. But the
reports do not suggect intensive 1nvolvement in national or reg10na1
activities of thelr profession. Oh the other hand, as thbse reportlng
\( . weré such a youthful group, it is p9531b1e that many were str‘k work-

+

« . ing wlth the ideas and orientations théy had only lately received at

L - = s -

X #college. ) -

’
. .. The Slte Survey Doyglas was visited on the morning ©f Thursday,

-
May 22,;&975 by a team of three observers. Severn interviews were
¢ sconducted uSrng_the stheduléh (Appendix A), each with a teacher who had

receivdd and completed a questionnajire semt out before the school

’ ’ 2 v R \
visit., An additional five or six unscheduled conversations were held
with ssudents .and faculty. &;e site VlSlt lasted three to four hours,

with most of the time being used for interviews and class observations.

L] 3

Some six or seven social' studies-classes were observed for at least a
part of a period, and an exhibit of student art and craft: work was '

visited by one observer, who held several informal conversations yith

L] »
- > -
-

- 39
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~ faculty members who were monitoring the exhibit. The library and

cafeteria were al'so visited. Other than thé'féot that it was nearly . o
“the end of the academic year, there”was apparently-nothing unusual //
about the timing of the visit. . ) N R ,'; ///'

)

g The Social Studies Curriculum’ . o - /
. - . * . /
r Courses and Materials. The curriculum was organized on.a ‘

"quinmester¥ plan--five terms per year, eéch of nine weeks' duratign.
Socral studies offerings were determined in three main w;ys. First,
the state required two social studies courses: condumer educet/on and -
a course eﬁont "Americanism vs. Communism." Tﬁe title of the Jlatter
\ Was more standardized.than its content seemed, to be. A gsecorld group of
" ‘ social studies courses existed becéuse of tradition and per aps'because . \
they mere entrance requirements for certain collegés and ivers1t§e§'
Seme of the Americanfhistorp courses seemed to fit into this group.
A third .type of course arose primarily out of the specd 1 interest or
. , competence of the local faculty fnitiation of cburses in this category
" seemed s:gstantlal and active. Examples .of these coufrses were found . -
. under rubrlcs that suggested traditional courses. o P rhaps responsible .
for these fresh ,courses was the new admlnlstfatlon/brought in after the .
. race riots in 1968. .This admInlstratlon was given/a free hand to v ooT
innovate and, appérently, beyond indigcating that Annovation-wa$ necessary
or desirable, passed on-much of its license to the, departmentsl In the
~. -case of the soc1a1 studies- department, it was tile obServers impression ’ |
that the Ilcense was passed on in turn to the 1nd1v1dual teachers- - ‘
Some 1nterv1ews 1nd1cated that lnnovatlon was best promoted by recruit- g
1ng ﬁaculty who could be expected to be 1nn0vat1we4 The short quln-
e . Amester unlts seemed to have the effect of muitlplylng courses and open- .
- ‘ ing the way for creating new ones, some of whlch were created by one or
. ~
two faculty members. " o ’ . / . :

"

> Some 78 courses in social studies at 'he senior high school level *

ERIC -

Aruitoxt provided by Eic:

r

Py




ERIC

i e
;

-himself and the woyld around him."

- -95-

.
. .
~
-
- * s . L]

The curriculum was grouped, into five categories: '
. i
general social studies, American studies, world studies, politjcal

course title.

. -

‘and economic‘stpdies (with a subgroup for'eacﬁ)» and'behaviofal

studies. The context of'some of the categorles is mote obv1ous than‘

that of others, the first and last perhgps’ being the most ambiguous.

For .inktanc8, "Futurlstlcs" came under general social studies, [ 4

while "Getting Your Act Together" came under behavxoral studies. .

"Race Relations Around the Woxld," perh.ps for obvious reasons, was

a world studies coufsé, while "Altern?tives to Violenoef was abein, |

N\ T o
leveled or ?hased Fnd were, for the‘most ) )

béhavioral.
The fourses were n

~ -+

ents had hany courses to choose from and

.

- »
they were advised to consult with their parents, quidancé counselor,

part, .nonsequential.. St

and tedchers when deciding hich choices will best meet their ’ .

individual needs and interests." A.minimuym of eight social studies

ca rses was xequlred by the district in senior high, of which four -

had to be 1n Amerlcan history r Amerzcan government. Not all of the

«

presgtribed American studies co ses.were truly traditiona. For®

example, "American Values" cont 'nedlbroad, self-disco¥ery, awareness-
* . ¥ '
raisin§ exercises.

.

_ .Th& mandated course, "Americanism v§. Communism," and the legis-

4 %

lative rdquirement for & course in\free enterprise and consumer
education constituted the only explicit gonétraintsvexternal,to the }

dlstrlct sq -ol system. There seeme to be little constraint in the

schoa} distxipt. .

L 4

The basi studies-as stated -in the - ﬂj T

objective$ of the socia

district's printed brochure were: "to hid students in better uhder-

standing man in Yis social and physical \erivironment," and "to help

the student to be ome a better decision; er through understandipg = -

; L4
%

$3,000
ear, in addltlon to an\ option of neqotxathg 1y

Sufficl?nt-wperhaps pven.generous. was mentxoned ag the
budget for & recent

increases if needed.
. [ ]

p chase of equipment \such as pro;ec r{ was
101
o _;f \
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not 1included in the budget. the‘department chairperson believed the .

- department was in ‘good financial shape. ) ' Ce
»

) The ten respondents Yo the Social Studles Teacher Questlonnalre.

. -

\ {Appendix A)/knew of the 24 materials listed in question #28 Eleveh . B

Fl
.

of the 24 pfoducts wére unknown to betw%pn‘over one-fourth of the
reportlng faculty; ten more were unknown‘to over one-half; and.two.were. -
. unknown to at least 75 percent-of the reporting faculty: Half of the .
24 preducts had not been'demonstrated to any reporting social studies
faculty, and'the'reporting faculty had been instructed in only one or

. . "two of the 24 materials. . ‘ = S :

-

, Use of the products by the reporting social studies faculty was
less frequent than knowledge of them. Nineteen of.the.24 products hadL
L never been used by over 75 percent of the reporting faculty and- five
products had never been used by one-half to three-quarters of the group.
The product Used by more reporting faculty than any other was an Asian
, studies unit; however, it had not been used by bet;een one-fourth and
] one-half of the group. Only one out of the 24 curriculum products had
' been used in any form or degree by as many as, one- -half of the reportlng
faculty. Seven oﬁsthe 24 products had been msed 1nten51vely, by less
than a Quarter of the reporting faculty--usually by one or two persons}
Twenty of the 24 products were reported fs havinga;qver been used’ .

s+ by three-quarters or more of the respondents. The remaining four,
. 4

. products were! used by half or more of them. Only half of the pr:iucﬁs

. were reported to have been used "consistently"hby any reporting culty
A member. Yhreé of the ten respondents reported~using none of the J .
¢ A . . . r‘,.- \

products ' - : : : ) ) 6"

One could\probably infer from ‘the results that, whatever soc1al ‘ .
stud1es 1nnovat10n there may “have been at Douglas,.there was llttle o, .

aaaptatlon or' use of Hationally developed currlculum products (of . -
- .
cdurse, the\fallure to use schﬁproducts does not imply lack of innova-. . .
. tiveness, necessarily.) Budgeﬁﬁanmltatlons did not seem tO be the' | o0
* ‘. 1T . » .

‘. reason, for llttle knowledge and'ﬁse of these curriculum prod
A

i ' -
The Curriculum Four to Five- Years AgAA Unfortunately 11ttle mn- P

\
s, N
formatlon was availeble about the: currlculum four to f1Ve years ago. - ‘

Reading, between‘the 11nes of " the available reports, 1t seemed that there

-
Cng
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had been cons1d§rable change at Douglas due to admlnlstratlve policy

changes since the race riots of 1968. L1ttle could be prov1ded for a

“base against wh1ch td'measure changes'ln the past several years‘

t

Thus,’the innovativeness of Stephen A. Douglas High ool might be
assessed by the comparlson of. the Douglas.currlculum with the meanlng

of 1nnovdt10q in today s world. The two team members mostgknowledgeable
about recent 1nnovat10n believed Douglas' social gtudles program was '
jnot’ strikingly modern in contént, form, or style. N '

-
N

Teaghlng Practlces ;

Most’ Douglas soc1al'stud1es teachers reported that some-prov1s1on

14

was made for alternatlve pnograms, although one-third of the respom-
dents saw thlS prov1s1on as sllght and owver one-fifth regarded 1§é?s
negligible.. Oplnlons as to how much d1fferent1ated staffing was
amployed var1ed surpr1s1§§lyﬁ.perh_ps reflecting the indivjdual's "- )
own experience’ ’ The largest number of respondentsreonsidered .the usé’
of, differentiated stafflng only slight, and the mext largesthroportlon

considered it negllglble As to ethnic' studies, of wh1ch representative

- courses were llsted in the d1str1ct s social studies brochure, only

slightly more than half of the respondents agreed that the course
constituted an ‘ample response to this need.: A substant}al majority
agreéd that ample social science -electives were offered. Just under )
half cohsidefed that the use of.opeh space at Douglas uas moderatei
Opinions about nongraded classes were quite widely scattered. The e
largest group of respondents cons1dered th1s development s11ght,
although one thlrd of them rated it greater than -that. L -
Respondents showed "a con91derah}e lack of knowledge abont '
district pollcy concerning the series of 12 ‘innovative practices.

In only one case, nongraded teaching systems‘ did a substantial

‘! . -
_majority of the respondents profess to kpow distyrict policy. All of

LY . »
,district a moderate rating.  In a majority of cdses, more respondents

" congidered tleir own commitment to an innovation as egual to or

the ‘respondants rated themselves as "greatly" committed to "combatting
sexism and racism in the school',” and over’75, percent considered -

Douglas to be gkeatly committed, also. However, over half gave the
’ ' 4

N
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(more often) greater than that of the school. The threefexceptions .
were computer—based jearning (sléght edge to school}, behavforal‘ '
‘objectives,. and' team teaching. . ' ‘ .
Combining the respondents' lack of knowledge aboub district pollcy
concerning the 12 innovationsg with the- predomlnant impression of faculty
members that they were ahead of the school, one might find some -
collateral sypport for the suggestion prevfously\noted,that innovations
at Douglas are initiated’ by the teachers. Instructional decisions at
\ Douglas seemed to be a laissez-faire phenomenon in Wwhich the teacher4
was given a fairly free rein. . !

r
e

/

K Among the innovative items to which social studies faculty at

Douglas ranked themselves as greatly committed, the modal respondent
: indicafed six of the 12. The six items were: combatting sexism and
racism in the’ school, inquiry and discovery teachipg methods, ing

dividualized instruction, instructional TV, use of ,student feedback,

and values clarification technlques.\ The school itself was also ranked ,f

as gquite strongly committed, to each of these six practlces, althougH in
all cases less strongly than the individpal respondent. - N
N Impressions gathered dur1ng twoor three hours on a single day are
§erhaps not suff1c1ent enough to judge teaphlng practices. However,
from our brief observation it seemedtthat there were: excellent
traditionalist-type teathing;'rnformally run ¢lasses; and classes ih
.which gtudent-gathered materials were used. Social studies classes
seemed to display, a wide range of tdaching styles: indiwipally paced
study ptograms, group Qro;ects, individual projects, hfaﬁ;standard
scholastlc programs basic skills prOgrams, trad1t10na1 and 1nformal
oo arrangement of classroom’ furniture, and efforts to draw out students.
Overall, social stud1es at Douglas was somewhat innovative.
According to one observer's viewp01nt, 1nnovatlon at Douglas had
more to do -with course des;gn--content . orientation, emphasls, and
goa}s—-than w1th the management of classes; the arrangement of furni-

ture; the use of chalkboards, hardware, and books ; and so forth The

'loglstlcs and arrangements in the culture simulation course reported to

_us, however, would be terméd innovative. (It was.not in progress at . .

the time of the visit--nor was any course_ip anthropdlogy, although the

~

e
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Douglas faculty boasted four faculty khowledg:?ble about anthropo ogy.)

In this class, student went out51de and, dsln enly local resvurces,
constructed a culture presumed to be vlable in thlS landscape. .
/

The womep stud1es rourse was .represented to the three<v1s1tors

. . . . . - . . . .
4s an innovative curriculum’'item’. ~W6men studies was 1n the district's

-

brochure for soC1al studies and therefore, éould not. be con51de§ed o,

Douglas’ 1nnovat10n per se. The 1nnovat1veness of fthis Douglas

course must have been, thefefore, in the content and or1entat10n

given the course by the two women teachers who collaborated in .- o

developing it. "

L]
- From the materlﬁls observai-as well as others descrlbed to us,

1t was clear that both lmaglnatlon and dedlcatlon were shown in the

'work of varidus Doyflas social studies teachers. Yet there is no
ev1dence of any offerall thrust: toward newgfsé'or experimentation
other than what” individual teachens were able and wished to do in
individual courses pnd_classrooms. ‘Ox, perhaps fairer to this
school, with J:..tS diverse student body and diverse publ\ic (and
probably its divérse'facufty), newnels or experiment tended tg take -
the form of dlver51f1cat10n the very form that would preclude the
development of any focused, across-the-board’, integrated innovative
program. Thus, to look for school-wide evidence of soc1a1 studies

1nnovat10n would seem unpromising here. What one could probably

- find was what the three visitors 'seemed to find in the %Furse of

their few hoyrs at Douglas:  a kind of local-option arrangement in

~~which indivigual instructors were at liberty tg/deal with their -
[ X

fespective individual sphe%es--all within the same general and quite

v

loose format that the district's policies predcribed.

.
- ] Ya
- .

Depdrtment, Interaction ' . . L

+ Meetings were held, it appeared, about once a quln"’(klne weeks)
or less often. They did not seem to serve the purpose of conceiving .
or implementing modifications and ifnovations rn‘programs but

~ primarily seemed to be a forum to conduct business. As much as .
&

¢ possible the department chairperson communlcated whatever information

-

he had to his staff by memoranda. It may well be -that woula be .

1nnovators dealt with him more than with each other. ’ o //
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The chairperson seemeq to view and to 8nact his role in a basigally ,-} -
supportive. P_nd permissi\\"re’iay, ’encouraging i'ndiv;'.dual‘teag,‘ne&s to p'roceea
\~‘ with plans they brougnt him, even wnen, as he said, he sometimes 'did
A not personall§ l}ke the proposal:?,OnCe or twice he indicated he could
7"slap‘wrists" when he had to?! however, the overall impression received
by the visltors was not of a punitive; autnoritative, or "hard-nosed"
admlnlstrator, nor of a chalrperson who was respons1ble to no one. -
x’ " Individual faculty 1nterv;ewees found themselves generally supported and L ) '

free 'to}qarry. on in any reasonable ‘way, novel or not. The chairperson

: appear to be more the overseer than the commander. _He was certainly ‘

- -
- L) MY

‘not aloof. . . ) . 4 2

among the social studies,teachers, there seemed to be a fairly low
. . ’ "_
level of factionalism; a healthy amount of tolerance for each other's

rights to develop courses ited” to their own interests and styles;
. - -~

.a limited amount of team-type cooperation such as that between the two «
teachers who des1gned1the women studies qourse, and, perh&p%g inter-
1N actlon confined largely to working, hoyrs and the school prethlses These

\
opinions are offered w1th lithfe evldence, howevgr ..
. - )
, .

Innovation and Decision Making ' .

The: observers' recelqu 51gnals indicating that 'in the sotial studies

departmenit, if not in all of Douglas, teaqhers were relatlvely free to

L3

determine chrxlculum. This freedom ‘was apparent with respect to setting
> . . . N .

budgets, recrwiting,’ and other businéss.

~

The reporting soc1al$stud1es faculty modally ranked teacher : .

part1c1pat10n in ocurriculum decision maklng as "moderate" on a fdur— - o,
\
P p01nt scale oﬁ "none," "llttle,' "moderate," "great. "  However, an equa%/
> o

- number of reportlng faculty-—rgnghty one-tgérd each——lndlcaxed ﬂlgttle,"
\\/ "moderate," and "great " suggestlng that experlence varled markedly or

perhaps tg;t SOme walted to be consdlted while others did not. bnlv \\

selectﬁ?n of curriculum material, oplnion ranked actual teacher %;\

®

v N .
‘participation in decision making'substantgqlly higher, with a modal*% 4

opinion of- "great,” the topmost rank allowed. Still, 60 percent of
those reporting differed--20 percent ranking’ teacher~part1c1patlon as’
, none,' another 20 percent "llttle,2 arid 20’ percent as only "moderate;

s -
n n - . o o

L . . -~ . ) , . R . Lo




Agaln, the reportlng soc1a1 studles faculty‘were not Wnanimous' with

.

regard to the extent of teacher participation, even in selectlngr -
1
currlcﬁlar mater1a1 - o

) Regarding theé regulation of student attendance- and discipline,”’

the modal ranking dropped once mope s to “little" actual teacher
participation.- No one ranked 1t "great," but 40 percent cons1defed it

~ "modergte." On harlng new beachers, the modal response WAS no actual
N\ . .
teacher participation. Only one respondent saw participation as .

. l- © ¢ y -
"little." All indicated no, participation by teachers in'hirinq new . .
administrators. On teacher participation in maKing budget decisions,

80 percent of the respondents considered it ."none." Orie person—-«' -

A} [ 4

10 percent——ranked it as "little," and one as "moderate."

) Forty percent of the re/pondlnq social studies f!culty--the modal ;

response——con31dered formal student 1nvolvement in ;the choice 'of thelr

learn;ng activities as’ “great " The remaini;zz?ﬁjor;ty of responses ‘
S.

were equally divided among the three lower r These results might

have been influenced by the:eiective System of course selection,'whic'hil

is, én paper at least, éuite broad--also by the existence of some o

. ) . :
courses in which student inpyt,'could have been considerable but seemed

!
“

Ny
. e

to be undeveloped . : . - . -
As to.the stffent cholce of course content, oplnlon was widely .

MR

scattered—-almost a, perfect spread of the range from, "none" to .

ERIC
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.great." Here agagn one mlght surmise the presence of aﬁblguity,
* for some respondents ﬂlght be mindful of 'the seemlngiy generous formal
provisions 1nterv1ewees several times noted for:student invol]vement,
while other respondents might have feit that the small use made by
students of existjing prov1s1ons ‘Was a mark against their adequacy
Most respondents felt'students were 1nvolved'1n jpelr own evaluatlon
y ‘and were nearly as much involved in evaluating their teachers, but were
" less involved # evaluating fellow students.
Respondents' averagé rﬁiklng of teacher involvement ‘ deciﬁons,
on a scale 6f O‘O to 3.0, was .930; -the mode of averages was One and
! ,ﬁg average exceeded 2.10. ‘Their average rankings of actual teacher-
d‘clslons on the sdme scale, was 2.2, with a mode of two. While

these two readlngs might seem contradictory, they may not be if ‘one
- X .
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- . w :]‘A.) . ‘ . . * -
r .
recalls that the -first- flqure*reflects the, dlfferent spheres in’ whlch
) A1r~. ’ .
teachers had some og no 1nvalvéhent ﬂm;le the second fiqure reflects
-t
the welght\of thbxt de01519n-mak1ng aot1v1ty in thosd spheres in wh1ch

&

. \ » - B L } 4.
they, were 1nvolved-. ‘ "“\- s )x . %{‘ "‘\ . ) o

/\/r"; 0 oot

., One exampf“/% 1nnovatlognax Douglas was 1llustraﬁéd in the deSLgn
of nev curr1culum unlts, such as’ the culture 51mulatlon coyrse 1n =
ecolody or the women_ studles gourse. . Anotheg,éxgﬂple of innovation was
"the introduction of - subjects, llke anthropology, that . are fess tradl—
tional 1h'the soc1al studiés lnventory than others. Y thlrd example .
‘0% 1nnovation concerned practlces such as nongraded teaching systemg,
the use of spec1al hardwarg and of open space, and the development of

,individualized instruction. \ '

.
.
Y d . .
- ' ¢ = 4 .
. ~ . he
.‘_ ~ - . v } ¢ .~ .
. R - ¢ f
, .

Summary and Conclusians = ', o - - .

Tﬁ”/observers did not feel that the soméWhat innovative programu

-3

. 7
..at Douglas was noteworthy by some absolute standard‘of 1nnovatLon As

comparged to past‘programs at the school,' however, it represented ma:ked

change. The absence of any 1nserVLce tralnlng for change could lndlcate

.

that socral studies innovation was supported by the system but not

instituted or directed by it. : o
; .-
VGrass—roots innovatlon can be taken as a fa;rly accurate - .

descrlptlon of social studles atkm//glas. Ind1v1dual teacher 1n1tiat1ve
has been mentloned a number of times

.

use‘of natlonally dlstrhbuted currlcu m products has also been" noted;

roughout th;s sketch The sllght

and’ the promlnence of home-made study materlals compared say, to-text—
books, wa&:suggestéd\\o the visitdrs by thelr brief obse tlons.1
Surely such a cluster of 1nd1v1du‘1 and lnstltutlonal pat¥erns mlght .
lppede a. more centrallzed approach tossoglal studies change were one_ ;

to be instituted. v ) . *

.. . . T . , NI . : .
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. * A Profile of Clouds Senior Hzgh School oo . -
o \‘ . % . B by Geneva Gay . . B . | [
The Setting " 'f . . o e e . . . .

7

..

<« 2,500. The student body includes Angt;s, blacks and Cubani‘ The " e

Clouds Senior High School is located in the same county-wide

district as Douglas. Clouds was targeted for 51te v1s:.1ts because the .

' dlstrlct 1n th.ch 1t. 1s'located had a natlonaLreputa ion for belng

1nnovat1ve . The,school was visited 12 mid-May 1975/for

: practlces concerning socJ.al studles currlculum mat

structlonalf strateg:.Les 1n use. Three observers spent a total of six “
) 4

hoqrs each VlSltlng classes and talklng to teachers, admmlst,rators " N
and students . They mterv:.ewed six dlfferent teachers, the social
* -studies department head, and the school p'r.mc:Lpal. ~r'1'hey also {bserved :

six different soc:.al studJ.es classes on a varlety of tOplCS J.ncludlng

law and soc1ety, tra‘stlon &nd chenge, a nthi‘qpology, psychology,

t
) soc1ology, Emerican pOllthS, and Ame‘rlcanlsm rs. Commurtism.
»

. The school is located in a res':LdentJ.al 5 that has. gone through™

a e v

a racial transn.tlonban the last ten years, due to the influx of black' 4
and Cuban resldents. The. student populat1£>n is approxunately‘ 2,200 to

percentage of mlnorlty students is abolt, 20 to 30 percspt which-is
" - almost evenly dlst’rlbutaﬁ between blacM and ‘Cubans. The students -

<«

~ come- from mlddle—class bacquounds (the averaqem.s somewhat on the lower
. ,spectn_nn of that sc_ale) ,.and their dress and attltudes are typical of .
students in many contemporary-middle—class high .schools. They dress ° .

casually (Lev:.s’re almost kae uniforms), avo:.d extremes in both drems’ ) ,

»
*”

and groomlng, appear “to . be’ somewhat apathetzc and dlsmterested in et ~

L

.academlc studJ.es, are aless than enthus:.astic about school in general, -
and plaqe gseat pride-in school at.hletlcs @spec1ally the football'team.
There appears to be at least surfdce congen:l.a\llty ameng the dlfferent
. ethnlcgqroups \perhaps arrived at through noninterference vn.th each .

A
. v " -
il

other. A . . . .
The school is housed in a physical plant built in the late 19408 .

¢ dr~early 1950s. The structural cbmponents of the building reflec»t the ‘
- school ,architectural desligns of that period. It i_s built arounp a squdre

™ . . . B . N N .

l< '.'\' . l | )i‘z/fifll?sy RN | o
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deslgn, and is composed of severél w1ngs,1nterspersed with open air

. -
. . N

-’ ' caurtyards. Lo - - "-~' & - ' . i.

. ." The soc1al\s;hd1es debartment 1n thls school is composed of 14 .
T teaékers, of which two are . females ‘ahd 12 are males. There 1s only ole

i - \"::lack membér of the social studles faculty Eighty- f1ve percent of the . ' . |

) ) " teachers faIl wlthln the age range of 25.to A8, Most of the teachers ' ..

»
e X

! - ‘least 58 percent hold a maswer sgaggtee, and/ several have done graduate

" work beyond the bacHélor s degree. ‘A great dedl of stability prevails
among,theesoclal studies teachers at Clouds High School as is evident.

' by:the fact that the average tenure is eight to ten years. Over 30 per-

“cent have taught one to six years at the same school, while the remain-

.

L B ' recelved the1r college educatlpns'at insti ions. within the state. At ..
|
|
|
|
|
|
|
|
|

ing 69.2 percent have taught at Clouds for seven fo-"1l3 years.

- ~ ’ ' ~ . ; ~ N
S e ‘ ) , . , .
s .- + The Social Studies Curriculum ' e ) . ' ; \ N
- “ o The social studies curriculum at Clouds H8gh Sthool is organized ’ .
l ' <around a series of rine-weekK courses called‘guinmesters. The quin-

~-mester structure was des1gned and 1nst1tuted by the school distritct

4

.. ~
. about five years ago as, a$means ‘'of responding tp student demands for

relevance, -variety, and flexibility in the1r educatlonal experlences. s
The "quins" are deQeloped by the local. schools from guldellnes provlded ‘ L

by the county d1str1ct. Usually two or thrge quins are requ1red to |

complete a course. However, there are some courses lasting a s1ngle

: qurn‘ Multiple quins in a single course aré ndt necessarily sequentially
(e . .
. ofdered ' ' ~ . ¢ - )
R ¥ - : ..
) e égﬂg“_ Instead of traditional soc1al stud1es courses like world hi ory, -

1

3 .{ American h1story, and American government the quinmesters .allow £0r
» - N )

. greater diversity.’ Clouds offers students quxns in such topics as the
boom #nd  the crash, advanced ‘placement American history, tradition and

2 change, law and society, black Studles, semlnars in social studles a

y techniques, the history of 'law, and ricanism vs. Communism. More
- y ' .
course offerings in the behav1o Ciences 1like anthropology, sociology,

o

nd . ‘psychology, and economics have become available since institution of the\

' i . . Quinmesters. Although the quins are not designed for homogeneous group- ;

N }- ing, they provide for a kﬁpd of modified ability grouping in that® some

' B

QL .. o - 110“~ ‘ { L L
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organléatlonal;structure.\ Their d spleabure stems from what they
"Eonsider as.the.failure of this st

sequence, and comprehenslveness to the social studies, and to give
attention to fundamental skill devel nt in the core céurses, or

"basics."” These wouild inélude American history and Anlerican government.
r Those teachers’ who teach courses whi presume prior comprehenslon
of bas1c social ‘studies concepts and factual eontent are hampered in
the1r efforts because the _students lack these referential or1entat1d4
" The time they spend doing "remedial'tasks" to instruct students in El
basic social studies knowledge interferes with teachlng the advanced
or speclallzed courses the 'way shey- sﬁbuld Bg tauqht\ For example,
~the history of law instru¥tor 1nd1fated that that course presumeqgl the
students possessed knowledge of certa1n h1stor1ca1 concepts. When_lt
was d1scovered.that they did not he had to teach those concepts .
before he could begin to teach about the hlstory of‘law. 4% prbceed?
otherw1se would have been unproductlve oxr even count productive
. The teachers readily.admitted that the qulnmesfgi structure
provided variety. Seventwaije percent estimated-that thé‘school
provided a moderate amount of alternatlve pYogramming for stydents,
Undoubtedly, most of this was attribntable to the quinmesters. They
also felt that this structure had served a needed purpose in fesponding
to student demands,of the late 1960s and early 1970s. ., But, now that
those demands and * pressures\had abated, it was time to get back to the
"real stuff" of the social studies. Those teachers interviewed would
prefer fo trage less variety in coursentypes for more depth in

3
analysis. They felt substance was sacrﬂflced for diversity,,and that

studem".s were beJ.ng shortc ianged in thg long r&n 'I‘here was also a

feellng among the faculty hat sbudents, exgept on rare occa51ons,

‘ were not rece1v1ng 1nstructlon 1n the k1nd of social studies skills .
and knOwIedge essent1al for-success ‘in cdllege. They attributed this
to thé time and sequence reStrlctlons imposed upon" them b(the‘ quin-,
mesters. * T R '

’
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- The currlﬁulum mateflals used most frequently and mdst pers1stently,m
by the Clouds High Scho%; soc1al stud&es teacbers fell into the categoryf
- +  of t&book.s. It was. true %&t some .tdachers used paperbacks in 11eu of )
e

a single text, and most oth r On occas1on, used "qulckready materlals

such as xerox copies of newspaper and maga21ne articles, and excerpts: . .
from‘other resources.’ The textbook was stlll the primary source of the -

curr1culum, however. Upon fui%ggr examlnatlon it became apparent ‘that -

a

most of these books were, at least ten to 15 years old. Social stud1es

books, both texts and paperbacks, whlch were wr1tten durlng oz*pryor to

¥ - the }950s, and were’ very popular then, were in Yreat abu ante at -

Clouds High/ Browsing in the book room revealed such titles as‘Tﬂe ot
Rise of tHe American Natlon,fggo;ess of American Government'iAge of FDR

, 'Faces\That Shaped Amerlcan'H;stqry, Age Qf Reform, American Forelgn

h ‘Pollcg Since World War II, and OnLy Yesterday T /

S? Teachers teach;ng similar courses were not gequlred to use 1dent1cal o

. » -~

texts. . Rather, ,they yere free to make their own choices as to what ’ ’/

" they wished to use. Most of these'Were chosen from lists of state- j ,
] 3

adopted materials. The result was that whlle great varlety ex1sted among

the social studies, faculiy as to @ﬁ;ph texts were used, there was llttlg .
variation in the types of{matenggls since they were all bas1cally text~ <
" books. There was little evrdence thit these teachers were even, famllAar
\&ith the wide range of soc1al srudﬁes prOJect materlals that had been
produced over the last ten yedrs. . when asked about these materlals*on
the questaonnalre malled to the teachers prior to ﬁ?e s1te v1s1t, the

/’ : 3 social studies faculty fespOnded overwhelmlngly that they were not. fami-
liar with the materials. Aan average'of 70 to 75 percent -of the teachers
answered, "never heard ofjthen,“ to all Of the 24 soc1al studiés

curriculum project mati?i\ts 1dentlf*ed This obserVatlon was r

! ’ affirmed in the on-site\ in ervlews. Of the s!x teachers - 1nterv1 wed,

Rinehart and W1nston. None of these materlals weré present in the book~-

. *»
room, where all social studles taterials ‘were stored These_ob,
- N o
' seem to indicate-that the soc1d{ s‘Edles teachers at Clouds Hig

-

School -

were content to use more tradrtlonal textbook-orlented curr1cul

112
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variety in these materials, ‘instead of using natidnal project ,°

materials. - .

- - " -

near the front of the “room.

Tedching Practices

. €

materials, and to depend upon their own ingenuity to provide some

{ d = . . d . -
The traditionalism evident in the curriculum materials used by

the Clquds High social studles feachers also characterlzed their ., -

classrobm pract;ces and 1nstruct10nal stra@egles.
classes were teache§:centered and teachl -directed, and most in-
strpctlon toéz place within the coiitext of lecture-discussions.
was firstuaépaieqt from the physical layout of the classrooms.

classrooms were arragged in a classical format--six chairs(arran

This
All
ged ”

For the most part, @

L%

in six rows, with 3 Yeacher's d&sk and podium placed center front
Teachers, when guldiﬁg Yearning, usually functioned from somewhere

Their approaches to classroom interaction

h . — . i o
were very directive and convergent, in that they initiated almost all ?

’ mlrrored the personalities and philosophies of the indiv1dual

-
.

‘rbal {nteractions with students and directed "questions tloward >
par?igula! students instead of\prssenting them to the entire class.
Also, student respegnses were directed primarily to the teacher instead
of to each other1 ) ’ ' v . .: <
. Some varlety exlsted from class to class, and yndoubtedly, . B
tehchers. Interv1ews and on-site observatlons revealed that some - .
teachers used dlfferent technidques, such as role playlng, 1ndiv1dua!125d
1nstruct10n, field experlences, and hlgh-level questlonlng from tlme \f
.to time. che:er .these ‘eared to be exceptlons to the rule, .
reserved for "special occasions," and. seeﬁgg to result more from “‘:\T;\§;
intuitiver feelings than from profe551onal training, preplannimg, and e
'pegcsiviqg them as idintegral gomponent$ of‘the‘ipstructional process.
The observers'

~

impréssiohs and interviews corroborated th
teachers' questionnaire responses that few nontraditional soc .

studies ihsgructidnal strategies ‘were pfacticed at Clouds High School. .

Approximately 54*percent of all secial stﬁdies'teacherg reported not
using any nontraditional grading techniques; 77 percent used’ Co

individualized-instruction~infrequeﬁtly; Yirtually no team teaching ,

~ ‘s
. . \ .
a \

L
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‘ ’ had-been used by 84.6 percent; and'éo percent indicated‘thgzlthey used &

. no'‘or very l¥ttle values clar1f1cat10n in their'classrooms Allrof{the
six teachegs interviewed said they us d‘lnqulry 1n the1r teach1ng They

var1ed widely 1n -their responses to q e#tlons about the use ‘of behavioral

. objectlves and valdes clar1f1cat10n. e of the.six 1nterv1ewees said he

N would use behavioral objectlves if hd knew what they Vere. Some gave no

_responses at all, and one said sh;/con idsred behavioral objectives very

important hecause they helped in #sses ingistudents' levels of academic

ach1evemept and 1n evaluatlnglthe adeq acy of instructional plans. 2

_ Soc1a1 studies teachers at Cloudsiwere spme,hat reluctant to deal
o . ' ‘_ with values 1n the1r classes, or to even discuss the question of the

. + role and.runctlon of values clar1f1cathon in 'the curriculum. Their

. " comments ranged from, “the classroom is no place'for values," to

ve

\

—_—

. "teachers should be models for students," to. "soc1eta& values sHoudd heo

.'taught," to "valtes are secondary to knowledQe," and "schools need to. ¢
Rk

‘belng bothered with human relations.®

address academic 1ssu25—rather than

. -t * v, ° . . ‘g
. «These reactions indicate ambivalence about values teaching, and a lack A
t

h‘A' * ' .of real gnderstandlng as to»mhat values clarification is all about “.a
R " When askéd about such spec1f1c 1ssues as racism ard sexism, most of the ;
oo tseche;s felt there were no racial pioblems at Clouds and%they tended to
) qonruse "sex1sm" with Vsexual behav1or. Whether these.responses
) ) stemmed from genulne confu51on about the meaning of thé/e 1ssués, or were E
' f‘j P ways of eVadlng the 1ssue it was qulte ev?de;t that racism‘and sexism
g S rece1ved Jittle attention imn the. soc1al studies cutﬂ'lculum ‘
S Slmllar to the s;tuatlon with currlculum materlals, there were some

'1nd1N1dua1 teachers atJ:Londs who uSed some nove; approaches to teachlng
' +

N
For example one.teacher was observed improvising a role—playlng exerc1se.

”

< . Anothgr-explalned that he used contract gradlng in fis advanced seminars,

- and communltf—based research experlences, whereln students, 1nd1v1dua11y

- ’ resources, synthe51zed these data,lnto summary reports and conceptual

' des&gns, and shared them w1th the rest of the class' These techniques .

. Y 4 were‘sporadlc and 1nd1v1dually 1n1tlated " and did not extend beyond the »
i given classroom to become Lnstltutlonallzed departmenta1 p;ictlces.,.

‘K,\\\;\ Generally, the teachers werg veryftradltlonal 1n both thel¥ curriculum
’ 4
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d\es:.gns and 1nstruct'10nal methodolog:.es, fc)cusJ.ng primarily on mastery )

bf facts and ekpository, teachlng. , - L

.5 . -— . .
- £ .
) oy, ¢ . .
N .
» . \ B » . ‘ .
: - . 4
. .'

Departmental JIntgractions ¢4 . .

‘A great: deal offclassroom and .1nd1v:.dual auT:onomy preva,lled amng /

the teachers at C’lo.uds ¢ Teachers had almost !;qtal f.reedom to declde

[
» What currlculum materlals and‘ 1nstruc'c10nal tecﬁnlques to use in thelr

- classrooms. THey seemed ve.ry -happy wlt}t these arrangements aﬁd used

thgm at their own dlscretJ,on'.- »Thls allqwed fo,r 'huc}l varlety from one’ '

LY b .
[ . o ‘.’..‘. ; '. >

~classroom tocjther " - o . ’ .,
' Tie tedclers. in the so.c:.gi studl‘es’depaftmént we're :very cdrdial to .

.

v e

‘ ¥
each other and; cooper’at:.ve on an J.nforma;l, unstructured bas:,s. They .

shared xﬂaterlals, resburces,, speakeré,*and' sampfle tests wi each, other.

But they had not fqrmalu.zed thete/ intera tlons 1nto ,any klnd )

organ:.zed departmentai struot;.pre-.’ The f ct ;s, .they.were rra AN

K3
Q ;\\ e » »

nglatmnlst when 1t came tb ﬁrmalb classrqom practices. eEacl{dne .
went about ddung what he or “she déemed inost approprlate a'i e‘ffectnve .

‘ /fo{ classroom J.nstruct,mn..~ mo attempt was m.ade tq podl talengs and
i e
work cooperatlvely to complement each other' s mstructlonal s,tyles.

v

.

Depa.rtmental meebln s were hel@ monthly; however., t}:ey Were mos’
9% yer h

fr‘equently dévcvted to dlspe‘nsaag lnformatmn oh procedural matters:i‘ \
'mstead of dlscdsslngf' substarﬂ:a.ve \lssu.es. Ra"rely d.:.d they deal with’
questlons of teachers problezn spl'vhg, énhancerhent of staﬁf members
pr.ofessmnal development-, 'and c\ﬁ:nculum degrqh or modrficatn.on. If
there was a need for these 1ssued 7o} ,pe»addressed it \vas done most ‘
-*often through subgrqv.;ps or comxnlttees pompbsed ef indiv;duals' who '
_ expressed pergénal :Lnteresb in the- partlcular issue. For- example t:'-\ 4
h the ;lfle of the s:!()v:.s:.t some members of: the department who wer/ "
partlcula.rly concerned about the absence of, baslc' socﬁl studies courses .
and fundamental~sklils teach:mg :Ln the qulnmester structur(a were mEetmq
‘ to discuss some alternatlves or ways of rev1smg the qulns to;t:conmodate
"’: thelr needs. For the most part teachers felt department meetings weré ‘
. of llttle value, except perhabs as a medlum thr!qugh which dict,a from
"on 'rrlgh'! (lu.gh level admlm.strators) were delavered to them One
faculty member sv.mmarlzed hls evalgation bf the value of department

meetmgs with this comment: "If I thmk -1 might have to be absent any

- M t I
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day of thé week I-try to chéose Tueddays because that's when staff meet—
1ngs are held ™ Another member remarked, "Teachérs are preoccupled with
keeblng their 1pbs," 1mply1ng that* any 1deas or actlvrtles that suggest

other Durposes or might be consgidered somewhat oontrovers1a1 by some are

A
not llkely to be received very enthus1ast1cally by most teachars.

\ “ Consensis of oplnlon prevalled among, the Clouds High social studles
teachers that their departpent head was a nonaggressxve, nice, cOngenlal
person, who was easy to work w1th They also agreed that he was ba51-
cally passive, somewhat complacent, very cautlous, and tehded to shy

e

away ﬁro*kprov1d1ng strong leadership. He was'not qulck to make,
sy nor was he an initiator. What 1nnova on occurred Wag

decaision
1n1t1ated at the 1nd1v1dual teacher angd classroom level. Yet . he would
gc»along with good suggestions, was supportlve ‘of bxs faculty, would
not-stand in the way of anything they wanted:to do. One of his ‘
colleaqies described him thusly; "He's an easy—going, even—teﬁpered
person 'who is not tooQ demanding "‘*Another observed'that he gets more
Csdﬁillsbed w1th less resentment by being passlve and democratlc ’,
n third said, "He'll suggprt you in what you want to do but he is- not ‘an
inmitiator or a pacesetter " The faculty seemed qu1te happy with the low
giog;:7 nonthxeatening leadershlp the cha1rperson prov1ded~and agreed

tha®’ while he was not a strong leader, he was a nice guy who d;d not

°

1nterfere with hrs faculty. . - .

"The informal cordiality the faculty members.had for their(;hair-

““g, person also extended to each othgr. Almost without exception ‘they

descr;bed each other as "nxce people. But, soma expressed mild con-
cerns with what they cons1dered a lack ‘'of commitment to .and ehthus1asm'
with their jobs expfessed by some of thelr colleagues. They felt too
many teachers were  not interested in developing any real sense bf
profess13;allsm Nor were many f- them receptlve to new 1deas and td
trylng out new instruction st ategles Rather, they seemed content .
w1th~the status quo. ‘To some € tent theSe observations were valldateq
'by the—on 51te 1nterv1ews. When asked 1f ‘they read anyyprofe581oqal
]ournals on a regular basls, attended professional meetings, ‘or, were’

A
aware of new trends, materlals and developments in .the social stydies,

teachers repeatedly responded negatlvely. Only two could readLly give
f . ' v’

*



the name-of § professional journal ‘they hadﬁread recéntly.
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. . N
. . . « -
.

&ec1s§on Makr;g
Beyond thelr own classrooms and the deéartment social studies

teachers at Clouds High School had little decision<faking powers.

. They rarely Lartlclpated in personnel decisions regardlng hiring and

“ firi - teachersv or currlculum decisions about what should con-
stitute the socral_studles program. Most ofy their involvement in these
rdomains was very informal. Decisions concerning personnel were made by
the school pr1nc1pal and the admlnlstrators at' the central offices of
the school dlStrLCt The department chalrperson was sometlmes called
in te consult w1th the prlnclpal when vacancles octurred in the de~

partment, and he was- advised about admlnlstratlve declslons. Teachers

. -
v

were almost tgtally unlnvolved in these processes. ‘.
Both on-51te 1ntervaews and questionnaire responses: substan%}ated

this p01nt. Over 83 percent of the teachers indicated in their '
questlonnalres ‘that they received little or no encouraqpment to )
part;clpate 1n hlinng other teachers, and 75 percent said they-were.
,mot involved-at all with budget dec151ons. Teachers were: involved in
the currlculum decision maklng prodess to a somewhat greater degrée.
Elghty-two percent ‘of the teéchers respondlng to the questlonnalre said
they were encouraged to partlclpate in making decisions about curriculum
‘program changes while 67 percent said they actually part;clpated._
The area where the greatest amount of teacher involveflent in the.

# decision making process occurred was the selection of cur;xculum .

‘ materials. Oonly 8. 3 percent of the teachers reported that they did
not choose thelr owngcurrlculum materlalsm Undoubtedly, the 1nvolvement

here was helghtened by the fact that™MBither” the department head nor the,

0@l principal 1nterfered with teachers' selectlng their’ own ;

é}’/;' ‘materials and 1nstruct10nal strategies, as long as the curriculum -
‘ mandates of the school dlstrrct were honored. Thesb 1ndicaﬁbd only
what ££ructural constructs (1 e., quinmesters) should be used. The"

. state alsa mandated one course (Amerlcanzsm vs. Communism) that must be

&~
taught. Decisions regardzng how these were to be implemented fell

within the purview of the social studies department and the individual
v : - h

classrogm teachers.

Aruitoxt provided by Eic:




¢ gtndents were even less involyved in the .decision-making processes
than were the teachers. On a school-wide basis, getermingné dress %odes
and other .behavioral standards were\where student‘involvement was most
pronounced.  Eighty-three percent of ‘the teachers reported students had
moderate to great 1nf1uence over dress codes and other behav1ora1
matters. The 1east amount of shudent involvement in decision making
occurred’in matters relateéﬁgz teacher evaluation and currlculum At
least one-third of the teachers indicated that students in the schoql did
not make decisions about currlculum. Fifty percent of the social
. studies teachers said stndents were not involved in teacher evaluations
at all, ohile 41.7 percent sald they were to a ‘small degree. Further
examination of this revealed that the students at Clouds ngh were

prlmarlly responsible for developlnq and d1ssem1nat1ng a teacher evalua-

tlon instrument. K It was Produced over the opposition of, the ageistant

principal, who served as the curriculum officer for the chaol. Teachers '’

participated in’this evaluation on a volunteer basis. Obviously, there
were some teachers who' chose not to oarticipate in the evaluations, as
was evident by the fact that 30.8 percent said students were involved
in teacher ev?1uatlons in their classrooms, and another 46. 2 perceqt
said, ""Yes, but only to a very small extent.” '

®

, - Student involvement in gecision making within individual classrooms
reflected patterns similarﬁlo%those for the school at large. Nearly
half of the teachers (46«2 percent) salé students did hot evaluate each
other in their classes. At least half of them report that students were
rarely involvee'in chooslng course content and learning activities or
makihg‘decisions about classroom management and teacher evaluation. )
1ie percentages are 61.6, 77.0, 61.6, and 77.0 respectlvely. These data'
.- suggest that, for the most part, students at Clouﬁlgh School were no;

involved in making decisions on substantive matte egarding the

directions of .their educational ‘experiences. . ’

/' .social studies teachers at Clouds High Sechool considered the;r
principal to. be very receptive and responsivefto 'nnovative }deas.’ They
.attributed this-to the fact that, whlle he may not have been a strong
initiasor hlmself he was not an 1nh1b1tor of change or progresslve

" 1de&d; he was open-minded and willing to 11sten, he left his teachers

N
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alone and gave them freedom to do what they wished; and he was
supportlve of new idegs if teachers could demonstkate that they were
. welf thought out and well planned. 'On occasiog had initiated

seminars for the benefit of teachers.' These were on contemporary

educational issues, such as educational funding, behavioral objectives

-

N N . »
for individualized instruction, and administr%tive praztices. He aiso , ¢

helped to organize a citizens group to lobby before the state legis-

latu* on behalf of increased funding for educatlon

-

Comparatively, the assistant principal, who was the curricuPum

. admlnlstrator for the school, was v1ewed‘w1th much, skepticism. The

L}

teachers cons1dered her to be extremely conservative, bound by tradltlon

<
and the status quo. She was opposed to progresslve ideas and, in the1r

estlmatlon, was unwllllng te make decisigns that would help others to
implement such.ldeas. They felt that, if there was sd“thlng they
wanted to dg, rather than go to the' curriculum offlcer, it was more

expedlent to go d1rectly to the principal:

.

Although the teachers readlly admltted that they had rather limited

decision-making powers beyqu their classrooms, they seemed tq;he quite

content w1th this arrangemeﬁt The attitude preyalled that, "things h

could be better, but, as long as no one is dictating to me what I must -

do in my clagses, I can live with it." And, there was little question

that they did have a- gseat deah\if latitude in the classroom. As a
) ’ < “a ’

matter of fact,.the admrinistrati
L ® . .
- such' that there were clearly discernable -domains of power, and these
were rarely transgressed. Each division (i.e., classroom teacher,

department head, princibal, studeht) seemed to have arrived at a

e-structure at Clouds High School was ° -

1

decision as to what its roles and functiofnis were, and went about doi g

only that, without any real attempts to extend the prerogatives &f ‘that
. . ~

‘position to anyone else..

\

The teachers, admlnzstrators, and students at Clouds High School

were-quite tradltlonally oriented, This was apparent in course

deslgns, materlals selectlon, 1nstructlonal strategies, and leadership

styles. Admlttedly, there were And1v1dual exceptions to this general

- ~

proflle. ,But these exceptlons occurred not so much from planned change .

.

, ‘ \

-
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6r professional preparation as’from intuitive actiors and individual
.personalities.-.Fgfrteachers at Clouds were aware of new trends and
1

materials in sociil studies 1nstruct10n. Many wére unfaﬂlllar w1th such .

technlques as values c1ar1f1cat10n, 1nqu1ry, and behav1ora1 objectives. .

The school appeared to be bound by custom and tradltlon. There

~ -

. .
was a strikiTg absence of any overt signs of innovation, diversificatioan« .

of students’ interests, "teaching materials and 1earning.sty1es, student

3

and teacher enthusiasm about schooling, and varréty in the total schools . .

climate.’ The prevailing, governing principles seemed to be "conformity

‘and cdhplacency,-and let's return to the glorious days of the 1950s."

when asked, "What is the single most inndvative change yoﬁr school has 1
experienced within the last few years?", the tedchers agreed unanimously '’ -
that it was the quinmester system. - ) ,._f"’._ . o

v

Although sonie teachers resented the quingpester’s imposition upon , .
them~7%y mandate of the dlstrlct),‘andrwere quick to detail its, weak~ ;
nesses, thls structural change was still seen as an effectlve response
tc the pressures of the 1960s for relevance and greater Gariety in the
curriculum. It provided flexibility while keeping the school\from'
exploding under the press of desegregation, student protests, and thei
exacting demands of‘}ife in the 1970s. Now tha£ the tcrm had passed,,zf’
many Cloudians were anxious to retuln to the bygong daye when basic
courses in social studies (American history, worl histcry, and American
government), mastery ‘of factual information, and "rlgorous academics”
reigned supreme. W1thout a doubt, tradltlonallsm already existed at
Qlouds High School. Ahd,'there were some forces'at work that would have
liked to see it perfected. < . s '\\ )

A Comparison of Stephen A. Douglas and Clouds :

’ ) "by Douglas P. Superka : ' ‘ ’
° ’

w‘Since these two schools are located inhthe same district the& share’
many commcn characteristics. The physical settlngs, geographlc area,
soc ioeconofic level and political c11mate are very 81m11ar. In addltion:
both schools underwent a racidl tran51t10n within the last ten years

and, as a result, the racial-ethnic composition of the community ang De

student body has changed. Once predominately white, the schools are now

. . . ’ . v

. * . ~ ‘
/ ) c / ——”
{ .
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. 30 percent minority--mostly black and Cuban.”’ The scheols are also

s . simklar in size, having between 2,500 to, 3 0 students and . 100 to »

lSO teachers. Even the physical structure of.the buildings are the -

&

7. : same--old-style bungelows with grass courtyards - : '
- - I 4
There were also.various commonal ies between the social studies
- N programs and fgculties of Clouds and S en A, Douglas " The structuré

of the social'studies curriculum was si&ilar Both schools offered a
variety of courses, including soc1al—sc1ence electives, organized into
: ) quigmeseers {nine-week courses). The types of courses offered did not
difter significantly between Clouds and Douélas. Since the direction
v for this, organization came from. the district office, all the high
schools in the county had this curriculum structure. ‘ y
N The gizes of the social studies faculties were similar (Clouds =
s - 17;.Douglas = 14). Both’faculties consisted largely of white males
with from one to three blacks and females.* 1In addition, 77 percent .
. ' of the faculty in both social studies departments had either history . ™
or social science as academic majors.

. L]

\ The interaction among the department members was also similar. .

The social studies\teachers'in both schools we fundamentally

autonomous; although they sharaed resources, they did not work in teams

to any substantial degree! Department meetings were jheld regularly

and wereonostl informationlgiving rather than problem—solving’sessions.
_ The chairpersons’ of both departments were white males over 45 years

3 old with aver 17 years experfience in the school s}stem. ﬁach also

¢

. . acted as a benevolent, even permissive, overgeer rather than & stern

. ]
Bl . authoritarian. Each seemed to be well liked and respected by . ’
& ) colled@ues. While neither ini;iated change or policy, both were :

supportive of efforts of their teachers.

‘ Finally, there was no substantial difference between thé two social

¥ -
. studies faculties' ratings concerning the respongiveness to new ideas .

.
e
L] Lx3

*Clouds had one’ female Qut of 13 sgocial studies ceachers while Douglas
- ' had/three females out of nine (one did not mark that .item).

“ERIC = - L. .
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of varlous elements (superlntendent, principal,, etc‘) in their district

and school A four-point ﬁcale was used (rangmng from’ 0. = no extent

. - to 3 = large extept). Each pr1nc1pa1 was seen to be ;§spons1ve “to L -

“

-some extent" while their respectlve curricilum adm1n1stnators were
" responsive less than "to some extent " anb d¥partment rated them-

selves as’ reSponslve from "some" to a "great" extent. Each department

saw thélr comman superlntendent ai;respons1ve to less than some extent.

Desplte all these s1mi1ar1t1es, there were various d1fferences be-~
“ween Clouds and Stephen A. Douglas. The stat1st1c?1 data and the on-
site observatlons of the investigators support the judgment- that Stephen

A. Douglas was somewhat, but not greatly, more 1nnovat1ve than ClpudS‘
The Douglas social studies teachers, as 1nd1cated below, scored

somewhat higher than” the Clouds teachers on three'of the four indices

’ L .
of innovation.’ : '

- .
s . - - . . .

-~ -

. ‘ Table 9

Comparison of Douglas and Clouds on Four Indices of Innovation*

. v Decision . Ihnovative Student
. Awgreness’ Making . Practices Involvement
___bouglas . v 2.60 T 2,20 2.50 3.10
Clouds Y oe2.00 . . 2.15 ° 1.77 ©2.15
*These are recoded values. . , )
<

]

. . s /
: [

Thus, while:- the Douglas social studles teachers sa1d Ehey used

-

1nnovat1ve pract1ces angd 1nvolved students in classroom decision making

. to a moderate "extent, the Clouds taachers did so to only a ‘little
£ - .

_extent. The Douglas teachers were also slightly more aware of the ,

‘social studies prpject materials. An examination of the responses to

.
i

specific innovative practices”shoWed'that the two departments differed

“the mos¥ in the use of instructlonal telev1s1on, communlty-based learn-~
‘1ng activities, values clarlflcatlon strateg;es, and part1c1pat10n in
humanr¥elations trainlng. Although Douglas scored much h1gher than
Clouds in’ these abOVe areas, they scored only somewhat hlgher on'combat—
ing racrsm and sexism and using student feedback to make changes. Very

»

slight diﬁferences, again favoring Douglas, were found for use of

4

¢ ~
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. . gomputer-ass:.sted instruction behavioral objectlves, nontra ional ot
. grading, inquiry teaching, indiVidualized instruction, and team
B ) teaching ) -t e v . ) -
¢ “. . . . , , d.
.- . .- : - } L~ .
. . ¢ . . e ;‘ ~*_: - o . ' o / .
. . ¢ -* " Tablé 10 . S
) . ‘ Comparison of Doui.tas and Clouds on’ SpeCific Innovative’ Practices L, s
s . _ . - , Douglas Clouds Difference .
< * Use o nbntraditional grading ,/. - A . »
‘ _Systems . . 1.55 1423 S32.0
- A M . ‘ . _
L Formu¥ation ang _use of . fa .
, Z};- behavioral objectives 2.11 . 1.84 . T.27 :
l - . . . .
p . Combating sexism and racism h .
. . /{ . in ,the school 3.0Q. 2.15 .85° i
) . £ ) : '
.7 - Use of computer-assisted * .
' - " instruction .77 . -.53 .24 Vo
* . Use of.inquir'y or discovery = ° . . T
. teaching methods > 2.11 1.69 > .42
' —.— Use of‘.individual'izecb- - R z
instruction ©2.22 1.84 . .38
Use of community-based learn_in‘g ) - ) "L
activities 1.89 ) .84 1.05‘ .
Use of instructional te}ev:.sion 2.22 i, .46 1.76 -
Use, of student feedback to oL . -
makg changes . . . .2.88¢ 2.15 N & -
Participation in human relatioms - ' '
o training for .teachers = 2.1 .92 :
"Use of values clariﬁicatipn ‘ . i . . "
technique‘s - 2.00 - " .80 *1.20
' Sgale: 0= none, 1l = 'litti:e, = moderate, 3 great: extent. : o "
- " These are actual raw scores ranging from 0.90 to 3. OO ‘and . \
. oo . were delited from averaging the teacher responses of . .
each schoel., § - - ’ - ..
N -~ '* ."‘“ - s, ..v . '
The clearest, differe.nce./in student involvement was student et
F "evaluatian teachers. The DOuglas teachers did that to a modergte-
.7 o ~ . hd ’\
» » or dreat extept (2. 30), while the Clouds tegers did so’ to only a .
. . 0 [ L .
w little extent'(1.00). & ] o .
- °- ‘ D : L. ‘i’ * » ,' ‘ . ,* A -
. . - ‘eer :. ' i ) . . o .
. ’} N . . ‘ . . - .p . .
~ . , L Lt
) . . ’ Q .. ) . 1 23 ¢ ‘ ‘ ' . ) . !\.\\,"" A t P
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Another indication of the differences in the level of innovation * .

between Dbuglas and Clouds is the proportion of esocial :studies teachers

! yooer

.each school had in the high-index group on two of the four indices.

Sixty percent of the'Douglas teachers were in the group that used
imovative practlces compared to only 30 percent of the Clouds teachers.
In addltlon 30 percent of the Clouds social studies department involved
students in classroom decislon maklng while only 22 percent of the Clouds
facuity did. The percentages of high~index :teachers in awareness and
teacheY dec1s1on.making differed only‘slightly.t'

The moderate difference'in the level of innovation at the two
schools. was subported both by the outside observers and the social
tudies facnlty itself. While a mixture of innovative and traditional
1deas and practices were seen at Douglas: predcminately tfaditional

activities (onl few cases of innovative strategies) were seen.at
Yo s ’ N

’

Clouds. .

B
A 3 « . *

Department chairpersons vand* the department's rating bof itself in
- : . ., :

"terms of innovatjon Support the conclusion that Douglas was a more

innqvatiqe school than Clouds. When asked to classify the Douglas

! .. [ . LR
social studies department, as innovators"early ﬁdopters, early majority, -

late majority,nor laggards, Ché‘chairperson said that they were -
“innomators‘“ The soc1al stud;es teachers' own aatiéj agreed-- N

"innovators or early ma]orlty. . The Clouds chalrpeqtgn, on the other
hand categorlzed his department as eaﬁfg ma]orlty,ea ]udgment agreed
to. by the Ciouds teachers on their self-ratlng .

~Thus, whlle the‘soc1a1 stud1es~departments of the Clouds and

Stephen A. Douglas share many characterlstlcs (including being in the
same d1§tr1ct), they do seem to dlffeg v1s1bly on several measures of
educational 1nnoyat13?. The soc1al studies department and program of. ..
Douglas was’somemhat more inhovative thah that of Clouds. Why? They do
dlffer on several’ key factzrs that mlght help answer that questlon.

Although Stephen A. Douglas ngh School ‘does appear on’ several

statistical: measures to be a more 1nnoVat1ve school than Clouds, ” the

dlfference is nelther str1k1ng nor substantlal. In tberms of the use of

2 .innovative practlces ;schoolw:.ae ’the ‘so¢ial studies departments of

ouds.and,i:yaias rated their respectrve schools as using them to a

i)
L] . . ’ . o

. .
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little extent (Clouds ='1.03) and betweeh a little and moderate -
(Douglas =m.36). _On the exigtence of vari innovative programs in

the schools, éhe rating by the social spudies, teachers were also not
very different. Only in the use oflégen space was there any. substantial
difference. ‘'Thus, the ex}stence or 1ack of a pervasive school climate
‘of‘innovative activity cannot explaia the existence of more.social
studies innovatioa at Stephen A. Douglas tpan at Clouds.
- : .
® . Table 11 e

-
Comparison_of Douglas and Clouds on Innovation Programs

Doudlas Clouds Diffexence
Prowision for alternative. - . , ‘
programs ) : 2.00 154+ S .46
Use of differentiated staffing 1.50 .69 .81
Inc;usion of ethnic studies " N
materials, courses, or - ' . .
programs ad < 2.26 1.9 - .81
» Inclusive of social science’ * T - ]
electives such as . ' P 1 )
anthropology, sociology, or ° ' . ////(::'
Psychology . 2.50 ~, 2.7% o .27
Use of apen %pace T 1.80 .62 1.18
Nongraded classes (students o . -
from various grade Yevels .o .
o in the same class) 1.56 . 1.46 .04

- d

-Scale: 1 = slight7'2 = some, 3 = large extent. These are raw scores

from 0.00 to 3.00 and were deriveqiby averaging the teacher

< -
scores for each &chool. ,

.‘;l . j | )

Several ﬁactors reldted to the respective'social studies

facultles may help to explain the dlfference in innovativeness.. '\

Age of the social studies teachers was one such\factora The average

age of the Douglas social studies teachers was 31, while that of .

. ¢ Clouds was 37. In addition, rcent of the Douglds social studies
(N louds w 7 dd 60 pe £°th gl 1 studi

teachers were under 30 years of age coméared to only 15 percent of the
Clouds department. Amount of teachlng experlence also differed
‘substan€ially The average number of years experlence for the Douglas

.- aepartment was four and one- -half while that of Clouds was,eight.
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- Also, nearl ’O percent of th Clo S department had ove;r ten years
experiepce comgared to only O percent of the Douglas soclal studiés -
\ ‘ . \ ' '
—department. . ¢ ., S i
. - The Douglas soc1al sﬁg_ies teachers also read more. profess1onal .

journals than did the Clouds teachers, though ‘the practice was not. .
) , extensive at ejther school. Th;rty percent “of the Douglas ‘teachers
(three of ten) réag four or,more journals regularly whlle only 5 per- -
. cent of the Clouds faculty did. From another viewpoint, only 20 percent ((—’,
of the Douglas teachers réad no journals compared to nearly half (47 &
- percent) of the Clouds teachers. i * . oY .,
) ' ’ The Clouds teachers also stayed away from ptofessional meetlngs ’ ) ) &
more than the Douglds teachers. Nearly 70 percent of the Clouds N
teachers attended no meet1ngs in the last. three years, while only 40 :
© percent of the Douglas soc1al studies faculty were nonattenders. The ' *
Clouds social stud1es departmenb also had more tenured teachers (84
percent to 50 pércent) and teachers w1th master's degrees or beyond
{38.5 percent to 22 percent).
= ﬁﬁl of these factoqs (age, teaching experiénce proﬁessional
]ournals read, and meet1ngs attended) exgept the last two (tenure and
* degree) were cons1stent w1th the findings of teacher 1nnovat1veness.
Thus, it is reasonable to conclude that these factors are related to the
1nnova§iveness of’ Douglas and lack of innovativengss of Clouds. Since -
nontenured teachers were found to have ‘high scores on_ three of'the four
indices of innovation,.the tenure différence is also cbns1stent. The

,fact that the less innovative school contaihed more social studies

-

N ”~

, teachers with master's degrees conflicts with the teacher innovatiyeness
results related to awarens

of materials but is consistent with those
for involv&ment of students injglassroom decision making .

Since only two schools were considered,'one should not generaliﬁe

=that these .factors arq,related to social studies- departéent 1nn6vatlon ‘

> 1n high school A study of a larger number of social studies departhents
1n many d1str1cts would be %eeded to conflrm or reject these findings. -

However, these case stnd}es do support various assumptiorts -and hypotheses
relating gsecific behavioral and structural dimensians to soclal

/
stfidies innovativeness. ) . ., .
/ -

ric A 10
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.sqcial studies proéram and teachers were innévatiwe;//ln the two

" In spite of the differences between Stephen A. Douglas High'
. - A

School and'Clouds Senior High School that relateg:o social studies -

Al

K%
/innovation, there’is no-way of knowing whether these differences cause’

the drfferences in innovation or merely- accompany them. Probably the

~
.

single most significant factor explaining the innovativeness of
Douglaswrelates to the race riot that occurred shortly ter the school
was.integr%ted. A’new principal was brought in who specif}cally
attempted to help solve.the,racia;\conflicts:by recruiting innovative

social studies teachers. This principal is no longer at the school

(the responsiveness rating referred to prebiously relates to another-

.-

person) hut from working closely with the department chairpersons,
the pr1nc1pal s leadershlp-stlll had a pervasxwe,szect on the soeial
studies program at Douglas. . :
Conclusion’ = . ’ ..
One theme which persists in the two cases (large and smail) of
innovative schools is the'}mportance of the 1eadersh1p of the

.pr1nc1pa1 and department cha1rperson to sQcial studles 1nnovatlon.

In the case of the small schools, the superlntendent can supetsede

the pr1nc1pa1 in direct 1mpact of the .level of 1nnovat10n in ‘the

’ ]

school. . .

v

In\the two schools where the"principal and/or superintendent, was

committed to and a leader in innovation (Wiliiams,and Douglas), the

"

schools where thlS was not the case (Fllnt and Cloudsy, there was a

. .

noticeable lack of soc1al stud1es 1nnovat10n. yoreover, in all cases,
the department chalrpersons,who were all capable teachers; seemed to
fit into the existinpg 51tuatibn of either traditionalismper‘innovationL
At Williams and Douglas he helped fac111tate change and 1nnovatlon,
while at OloudSoand Flint he helped to maintain the status quo. )
*It is difficult to eliminate cdircularity in dealing with .
innovatidn. Are drfjerences in schools, departments, and ‘programs
the results or the cduses of innovation? in general,several factors
seem to support one another. For ekampfe,-if one wanted to go about
geveloping'or obtaining anQinnoG;tiye social studies;program or

- #
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faculty, thlS study would 1nd1cate that it~ would help to look for young
}
teachers but * not totally 1nexper1enced ones, "and teaehers with master s

degrees who read several jpurnals and were active in several organiza-

tions. -. Accordlng to thrs\stﬁdy, sgch a focus\gﬁbuld;iasrease the 1fke-
11hood of achley}ng an- Annpvatlve soc1a1 $ﬁud1es program "antl faculty

-

P .
The follow1ng chart summarlzes some of the f1nd1ngs concernlng the

ﬁpnr h1gh schools’ and social studies degartmenﬁs descrlbed in the

. N ’
) prev1ous proflleg. SLoT L. )

. ’ —
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A SUMMARY OF THE SCHOOL PROFILE RESULTS . ,
! . .

s, , ‘Mon-Innovative . Innovative
e ‘ A Sog¢ial Studies Dept. Social Studies Dept.

» N . . ’

‘ Clouds Wwilliams - Douglas *

N 4

- S Flint

'fhdicators of Innovatiqn

Moderate or h1gh i - _ i .

‘Awareness of /the Socjal ‘.
Studies PrOjsgt - - . -
Materrals ¢ Coe g - X

4 —-

,~ Teacher Parthlpatlon - ’ . .o , -
ih schoo? Dec1$1on - C
Maklng ' X

O v -

Teachey Use qg;lnaova- S ‘ T . .
tive Practlces' o . ) . - X

;nvolVement of *
Studentg in Classroom

- . ‘- '
Dec.isior?glaking - . X - / X

Factors Related to Innovation

™ . L]

Ny -
Younger social studies ' o ) J
- _teachers . e ’ - - X -

: Less exoerienqed social ;s . .
v studies teachers ¥ X

30% or more of soc1al L . . -
studiés teachers read . . ] ‘

~ four or more professianal -
journals regularly . X

Over 1/a of sotial ¥udies
teachers attend a pro- .

fessional meéting during - ) .
- ' +the last three years ' X X
Sdcial studies dept. . . 2 . .
« conducts regular meetings X X X
. ‘s R - < : . ;
- e .
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A SUMMARY OF THE SCHOOL PROFILE RESULTS (continued® *
- . - - 4 K N ’ R -, ) .
: . . ’ 4 Non-Inndvative - Innovative . -
’ . . : . ¥  Ssocial StwMies Dept. . Social Studies Dept. "
' Flint . Clouds Williams Deuglas
B . . .' &—g\ - ’
- Teachers perceive ) ..
- superintendent as . . . . . - .
‘4 o responsive to. new ideas ) . - . .
. to some extent - . X ' X X M N
¢ - 4 N v . ‘;
. WM. ® reachers perceive - - . T . . e e p
) * Pprincipal as responsive - ' C , N -
* tO new' ideas tq some . E 2
Y extent . L \ -X . ’ X , X
: Teachers perceive them- . ‘ . :
selves as "early . . - .
. adoptérs"” or’ ) ) ' -
"innovators" o X - X s i
: - - *
’ , -
' ol .
) f ! " . . 3 1 . >
¢ 3 - : “- : ' A b
% -
4
4 o - .
~. -, - . . 'A .
v > f . ' I b
! ' X. ) , - .
. ) N . . ! * .
hi ~ ‘ H
’_ . - I 4 . R \ » s [
. r ’ 1 \‘\ '
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} . . DISTRICT INNOVATIVENESS \

) schools.

\ teachers

1] - ' '. “ ¢ ] w .

Th1s chapter explores the natdre and pos51ble causes of district-

widé soc1al studies 1nnovat1veness and nonlnnovatlveness Two large,

urban/subufban districts in the Southeast are considered: Diamond

) .

of‘more than 20

12 high

County, a sprawling, inrdovative 3§strict compo
high'schoqls, and Opal Ccunty, a large distri ntainl
Rather than presenting separate profiles, th two districts '
are lmmedlately compared in areas such as physlcal setting, polatlcal
cllmate, socioeconomic level, d1str1ct admfnistration, social studles

program,\and faculty.

A Comparison of Opal and Diamond County School. Districts

fepal County and Dlamond County"' are two Large school districts —
locAted in the same Southeastern state. Both d1str1cts sprawl 1nto
both urban and suburban areas, with the latter even extendlng 1nto
rural reglons The latter encompasses one of the largesttltles in that
section of the country.. Both districts employ over- 3,000 high school
wﬁile Opal County has 12 hlgh schools, Diamond has over‘20.
The students and teachers are predomlnately white with'about 15 to
25 percent black and Spanish speaklng. ’ .

The. socioeconomic levels of bothcﬁlstrlcts are SLmilar. Based on
pér caplta income, Dlamond,County is somewhatvwealth}er than Opalfl
$3,467 to 53.038. {(In our rangon sample of 96 districts, Diamond ;as
26th and 0pal 52nd. ) . D '

Based on ohservatlons during the site visit, the polltlcal climate

is more conservative in Opal thin in Diamopd, but the latter still drd

not seem to be liberal. ~Both areas are heayily Democratic, if the _ : 5

political affidliations of the majority of_the school poard'members'is
any indication. ‘

v
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" The school boards of Opal and Diamond counties are similar in-other

. e
respects, -also. Both are elected and are dominated by whites, largely

'male.' Both feei that‘they could use more money and believe that '
teacners.should not go on sérike.: Significant differences between the
two‘boards;aisd exist. . By a two-to-one margdn, the.Diamond schooi“r
board-believes that teaghers should not have a greater share in L

declslon maklng. The Diamohd board menmbers also perceives more citizen

v 1nterest 1n the schools thanrdo the Opal board members.' Finally, more

LS

members of the Diamond hoard have higher degrees than do the Opal
board mem@prs. While the eduycation of the Opal members xagges- from
'hlgh gchool graduate with’ some- noncollege tra1n1ng to those with
bachelor's degrees, the Diamond members all have.attended college with
many hav1n§'BA MA and one:'an honorary doctqrate.

"+ The prev1qus superlntendents also were similar in some respects and
different in others.’ Both were white males bétween 40 and 50 years old,
/who had previous teachi g.experxence, had served as assistant superlnten-
dents 1n their respectlve dlstrlcts, and had under six years-of
e;perlence in the1r current p051t10n. Although both superlntendents
Janked the "educational programA as (their first prlorlty and spent 20

to 30 percent of thelr time in that area, the Diamong County superlnten-

derit was more - act1ve in profe551onal education associations and had more,

,dlrect contact with a ¥9031 college school of education than d1d the

Opal superlntendent. The superlntendent also conflrmed the perceptlons
of the school board that citizen interest in the schools was much higher
‘in Diamond County than in Opal County. Moreoverp-according to the
superintendent teacher, interest in sthool board activities was very
high® in Diamond County and moderately low in Opal.

Both superintendents repeatéd that they could use more money and -
that the most controversial issue in the distrigts was teacher's unions.

In~addition, tHere was some pressure from local groups to stress. certain

s
‘
.

- o ¥

P .

*The following' school board and superintendent information is based on*
data gathered by an earlier study: Harmon Ziegler and M. Kent ’
Jennings with G. Wayne Peak, Governing American Schools: Political
Interaction in Local Schood Districts, North-Scituate, MA: Duxbury

.Press, 1974. The interviews for-the Ziegler-Jennings study were
conducted in 1969. * ‘

- . 4 ~ !
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2 topics in‘tpe ‘turriculum. In Diamond County that pressure emanated
mostly-ﬁrom bldck groups who wanted more black history and culture in
‘ the currlculum In Opal County, medical and business groups pressed __
for more emphasis on drug education an& safety, wh;le the Diamond
superintendent said that no groug in his district lobbied -to have
teachers avoid certa1n topice## The Opal superrntendent reported -
that some communlty groups wanted- to ban sex educatlon and the teachlng
‘of ‘volution. Both superintendents, however, be11eved that there were
some topics that hlgh school students. were not mature;enough to, study
and that teachers were not knowledgeable enough to teach. ) ¢
The two superinteridents dld. on the other- ‘hand, hold d1vergent :
oplnlons in several areas.,,The Dlamond superlntendent, for example,
be11eved that there was too.much centralized control (federal and- .
state) over education and not enough local, power. By contrast, the'
Opal supermtendent was generally batlsfle?wn.th the level of local
control. Their attltudgs toward several mational educatioh groups
were aiso different. while the,Dlamond County schooLﬂ!eader reported
sllghtly arm" and "fairly favorable" feelings toward the National
Edueatlon-Aseo ation (NEA) and-the federal office of educatéon, the
Opal superinte&at said his feellngs were "quite cold and unfavorable
Also, although both were negative- -towards the Amerlcan Federatlon of.

Teachers (AFT), the Opal superintendent rated his feerlngs as. "very

colizand unfavorable" fthe most extreme negative response offered), *

and 'the Diamond superlntendent said his attitudé was only a blt"
unfavorable. The Opa} superintendent, however, was very warm and
favorable to local jaxpayer groups while the Diamond superintendent .

"was "a bit" cold and unfavorable. * | — -

-

tThe two superlntendents expressed generally 51m11ar attltudes
toward  teachers' freedom to engage in a variety of controversial .

. aptivities. .Both'superintendents agreed that teachers éhogla feel
free to join a union kthis despite their obvious negative att#tude
toward unions); be a local party precinct worker, publlcly criticize
local government officials; belong to the\NAACP or CORE; speak )

favorably about the United Nations in class; and allow the distributioﬁ{
5 .

.

+of anti-communist literature in the classroom. Both school leaders

A
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also agreed that teachers should not feel free to engage in a str:he
‘or to speak favorably about secialism in_ class. Several dlfferences \ T
were also revealed The Diamond superintendent belleved that teachers )
. Y. shduld feel free to run for polltlcal offlce while hig Opal counterpart
.did’ not. Buf, the Opal superlntendent felt that teachers shquld feel
.free to "speak in class for or agalnst the civil rlghts movement” while
the Dlamond super;ntendent did not. Flnally, while theéﬁiamond/superln-
tendent 25; undecided about allow1ng a teacher to have &n atheist -
address the class, the Opal sgperlntendent ‘'was deflnltely against it.

f‘ ' by flnal area of attitudinal dlfference was in giving teachers more

‘voice in 'school decision maklng.' In contrast to thelr.respectlve

school board views, the piamond superintendént said that teachers should

not have more voice (they had enOugh already), while the Opal superin-

tendent belleved that they should have more v01ce. The superintendents'

responses to another question might help)explaln those attitudes. When

asked "Have the teachers in this dlstrlct demanded a greater voice in
e R determlnlng school ;011c1es° " the Diamond superintendent responded

" "Yes," Opal "No -

- ’

* . In relatlon to the educatlonal program, both superlntendents
indicated that they could convince their respectlve boards to agree
to a change if they themselves believed it was ‘pest. They also said
. that admlnlstrators usually injtiated changes, but that teachers could
and did,have much input into the ‘development of the*educational'progrqm. o .
. Different procedures for providing that'inputauere however, desqgibed.
- Accordlni/ho thewsuperintendent in Qpal County individual teacherf
usually went to the board or an administrator. in Dlamond County
special teacher commlttees existed to fac111tate that’ input,
Both districts had a larﬁ% centrallzed administration with a super-
. 1ntendent, several a551stant superlnnendents (including one for

-
curriculum and 1nstructlon), &nd one soe1a1 studies ieperv1sor or

-

‘consultant for the entire district. yhe social studies supervisor of =
Opal County-was/a white fem#fle in her 50s with a long history of teach-

- .. ing in the district. The social studies specialist of Diamond County

N\

. was- a white male in his 40s who relatively new (last two to three

" years) to the district. Both supervisors were responsible for‘over 100 >
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secondary' social studies teachers. Both.viewed thei;fﬁoie-as-ohe of

\: supporting teacher efforts and providing info;mation on hew'materials

.- e ' and workshops};/is}theruacted as an active.aggressive initiatof or
-/////’ ' facilitator of change : . ‘

The social studies teachers of both dlStrlctS also.had much in .t
common . They were predomlhately white and male. The ayerage Rumber . 7
&\\. N * © of years teaching experience was seven for bath distrigts. * The - ;P» .
average number of years in the present system was five z{//ﬁoth
— . districts. About 75 percent of both the Dlamond and Op cial-
- studies teachefs’had tenure. Their average salary was between
$10,000 and $11,000. Fifty-five percent-of Both social studies
faculties bad BA degrees or’beyohd and about: 42 percent had MA degrees
or beyond. The teachers of both counties ayeraged betweeﬁ one and two
proféssional organization memberships.and one and'two~professional’
journals read. . L .
. ) The statlst1cal and observatlonal data 1nd1cate that the ‘level of
soc1al studles 1nnovatlon “in both districts was sllghtly but not .
greatly d1f§Frent. Dlamond County was selected because it was® clearly T k\
rated to be an .innovative district. Opal was chosen bécause it was
clearly a noninnovative dist;;ct, F ‘our data that dlfference does
not seem very clear or substantial. 'Although Diamond was mbré
; innovative in a;numbér of ways, it was really not extremely innovative.
The most obvious, but also mostisuperficial, diffeqence.was the * ,
structure and organizatdion of the SOClal studies/ghrriculé in the two

dlstrlcts. For the past séveral years, the Diamond County pr8§ram has /

4

- been organized into qulnmesteg'knlne-week)mlnlcourses. The district '
, . " office provides outlines and materials sﬂggeétions~for each Courqtfand
lists nearly 80 such minicourses. Opal operates under the traditional
semester plan with fewer choices and more traditional titles such as
Aﬁerican history, government, geography, sociology, and psychology. "
Opal plans to change to the quinmester plan next year (1976)

Thus, because Dlamond had a quinmester plan and offer@ a w1de

varlety of courses, it was the "inﬂbvator or "early adopter" while \

" -

Opal was in the "late majority” or "laggard" category. The actual

i;F. . Content and methodoldgy of the social studies curriculum and in-
struction in both districts were, “not. that different however. ,Both were ~
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mostly tgaditional. Observatlonal data supportlng this conclus1on'

includes: ..use of same or s;malar texts, predominance of teacher-

P »

directed instruction, ahd focus on flcts rather than presessﬁs/pnd

reasoning.

v .

The statistical measures of 1nnovat10n also support this view. As

the féllow1ng chart shows, there 1s’11tt1e practlcal’ﬂlfference between [

the. two districts on awareness of soc1al.stud1es pro;ect materlals,
teacher participation in declslon-maklng, student involvement in class-

. 4 ) °
room decision making, and teacher use of innoyative practices.

»
°

. e Table 12 T, i
Results of Diamond and Opal Counties on Social Studies
. Teachers Questionnaire, Items 22-26*

To what extent are teachers in.your school encouraged by adminis-
‘tors to participate in decision maklng related oreach,of the
following- areas: - .

* “*Diamond .
Curriculum program changes ) . 1:47
Seléction of cureiculum material, 2.03

-

-
Practices related to student
attendance and student discipline 1 46

Hiring new, teachers " T4
Hiring new administratotrs .00
Budget deciﬁions

v L]

*
‘All of these scores are raw scores, not recoded. 0=

4.0 = maximum. -~ "

“ERS
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*

How often do you participate in making decisjons in each of the
following areas: el oF ) ‘

Diampnd

Curriculum program changes 1.40

Selection of ‘cufriculum
material

L] -
(:v//Pgactices related to student
attendancé and student .
discipline -
*(  Hiring new teachers
. - . -
Hiring new administrators
Budget decisions : . .16

Average: . .69

- ‘ )
24, To what extent are prov151ov§ made in your SChool for fo:maf\~
student involvement in making decisions about:

»

Dress codes ) ; 1.51 . - 1.41
Other school behavior standards 1.48° © . 1.33
Evaluation of teachers ) .72 .66

-

B ’ .
‘Curriculum decisions : . 1.04 ., .82
. L '

Average: 1.17. ' l %

25., To what extent are prov151qns made in your classroom for fotmél
; s;uQent 1nvolvement in the follow12g areas: * -

Ch0091ng learnlng activitieg 1.60 iﬁ' '
. - ® ‘

P ch0031ng course content * 5 7 1.25
Evaluatlng thelr own work
t ., . . Py
. Classrooq managémen j47’ -
©  Evaluating you as a tef®her .,/ ®1.55 .

Average: 1.%8_




- . . Table 13 o * o }
. S A ) Summary of Results of Sodlal Stui%:eacherjpestionnalre;
S . Items -#22. ¥26: Diamond an 1 Countg__ :
T . - ST — Diamond %. o
’ K v ' . Awareness’ ﬁ - 33 .,\‘ .46 % l
: " _’ . T " deacher decision making $2 & 59 .
r . tudent inwolvément o ]:.38~' ‘ 1.34 .
c , o .‘ " ' in.ovatlve gract'ilce's B 1’32 E 1.13 -
T I L
R . The social studies teachers''ratings of the, responsi{teneis to

~ A '

) “1’\ ¢ district [is] engaged in the educational act1v1t1es llsted below.
. Please check ﬂ\e approprlate open, square. ,

.
Y

: . . o ' ’
. , P Dlwnd . Opal .

‘ .

~ ", . Us¢ of nontraditional grading systems 1.18. . .97
< N o “
- BEE . Forrnulatlon and use of behavmral . L o ’ .
- R ) opgectlves .2.40 . 2.38
- ’o r- . o e . ¢
) t : Cof‘nbatlng} tm and racism in the s R ] s
: - ¢ | w RN v ,2.20~ -
“um ‘ schoq R . 2,45 4 2,20
W Use of computer assisted 1nstructlon .50 cn.82 T
T"~'/ . , . Y ‘
o N Use of inquiry ox dis very teach\lng ' 7' - Y
- v mgthods - 2.36 o 2.03s -
8, 7 T ’ ' - - . .
. - Use of 1nd1vidual1ze structlon, *+ 1.89, * " 158 . N
‘ .o . o . -
Use -of comdnnlty-based learnmg ' .
'/“ . oo activities .o 1.7%= , — 1.59
4 ‘ "Use of lnstructlonal telev:leon ) 1.17 . 6l o -
A L Use of student feedback to make S S v '
A oo, ' changeg e : 2.34 1.96 ¢
ST . Partrc;pa;ion in human rd.atlogs; . '/\ ot ,
T o . trainipg for teachers* P “e  -1.40- ¢ 7 ,1.04 '
e . T .' Partlclpatlpn in team t%hmg ) ’ 1.63 . .60~
R + Use of values clar1f1cat10nv K L . . ) Vo
. - technlques , R o 2.00 . . 1.7 .
[N * L .

. .
L4 . % . .
E Y
4 . ; 9N . .
» - - .—A

e . change of various elements ‘(brincipal super:.ntender;t, etcr) in thed.r
.. respective districts "also produced similat results. on a four gomt
e e.' scale’,(o - 3) , each rated their superintendent as regponslvé a\little

< more than slrghtly and their pr1nc1pals and &urrrculum admin:.strators

\
< . . . T .
" . 4 ) “" R )
BN r Lp e dar

-
°
v
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26. icate on the following scale the extent to whlch /.) - your . '
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as responsive to 'some.extent.

the self-ratirigs'-of the"sociab studies'teachers.

saw themselves as responslve to some or a large extent; the Opal .

‘social studles te%chers rated themselVes as résponsi

v

t,han some extent,

-

/ .
Table 14

The most sttantial difference was in.'
. - : ‘

‘Diamo‘nd teachers

\
o some Or less
L]

. Dlamond teachers had over nine hours of college cour s related to,

¢

"~ ' ‘B%lts *%f Social' Sfudies Teacher Questionnaire, \ .
. em #39; Diamond and Opal Gounties C .
. Responsiven®s ' of . v Djamond - Opal ' )
Supe'rir?tendentﬂ * . - 1.427 -, ., 1.19
. Prihcipal . R 83 . - _2.00"
P e . - T W . .
, sCurriculum administrator — /83 . .. 2.00". .
' Lo ° N D ] , . .
"Social studies:depdrtment |, o 2.38 - 193 - ~° : '
IR . L ) ' .-
% " ) . - ’ . ] h

Most g the other -aspects ‘of the d1str1ct d1d not pr cfuce sub— S
stahtlally dlfferent mean scosls Between Opal and Dl&gd comnties., o
_ The' average age,ofqr 1n§tance of Dlamond socf;ﬁ studleslteaclérsﬂ was *

The d1str1butlons, however, - e

- 33 years as compa;:ed to OPa‘l's 37
While e,

revealed ;some 1hterest1ng and potentlally rel@ant ‘dlfferences.
one—fourth only (20 out of 78) of the socxal Studies teaohers in Opal ..
County were female, hearly one~th1'rd (29 out of 91) of, t~he Scha‘.L » e

studies teaéhers m D1amend County wexze female. Also 80 percent .

(73) of . the Dlamond' teachers had e1ther hlstory o¥ soc1a1 sc:.ence .} .

acadenuo m.;jors as. <‘:ompared’ to 68 poncent (53) of the, Opal teachers. o

About one-half of. thé Diamond teachers had over ten ~hours of 1nserv1ce .

tralnz.w %ate,d twteachmg Social éﬁdles whrle about one-tlurd .
t

of the 1kew1se 40 perce_nt of the

» - .

eachers had sych training.

¥
! Lae N

soc1al sﬁudles ih the last thrée years as compared only 27 percent L

a

Diamond teachers e

of the Opal teachers. Finally, over one—flfth ?f

read fov.{r 8‘5 mo.re JournaIs whlle only abont one-ten h of the 0pa1 L
" The Opal téachers however attended nearly twme as
45 2.507. B -

When comphtmg socxal studies teachars oﬁ three schooes th:-ﬁ: were .-
vislted in each dJ‘.Tt the following distr:.bution of high-indax -

teachers did.

many professlonal meetlngs {4.77

R |
C e "138 - . . :
o

. .
] .
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« 3N
N
- . .




>
<

lo

teachers resulted?® ° . T - S ‘8

" . . .
50 T Table, 15, T ' L .
. ‘ e . - » S
Yy Comparlson of Dlamond and Dpgl High-Index Teachers on . |
) ) . . Four Innovation Indices : |
« v T s M ’ . |
/. . gigh-.lndex .T.eachers on . A biamond - . O.El- .
/ Awareness T 12 4 :
- i * - ‘ N ' .
- ‘i Teacher decision making N ¢ 14 12
» - ' ’ . ' ’
) Student involvement - T, 12 10 b
M _ Innovative practices ~ RS N " 13 T /
- . . . - . ‘ ) N - LY
-1 ' There were clearly more. aware teachers and users of 1nnovat1ve practices’

] among the Dlamond soclal studle‘teachers “than among the Opal teache
- The number was about equa]f concernmg teacher partlclpatlon in de 1s10n

naklng and student 1nvolvemen‘ in classroom deca.slons. & -

) : Thus, it appears that whatever differences were ‘detected in the

. | .
-

1evel of 1nnobat1veness of teachers, social studies departments, and

.. -~
- schools wash out ‘at the school -district ‘level. Apparently the ranqa«ff

]
1n.novat1veness in a d1str1ct for social studies’ departments is w1de

enough so. that vg,lthm a, dlstrlct there are both innovative ahd non-

- mnovatlve"departments-lat Least in the two large districts studied.
1 adm:.nlstratlons

. . Except on a superf;.clal structural,level, the centra

e of Diamond and opa'l did not exert.direct :Lnfluence on and initiate . :

1]

L gohipies for all the high schggfts in the districts. Thus, the social
. ) studies departments tended o evolve on t]’elr own pol:‘::.es and -
/e Ce oyt practlces. That evﬁiptlon produced a ran eyf :Lnnovatlveness in both

3 .
Do . districts, which has apparently 1&d to little distinction between the .

districts in overall level of 1nnpva_t10n.

o~ ’ _ - : B
N " -
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with each other and were cons1dered the major 1nd1¢ators of ]pnovatlon.

A small sample of f1ve districts and ten schools was used. Despite
efforts totldentify ertremes of innovation and noninnovation, this ¥

sample did not provide‘a wide range of educational innovatiyeness at

any level.. .

1

The study did, however, distinguish about 30 ta 40 1nnovat1ve '
teachers (according to" our cruterla) out of the 206 in the sample.

Purther analyses would -have to be done'to confirm that the same 30
z

teachers scored hlgh on the dlfferent 1nd1cators of innovation:

awareness of proiject materlals ﬁﬁsé of‘vafious general educatlonal
practlces, participation in sEhool dec1s;on making, and lnvolvement of
students in ctlassroom de;;s1on maklnqﬁy The flrst°th5ee of those
1nd1cators detected that at least twq—thirdghdf the lnnovatlve

e ~

teachers were in the 1nnovat1ve schools as 1dentsf1ed by both
statistical ‘and ob rvational daba. Thé‘flrst,two ;ndlcators-- s
awareness and use o lnqbvatfig practiﬁes--were.paﬁhly assoc1ated

The ability to dhstlngulsh,gnnovatorsAand néninnovatorsdat ‘the
social studles department devel %e‘ame more dlfflcult, however,
espec1ally in the large ﬁzban/suburban districts.

-~

This was probably.because épe limited range between innovation and

.

noninnovation was even more apparent ag the school and department .
levels> €till, there was remarkable congruence between the statlstlcal
ndicators and the'oq§ervatlons of the v151tors in terms df 1dent1fy1ng
the most and leastiibnevatlve departments and sghoofs within that '

limited range. ! ) o .

Within this limited range, our data Were unable tsvdistinguish

innovative and noninnovati istricts, except‘at tﬂt most superf!!ial

-
level--course ‘'structure. Slnce the smai‘ high schools were-also

S e R S
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- districts, thjs statement refers only to the two large distrigts in the—

* sample.) This fact might be partly due to' the ability of each of the

+

social studies supervisors in the two distridts to choose a sample of -

*six high school social studies'departments that did represent the range

of innovation and'noninnovation in, the district : .

Thus, the attempt to 1dent1fy factors that related to. 1nnovat1ve-
ness and nbninnovativeness had to be focused.on Jthe teacher and SOClal '
studles department levels.’ Several teacher and departmeﬂt varlables
were identified as having strong relatlonshlps w1th the two major

indices Qf innovatdien. Telpre, current position, and highest acadenmic

de¥free appeared to be related.to teacler awareness of the social studiés

red teachers, and teachers with

master s degrees or beyond were much more likely to be aware of those

project materials. Chairpersons, ten

m‘erlals than their c0unterparts. In addition, although strong

relationships did not appear certain levels on other variables were g~
R _
clearly assoclated with awareness. Teachers who were over 40 years old,

who had 20 or more hours of recent inservice tralnlng, who belonged to
three oOr more profess1onal orgaqazatlons who read four or more Journals,L

and who‘iivght 5ix Or more courses were much more likely to be aware

of the projett materials.than those who had less.

.

" Number of profes51onal membershlps and college coqurses, related to
teaching Soclal studies ASSOC1ated most strongly with teacher use of -
var;gus 1nnovat1ve%§ract1ces. Agaln, ‘teachers at maxlmum level (nlne or

more credit hours and three or more memberships) were most likely to use

-

innovetive practices. There was also a slight tendency for readers of
five or more professionhal journals to use these practices more. Another

skight relathnshlp was that nontenured teachers tended to use innova-

tive practices more than tenured teachizs. Although not strong,. this

finding is the oprosite of that found r'teacher awareness..' LA

. The relationship between the numbers of professional journals read

and innovativeness was also evident at the social gtudies- department

v

level. !.e more innovatiye department (Douglas) Jad more teachers who

-~
read fod¥ or more” journgls than the nonlnnovatlve department of Clouds.

* Two dther clear differenges between the 1nnovatlve and noninnpvative

¢

departments were not related to'teacher !Rnovat1veness—-age and | -

h -
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teaching~experience. The more innovative departmeht had youngeér
) , ] g :

teaeheré~with less experience. The‘relat;pnship between tenure and

innovation, which revealed, oppOsite assoéiatibns,gn two measures of
* = r

v

teacher innovatiyeness,'waS‘confused.further by the school results.

The noninnovative department had'more tenured teachers, than the
- innovative department, which is cénsistent with its relationship to
s
the use of -innovative practlces but not to awareness of materials.

No relationship between academic degrees and teacher innovative--

*

ness was revealed at the school level. The noninnovative department ’

~ .

had nearly twice the percentage of teachers with master's degrees or
. - 2 \
beyond than the, innovative department. - The other factors that were

related to teacher innovativeness were not revealed in the s¢hool.
comparisons. . ' - ‘
L]

Finally, the enly conclusion to be reaphed frem the district-level
analysis is that differehces between large districts on level of
innovative activity are difficu;t to deteet. =~ . .

The instrﬁments,used in tHis study did, héwever, consistently

reveal slight differences between the two large districts. -Diamond

-

neé‘&y alwaye scored slightly to somewhat ligher than Opal-on the

measures of ihnovation. This could mean that the instruments are

<

sen51t1ve enough to 'detect even.slight differences.. This might inQi-

cate that the questlonnalres are valid tools fqr research into
A Y

educational 1n29vatlon. Adﬁlnlsterlng4gge questionhaires to districts

more ‘innovative than Diamond would further test‘th validity of those
’ ~

instruments; ) o . . .
4 | W - v 0
Aside from this activity, yarious refinements and further analyses

. ¢

- could be done with the original data., For instance, it could be
determined whether the same teachers were high ézorers on all of the
four 1nd1ces of 1nnovat10n and also, whether the teachers 1n -the' hlgh-
index group were members of’soc1a1 studies departments w1th high-index
chalrpersons. Readlng a cerehln number of profe581onal Journals and
belonglng to a certain number of profe551onal organzzations were both’
re1ated to some of the measures of Lnnovation‘m One might determine

which journals and organizations were most closely related to sooial

studies innovatjon and why this Gﬂt1v1ty makes teacher Lnnovatxon

142




| El{fc‘

Aruitoxt provided by Eic:

.

more likely.” One might also ask, Aré new ideaSqfound specifically in
those actiVities or is engaging in those activzties merely characteris-
tic pf teachers who tend to be more innovativq j‘inal.ly, one could

explore the effect of inservice training and college courses on class-

room practices. Do these activities really lead to new classroom

practices7 “If so, which type of ‘training® is-sst dlrectly reiated to

improVing teac learning in the social studres? ) .

‘ students in chassroom decisien making. This finding should be tested

I

reasons behind this trend should be explored. ) . -
Another finding was that only three-fourths of the social studies
teachers in our sample taught'social studies 75 percent or more of the

time. How typical is this phenomena What are usually the other

;Eduties-r-physical ‘education, English, music? Does this mean social

studies is the "dumping ground" for'teachers'dho cannot teach other
academic subjects? 1If so,.why? And what are the consequences for a
school in which this practice is widespreada These would be very
interesgang and’ relevant questions to. reSearch . ‘ /
Nearly one- fourth of the sample of sacial: studies teachers said

they. did not use any cobmmercially published curric 1lum materials. If .
-

.. ¢his was.not a misinterpretation of terminology twhich should be

determined), then is this situatjon typical of social studies teachers

across the nation? If so, why? what materials do they use——newspapers,

) magazines, bits and pieces of other books? 1Ig this a Sign of

innovation or ignora.nce? Wt ‘effect does this practice have On g -

students learning as compared to classrooms in which p&blished

materials are used? ‘e :
Another interesting finding, and one that hindered the efforts of

this study, was that few teachers are ueing the new soc1aL studies

i
pro;ect materials frequently or extensivelyt 'This was~the case in both
/

innovative and noninpovative social studies departments. From the on—

o -. kL
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rcentage of black teachers said they involved their ~
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. ) -
of the project materials true.nationwide?

“» . .
"number of interesting findings merit future study.
& »

3 : .,'.
tite interviews, we discovered that some teachers had used and dis-

°

carded them. * Most, however,\never used them. We know'from this

study that even teacher awareness of the materlals is"low.* The

Carnegle-Mella‘/Holt Social. Stud1es Currlculum materials and the .

_Harvard/Xerox Public® Issues- Ser1es booklets were the, most wlgely -,

; -
recognized. Further gyestions to explore would.be: Is this non-use

.

If so, why? Are ‘other

materials now considered the' innovative ones? If so, which enes?
In conclusion, this study has'attempted to examine social

o
studies innovation at the high school level and the factors that:-

* . ‘

relate to'its presence or absence. Although no definite results were

produced for teacher, department,vor district level innovation, a

There were also

. ] ] .
some other p051tive by-products of this research effort.. An instrument

that could detect even sllght var.ations in innovation wps developed,

used and partially. valldated Moreover, unlike many other Studles.

1nnovat10n was defined not merely as existence of a few so-called '
lnnovatlve practlces but also as awareness of new materials and

partlclpatlon in de0151éh making. Although this ﬁay still not-be the -

mbst accurate index of 1uﬂcvat10n, it is an improvement over exlstlng

measures *for studying' 1nnovat}on in social studles._ Thls alone should

S

improve efforts to examine the factors that inhibit or foster

1nnovat10n in social studies. . . .
This research study was concelved and 1n1t1ated w1th the hope

that one could 1dent1fy spe01flc factors that lead to sqilal studies

innovation. One of the forces that prevented us from produgiing ~

conclusive results was the inability to uncover any social studies

’

* L

A recent publication of.the Socxal Science Education Consortium
-perhaps qualifies that conclusion.
Three Studies on Perception and Utilization of "New Social Studies”
Materials. Boulder, CO: Social Science Education Consortium, 1977. . -
Althouigh far from conclusive, there is some evidence in those three
studies that teachers are aware of the project materials within these

major subject areas.

r

Hahn, Carole L., et al. >
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! ¢
depar‘ients and many teachers that were truly lnnovatlve acgording fo

our measures. Thls situation was ‘partly due to w;aknesses in the de51gn

and chance factors. From dlscu5510ns‘w1th many educators throughout the’

nation, another explanation also seems plausible. Perhaps very few
truly infovative social studijes depaftments exist. That 1s, there may

be very few social stuﬁles departments wHose members are aware, of a w1de

. rarige of materials’ and resources; use a variety of new, exciting

. l' 1] . . . > »
teaching strategies and.learning activities; focus)on major concepts,,

,skills, and valuing prbcessei4 panticiPQte in makinq important school

, decisionst and involve students_ in-the significanf decisions related to

teaching and learning in social ttudies. If this is so, then a crucial
research study for prospectlve funders and publlshers of curriculum
development projects® to undertake would be one that focused on the
question, Why? - . +
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